
	
	

D. Psych by Public Works 
 

Metanoia Institute and Middlesex University 
 

CONTEXT STATEMENT 
 

 

The development of a therapeutic parenting practice for a 
digital age; clinical roots to community settings  

 

 	  
 

Joanna Fortune 
 
 

Student Number: Middlesex M00799830 
 



2	
	

 

Table of Contents 

Acknowledgements ........................................................................................................ 4 

Abstract .......................................................................................................................... 6 

List of Figures and Tables .............................................................................................. 8 

Introduction .................................................................................................................... 9 

Part 1. Personal and Professional Development .......................................................... 12 

1.1:	Early	Influences	..................................................................................................................	12 
1.2:	Finding	my	fit	in	the	field	................................................................................................	16 
1.3:	A	turning	point	....................................................................................................................	17 

Part 2: Methodological Approaches ............................................................................. 20 

2.1:	My	journey	as	a	reflexive	research-practitioner	..................................................	20 
2.2:	Research	methodologies	.................................................................................................	22 
15-Minute	Parenting	Practice	–	Case	Study	................................................................	36 

2.3:	Critique	of	methodology	used	.......................................................................................	38 

Part 3: The Public Works ............................................................................................. 40 

3.1:	Overview	of	Public	Works	..............................................................................................	40 
3.2:	The	15-Minute	Parenting	practice	..............................................................................	41 
3.3:	My	15-Minute	Parenting	practice	is	underpinned	by	psychological	theory	
and	practice	...................................................................................................................................	50 
3.4:	Other	public	works	that	support	and	amplify	my	15-Minute	Parenting	
practice	............................................................................................................................................	61 
3.4.1:	15-Minute	Parenting	–	Media	...............................................................................	62 
3.4.2:	Other	public	works	that	support	and	amplify	the	15-Minute	Parenting	
concept	........................................................................................................................................	64 

3.5:	The	impact	of	the	public	works	and	how	this	is	influencing	the	ongoing	
development	of	my	15-Minute	Parenting	practice	as	a	body	of	knowledge	.....	65 
3.5.1:	Standing	up	for	‘play’	...............................................................................................	66 
3.5.2:	Reception	and	ongoing	development	of	the	15-Minute	Parenting	
practice:	......................................................................................................................................	70 

Part 4: Conclusion ........................................................................................................ 76 

4.1	Critical	evaluation	...............................................................................................................	76 
4.1.1:	Evaluation	Framework	............................................................................................	81 

4.2:	Leadership	qualities	..........................................................................................................	85 
4.3	Summary	.................................................................................................................................	87 



3	
	

References .................................................................................................................... 89 

Schedule of Appendices ............................................................................................... 95 

Appendix 1: Public Works and Reception ................................................................... 96 

Appendix	1(a):	Public	Works	.................................................................................................	96 
1(a).1:	15-Minute	Parenting	–	Contents	pages,	0-7	Years	....................................	96 
1(a).2:	15-Minute	Parenting	–	Contents	pages,	8-12	Years	.................................	97 
A1(a).3:	15-Minute	Parenting	–	Contents	pages,	The	Teenage	Years	.............	98 

Appendix	1(b):	Parental	Self-Audit:	15-Minute	Parenting	0-7	years	pp.	17-20
	.............................................................................................................................................................	99 
Appendix	1(c):	Sample	Fridge	Notes	................................................................................	102 
Appendix	1(d):	Sales,	Amazon	Ratings,	Reviews	........................................................	103 
Appendix	1(e):	Feedback	from	those	who	have	read/listened	to	15-Minute	
Parenting	......................................................................................................................................	108 
Appendix	1	(f)	Personal	Statements	(a	selection	from	approximately	30	
received)	.......................................................................................................................................	111 

Appendix 2: Media .................................................................................................... 118 

Appendix	2(a):	Transcript	of	15-Minute	Parenting	Podcast	Episode	................	118 
Appendix	2(b):	Radio	show	transcript	from	Parenting	on	Newstalk	FM’s	Sean	
Moncrieff	Show	..........................................................................................................................	122 
Appendix	2(c):	Media	articles	written	about/by	me	through	the	lens	of	15-
Minute	Parenting	.......................................................................................................................	126 
Appendix	2(d):	Graphics	used	to	amplify	model	on	social	media*	.....................	135 

Appendix 3: Imagery ................................................................................................. 136 

Appendix	3(a):	Imagery	for	public	works	referenced	..............................................	136 
Appendix	3(b):	Conferences	I	have	spoken	about	15-Minute	Parenting	at	....	148 
Appendix	3(c):	Images	from	Talks/Events	....................................................................	157 

 

  



4	
	

Acknowledgements  
 
I am forever grateful for the unrelenting love and support of my husband, Diarmuid 

Lucey, who is endlessly encouraging with unwavering belief in me even when I 

experienced waves of self-doubt during this thesis.  I am also inspired by my daughter, 

my ambassador of play, Maisie Lucey, who always brought me back into play and 

playfulness after a day at my laptop working on this thesis.  I would like to thank my 

extended family and friends for their tireless support, encouragement and joviality 

through this Doctorate in Public Works journey. You will never fully know what your 

friendship and love has meant to me but I am so thankful for you all.  

 

I especially want to thank previous graduates of this programme, Dr John Gibson and 

Dr Vivien Sabel who were so generous and supportive during the application stage of 

the programme and to Dr Noreen Giffney who gently, yet firmly encouraged me to 

pursue my Doctorate and Dr William Coman who nudged me towards this particular 

Doctorate programme.  I am so appreciative to all of the professionals who so willingly 

furnished me with generous personal statements during this process. A special note of 

thanks to my dear friend Martina Boyle, who offered to proofread my thesis and who 

is the human red pen all doctoral candidates need. 

 

I am very grateful to my Academic Advisor, Dr Rupert King, for his consistent and 

excellent guidance through this process, and for being so readily available throughout 

the process. My appreciation to Dr Ruth Caleb and Dr Joel Voss for their encouraging 

feedback and guidance on my Justification statement, which helped me to shape the 

narrative of this document.  And also, to Dr Sofie Bager-Charleson and Dr Marie 

Adams who provided me with such considered and supportive feedback and 

suggestions during the registration panel formative assessment process.  My thanks to 

Professor Amy Brown, Dr Nollaig Frost and, again, Dr Sofie Bager-Charleson, who 

guided me through a robust but fair examination of my thesis during my Viva.  Their 

questions, reflections and conditions have further strengthened my thesis and I am 

grateful for their considered feedback in this regard. 

 

 



5	
	

Huge thanks to my agent Marianne Gunn-O’Connor and my publishing editor Claire 

Bord and the Thread Books team who just understood what 15-Minute Parenting was 

about from the outset and saw a trajectory for the series beyond what I had envisaged.  

 

Last but not least, I want to express my eternal gratitude to all of the parents and 

children who I have been privileged to work with throughout my career. I have learned 

more from all of you than I could ever give you and I am so inspired by you all. 



6	
	

Abstract 
 
This is my doctoral thesis by public works, in which I conduct a reflexive audit of my 

own body of public work, that is my 15-Minute Parenting practice.  My question has 

been whether or not a play-based, therapeutic, self-directed, theoretically robust and 

psycho-educational parenting practice can bridge the gap between the clinic and the 

family home.  My aim was to develop such a practice and explore its effectiveness 

amongst my target demographic.  It is my assertion that this is possible and I present 

my 15-Minute Parenting practice as an example of this. I further advocate that the use 

of multi-media is essential in bringing this 15-Minute Parenting practice to the general 

public and outline how I have utilised multi-media platforms in amplifying my 15-

Minute Parenting practice.  I draw upon 4 epistemological strands to explain how 15-

Minute Parenting has been developed and how it continues to develop and evolve.  At 

the centre of the 15-Minute Parenting practice is my assertion that play is not only the 

language of children but is a universal language that can bridge the chasm between 

adulthood and childhood.  In my 15-Minute Parenting practice, I introduce people to 

the seriousness of play in a fun and playful way advocating that opportunities for shared 

joy (enjoying and being enjoyed by each other) within moments of meeting 

(connection) between a parent and child can be transformative in the parent-child 

relationship.  The 15-Minute Parenting practice is encased in a 3-book series but is 

supported by a weekly podcast of the same name as well as a weekly parenting radio 

show that airs on an award-winning national radio station in Ireland. I am seeking to 

highlight the effectiveness of bringing print media, radio, television and social media 

together in bringing my 15-Minute Parenting practice to a wider audience.  The 

implications of focusing on strengthening and enhancing the parent-child relationship 

outside of the psychotherapy clinic is a move towards de-psychopathologising what are 

more mild-moderate behavioural challenges that fall within the range of what might be 

referred to as “typical” child development.  This research also has implications beyond 

the parent-child relationship and I am exploring questions as to how it might also apply 

in the lives of (non-parent) adults and what the benefits of a playful state of mind are 

in all of our lives. With reference to the terminology, I am using in this context 

statement I wish to emphasise that I view and treat all family constructs as equal. I have 

worked with a wide variety of family formation and am accepting of all clients. When 
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I say parent-child, please read it as speaking to the relationship between a child and 

their caregivers (those providing a parental presence), whomsoever they be. 

 
 

Keywords: Play; Children; Teenagers; Parenting; Mental Health; Media; 
Psychotherapy; Self-Directed 
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Introduction 
 
There are 4 key strands to my 15-Minute Parenting practice. I’ve created a framework 

(as a table) for the reader to understand at a glance each of these elements, which will 

be fully explored in this thesis.  These elements will be explored across the 4-parts to 

this document detailed below. 

 
Table 1 

15-Minute Parenting: Overview  

15-Minute Parenting 
  

the concept with theoretical and methodological 
underpinnings 

15-Minute Parenting the publications / a 3-book series that contains the 
practice 

15-Minute Parenting the media angle (a podcast, weekly radio national radio 
show and social media) 

15-Minute Parenting the daily play practice for parents and children at home 
 
In part one I will describe my personal and professional development as a 

psychotherapist working in private practice and developing an accessible play-based, 

therapeutic parenting practice that bridges the gap between the clinic and the family 

home, with my reflections that arose from the writing of this context statement.  In part 

two I will detail my methodological approaches. In part three I will detail the public 

works and in part four I will conclude with a critical evaluation including my leadership 

qualities in the field of work. 

 

In evaluating my professional standing in the field of mental health amongst both 

professionals and the general public, I hope to provide evidence of how I have 

developed my career and how my 15-Minute Parenting practice is the encapsulation of 

my career trajectory to date.  I have developed within my professional practice and also 

within my own personage over the course of my 20+ years practice.  Upon graduating 

from my clinical master’s programme I started working in the non-governmental 

organisation (NGO) sector in Ireland and worked for approximately 15 years in a 

variety of NGOs specialising in Children’s Rights, Child Protection, Child Sexual 

Abuse, Children-In-Care, Domestic Violence and overseas orphanages.  I took the 

unorthodox decision to take leave of my last NGO role in the height of the economic 

recession in Ireland in 2010 and set up my private practice, a dedicated parent-child 
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relationship clinic where I quickly and steadily established myself as an expert and 

nationally recognised clinician in this area.  In general, I believe that there is a need to 

reframe public and clinical practice discourse in a way that moves us away from only 

psychopathologising children’s (more mild-moderate) challenging behaviour towards 

a narrative that sees children’s behaviour within the context of the parent-child 

relationship and therefore the means to correct that behaviour is through strengthening 

the parent-child connection. Opening my parent-child relationship clinic in 2010, 

during an economic recession, was a response to one particular parenting stressor and 

extending my 15-Minute Parenting series of books to both middle childhood and the 

teenage years during a global pandemic (Covid-19) is another particular parenting 

stressor.  My 15-Minute Parenting practice is not Covid specific, nor was it borne out 

of the Covid-19 global pandemic conditions.  That said Covid-19 is an example of how 

robust the practice is in terms of its effectiveness and how adaptable and flexible it is.  

With Covid-19, an unforeseen need arose and my 15-Minute Parenting Practice could 

meet it.  I believe this is evidenced in terms of media requests I received to provide 

supportive messaging to parents adapting work and family life around the pandemic 

restrictions.  I was granted a broadcasting pass to travel beyond the geographical 

restrictions so that I could participate in media messaging in this regard. 15-Minute 

Parenting as a practice is especially effective during times of heightened parental 

stressors because it is parent-led (therefore saves expensive costs of outsourced 

psychotherapy treatment during a recession) and home-based (particularly relevant 

during the movement restrictions placed on families during the Covid-19 pandemic 

lockdown periods).  Beyond these specific and amplified periods of parental stress, 15-

Minute Parenting practice has relevance in securing and sustaining parent-child 

connection right across the trajectory of our parent-child relationship, equipping parents 

with the language of playful parenting as a means of responding to the everyday 

parenting challenges that emerge. 

 

I will set out the progressive development of my practice in as linear a fashion as 

possible by highlighting how specific projects, publications, media work, political 

lobbying and trainings I have provided have affected significant influence in the 

promotion of therapeutic parenting and psychotherapy in both professional and 

mainstream settings alike.  I therefore self-identify as a clinician and an organisational 
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leader, qualities inherent in the profiles of Doctorate in Public Works students (Du 

Plock & Barber, 2008). 
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Part 1. Personal and Professional Development 
	
1.1: Early Influences 
	
“I also bring to my role as researcher my curiosity about the world and the human 

condition” (Etherington, 2004, p. 110). 

 

First and foremost, this is a study of play and the role of play in the trajectory of human 

growth and development, both as individuals and also, perhaps especially, in how we 

relate to others outside of and in the world around us.  My public works are intended to 

serve as a roadmap to bring us all closer to a more playful state of mind. 

 

In terms of early influences in my work I would have to start with my family of origin.  

I am from a large, over-involved, family.  We are over-involved in each other’s lives 

and I have danced that line between what a blessing and a curse this can be in the 

process of separation and individuation.  That said, as I have grown and become a parent 

myself, I recognise the pros far outweigh the cons in my instance.  We are a playful 

family and I am grateful to have grown up in a playful environment because it taught 

me that play is not merely a box of toys in the corner of the room, it is a state of mind 

and a way of being. This is a line I use in my 15-Minute Parenting practice and in 

speaking about the 15-Minute Parenting concept.  Developing and sustaining a playful 

state of mind, as a means of overcoming adversity and nurturing and sustaining 

connections, is a core principle of my work and my 15-Minute Parenting practice.  

 

As I have grown into adulthood and indeed within my practice, I have reflected a lot on 

this last point.  My mother was diagnosed with cancer when I was a teenager.  It had a 

profound effect on my adolescence and my relationship with my mother in that our 

relationship dynamic shifted and I assumed a more adult/parental role both at home and 

in relation to my mother. For me this is encapsulated in a number of vivid visual 

memories. One being my having to help her in the shower in her hospital room after 

her mastectomy; another of applying bandages to her body wounds during radiotherapy 

and again when I shaved her head as her hair had started to fall out in her treatment. In 

these moments I assumed a parental role in response to her more child-like 

vulnerability, a role reversal of sorts. While still a teenager I was also the second eldest 
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of 5 siblings.  We were young and we very much needed our mother. Yet we were 

contained and held together in a way that allowed my mother to be unwell and to 

recover (a cycle that would repeat many times in our family narrative) without 5 

children depending solely upon her mothering.  This is because we grew up with a 

large, loving other maternal presence, that of my paternal grandmother whose home 

was beside ours, with a shared back garden for both homes. “A child who feels his 

mother single-handedly holds his world together is bound to feel perpetually 

apprehensive about the possibility of a world without her” (Cohen, 2021, pp. 30-31). 

Cohen uses the term maternal presence (believing that the function of mother can be 

fulfilled by caring others in our lives) when he refers to Winnicott’s assertion “that the 

strength and depth of our creativity are determined by the quality of the maternal 

presence in our early lives. Our sense of permeability between the real and imaginary 

worlds is nurtured or diminished by the adults who care for us” (Cohen, 2021, pp. 28-

29). The maternal presence afforded to us by the nurturing presence of my grandmother 

provided me with a secure predictability that allowed me to acknowledge my fears 

about my mother’s illness in a safe and steady way.  In this way, she was a buffer 

against the potentially overwhelming uncertainty such an experience can bring into the 

life of children.  To be afforded the opportunity to feel what you feel, when and how 

you feel it, within the safety of a secure attachment was an early life lesson that 

cemented the first foundation stone for what would (much) later become 15-Minute 

Parenting. 

 

Replicating this holding relationship was a conscious goal within my own parenting 

when I had my daughter, who is named after my grandmother.  I quickly felt that my 

desire to replicate something consciously spoke more to my own parental counter-

transference and that the experience of parenting unleashes a more primitive onslaught 

of emotion, where instinct meets fear, desire and hope.  My relationship with my 

grandmother and mother is certainly in there, but in a more unconscious way than I had 

ever considered. The initial development of my 15-Minute Parenting practice pre-dates 

my becoming a parent but the 15-Minute Parenting practice was certainly refined and 

enhanced by my experience of both being parented and parenting. In my experience of 

parenting, I became aware that in those emotionally heightened moments, be they 

underpinned by stress, rage, fear, love, joy or hope, my own attachment system was 

activated.  In this activation it was not what I cognitively “knew” that was unleashed 
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within me, it was what I had lived. Becoming a parent motivated me to include a 

parental self-audit into my playful parenting practice.  I felt that pull to go inwards 

within my self, my psyche, so that I could parent outwards this child in front of me.  I 

felt both the challenge and the benefit of doing that.  I began to refine my core belief 

that our parenting roadmap cannot lie within the covers of a book alone, it lies within 

the many layers of our unconscious and the challenge is to interweave each of those 

layers with an accessible narrative that releases them to a more conscious awareness in 

how we live our lives and specifically in how we parent.  I believe the 15-Minute 

Parenting practice helps to facilitate this process, centring as it does on the landscape 

of relationship and written in the language of play. 

 

When I was 16 years old, I picked up a second-hand copy of Freud’s introductory 

lectures in a bookshop.  I did not understand very much of it but even then, I felt 

strongly that I would like to understand it.  I kept it and 3 years later I entered an 

undergraduate degree programme in psychoanalysis (Freud [Sigmund] and Lacanian 

tradition).  I completed a 5-year programme of study that included 2 years clinical 

training at Masters level on a variety of placements. I am aware that I was young 

commencing my training but our life experiences are not determined by chronological 

age alone. I believe, reflecting on this time, that I was emotionally mature for my years 

and my experiences around my mother’s illness was a catalyst for readying me for this 

training. I was especially drawn to clinical work with children, teenagers and parents 

from the outset.  Classic Lacanian training does not focus on child psychotherapy per 

se but more in working with the child through their parent.  As such I was drawn 

towards the object relations theories of the British School of Psychoanalysis and the 

work of Donald Winnicott and Melanie Klein and Anna Freud.  In the years that 

followed my graduation from my masters programme and after I commenced work in 

the NGO sector, I joined a clinical supervision group with members of Espace 

Analytique in Paris.  This was a group of Lacanian psychoanalysts all of whom work 

with children and it allowed me to explore the application of Lacanian theory to the 

clinic of the child in a more practical way than theoretical study and exploration enabled 

me to do. I started to find my way within Lacanian theory, in terms of how it was being 

applied within my daily clinical practice.  This led to my being invited to contribute a 

chapter to a book on applying Lacanian Psychoanalysis to work with children (Fortune, 

2017a). This also marked the start of my integrating that blending modalities could and 
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should be applied to the work rather than limiting the scope of the work.  I began to see 

how I could interweave my theoretical training with my clinical experience and 

personal creativity and curiosity to ultimately emerge a more flexible and adaptable 

practitioner.  This realisation is something that I drew heavily on throughout my career 

but particularly in developing my 15-Minute Parenting practice. 

 

Soon after graduating from my masters in psychotherapy programme I undertook a 1-

year postgraduate course in practice-based play therapy and began to develop my own 

reflexive practice as I interweaved my psychoanalytic training with play as a language 

and means of expressing and processing emotional experiences for the child subject.  

At this point I was seeking a theoretical bridge between the clinic of the adult and the 

clinic of the child and I latched onto Winnicott’s writings, “whatever I say about 

children really applies to adults as well” (Winnicott, 1971, p. 40), and also:  

Psychotherapy takes place in the overlap of two areas of playing, that of the 

patient and that of the therapist. Psychotherapy has to do with two people 

playing together.  The corollary of this is that where playing is not possible then 

the work done by the therapist is directed towards bringing the patient from a 

state of not being able to play into a state of being able to play. (Winnicott, 

1971, p. 38)  

This had a profound effect and influence on my work and the way I approached my 

work.  Just as Winnicott distinguishes between the noun ‘play’ and the verbal noun 

‘playing’ (Winnicott, 1971, p. 40), it enabled me to separate out the content of play 

from the act of playing.  Any time that we are ‘wondering’, we are engaging the 

imagination and as such we are playing.  What is psychotherapy, if not a space to 

wonder and imagine?  

 

I have been in pursuit of play and playfulness ever since then.  I have always 

passionately believed that if we can increase the playfulness in our (both adult and 

children’s) lives that we can enable a powerful change in not only the lives of children 

but right across our society.  But this was not going to be achieved by just working with 

those who present for service intervention. I wanted to find a way to create an accessible 

yet therapeutically effective practice that would reach those who may never require a 
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parenting programme or a clinical intervention, as well as those who may not believe 

they need or even deserve such an intervention. And so, I started putting my hand up 

for media contributions.  I simply started to say yes to invitations to speak on air and 

once I did, the invitations kept coming. Etherington writes about the type of reflexive 

researcher who has “risked using themselves transparently in their research and in their 

writing.  By allowing ourselves to be known and seen by others, we open up the 

possibility of learning more about our topic and ourselves, and in greater depth” 

(Etherington, 2004, p. 25). In this context I view my media work as a key part of my 

role as a reflexive researcher.  In speaking and writing in national (and international) 

mainstream media I began to build both a platform and an audience, while addressing 

an untapped source/need in terms of dissipating important and relevant information. 

 

1.2: Finding my fit in the field 
	
I quickly realised in my study that I was not what my Lacanian peers might describe as 

a purist.  However, it is the theoretical framework of my 5-year study and 7 years of 

personal psychoanalysis and as such it has influence over my work.  I was someone 

who sought to make meaning of the material, that is relate it to everyday lives and to 

push the boundaries of theories that ultimately looked like a more blended modality 

approach. 

 
The Lacanian psychoanalyst Bice Benvenuto, now based in London and running the 

Maison-Verte-UK clinic, which bears the words where play meets words as a motto 

inscribed across the wall, speaks of the need for a mutation within the Lacanian 

working practice.  This is a mutation of the theory and moreover, the practice.  At an 

(online) conference hosted by the Freud-Lacan Institute (FLi) in Dublin, Ireland 

December 2020, she said, “to work with children, we must lean in, come off the couch 

and play to provoke something” (Benvenuto, 2020).  In referencing Lacan’s 1958 

paper, “The Direction of the Treatment and the Principles of its Power” (Lacan, 

1977/1997), she referenced his how to act with your being (the 4th of the 5 directions 

within the treatment he writes of) and said “one of the costs of acting with one’s being 

may well be this mutation” (Benvenuto, 2020).  This is to say that we must re-examine 

what we do and what we have to invent in order to keep doing it. 
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I do not see this as a challenge within the Lacanian tradition of psychoanalysis alone.  

Over the course of my clinical career I have, at times, struggled to find my fit within 

the discipline.  Perhaps this is why I studied under a number of theoretical treatment 

modalities and why I felt compelled to practice within a blended modality approach. I 

will expand on this in the next section but other therapeutic modalities I am trained in 

include attachment and trauma dyadic models, Theraplay and Dyadic Developmental 

Psychotherapy, Circles of Security, Stephen Brigg’s Time Focused Psychodynamic 

Psychotherapy, Mentalisation Based Therapy and Polyvagal Theory. My searching for 

my fit within the field gave me an open mind to integrate new innovative psychotherapy 

approaches as I worked in the field.  I believe this is what enabled me to not only find 

my fit, but to create my place within the field of psychotherapy and my 15-Minute 

Parenting practice is how I best express this. 

 

Dilys Daws (a consultant psychotherapist at the Tavistock Clinic in London who 

specialised in infant mental health and child psychotherapy) in her presentation at the 

Tavistock and Portman 100 years festival in December 2020 said, “you learn a training 

and then you are free to adapt and adjust it to your own work, rather than just stick to 

it” (Daws & deRenata, 2020). This is something that I have always believed and has 

motivated much of my practice. 

 

1.3: A turning point 
	
I had been working in the NGO sector in Ireland for approximately 15 years before I 

started my own dedicated parent-child relationship clinic in 2010.  It was the height of 

the economic recession in Ireland and I was CEO of a children’s charity that worked in 

orphanages in Russia.  In that role I had responsibility for the day to day running of the 

charity from its Dublin office but because of my clinical training and background I was 

also reviewing and developing programmes of de-institutionalisation and psychological 

resilience along with a young parents programme aiming to keep young mothers with 

their children rather than those children coming into the care system, thereby seeking 

to break an intergenerational cycle of children in the same family all growing up in state 

care.  By 2010 it was clear that the charity could no longer afford my role, so I wrote 

them a strategy to keep functioning without the role of a CEO (the charity founder was 

very active and passionately involved throughout) and I resigned from the role.  I had 
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long envisioned working for myself, starting something that would be my passion 

project and growing a therapeutic and playful parenting movement of sorts.  I chose to 

do this at the height of an economic recession. In spite of how reckless this sounded at 

the time, I knew that what I was aiming to create was something that was not only 

needed but would fill a gap in the market, even during a recession, perhaps especially 

during a recession.  However, my goal for the first two years in business was simply to 

stay in business and I worked very hard to build a brand, a reputation and a national 

visibility while living frugally. 

 

I learned a lot and I learned it quickly.  My clinic was located in an aesthetically 

appealing area that was well serviced but also expensive to run. My overheads were 

significant but I knew this was the right space for what I wanted to build.  Because I 

had worked in orphanages in Russia, I quickly built a reputation for post-adoptive 

therapeutic work.  Most adoption in the Republic of Ireland is foreign rather than 

domestic adoption.  I trained in an American attachment and trauma focused model that 

was very new in Ireland, Theraplay, and became one of only two fully certified 

Theraplay Therapists, the only certified Theraplay clinical supervisor, Theraplay trainer 

and the Country Lead for the model in Ireland.  This model afforded me a sought after 

but hard to source clinical specialisation.  I began to work closely with state agencies 

and children in care.  Like with other modalities I trained in I provided both classic 

Theraplay and also a blended modality approach that placed the parent-child 

relationship at the centre of my clinical practice.  I saw that it was the relationship 

between the parent and child that was “my client” rather than either individual in the 

dyad.  My clinical reputation grew as word-of-mouth referrals increased and I became 

known for this particular way of working.  Further, I had grown my voice in the Irish 

media and parents were seeking me out to find out more about this way of working 

based on what I was sharing in my broadcasting role. 

 

At this time, I had 5 other psychotherapists working within my clinic.  However, those 

referring in were specific in wanting me to do the work and in wanting the way in which 

I was working and my waiting list was growing.  Further, I was feeling pushed back 

into a clinic manager role and having left organisational management when I left the 

NGO world this was not what I wanted to be doing.  Faced with a choice to expand the 

clinic into a second location to meet demand, which would solidify me as business 
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manager of the clinics, or downsizing one side to grow in a new direction, I restructured 

my clinic to provide psychotherapy myself but to grow my supervision and 

training/talks strands at the same time.  I was finding that supervising and training other 

psychotherapists, psychologists, Guardians ad Litem, Social Care workers, play 

therapists and Theraplay trainees was an effective way to develop my own practice and 

body of work as it was what one supervisee called your unique take and perspective on 

the work that saw me in demand as a trainer and supervisor.  At the same time, I was 

building a reputation for lunch and learn parenting seminars within corporate 

organisations where I would deliver a talk during the staff members’ lunch hour and 

they would eat, drink and listen.  This was another key development in my 15-Minute 

Parenting practice because in these settings I was refining my core principles and my 

skill to distil complex clinical concepts into bite-sized digestible pieces. At once I began 

to see the value to reaching a cohort of parents who would not otherwise see a need to 

attend for clinical intervention.  The feedback told me that this cohort of busy, working, 

functioning well most of the time but with mild to moderate level parenting struggles 

parents were seeking a response, a toolkit that was not available.  They did not want 

pop psychology.  They wanted well-researched, theoretically grounded tips and tools 

that they could easily integrate into their parenting.  We want more of what you are 

talking about. What else can you cover for us was a common feedback summary. 

 

I had found my fit in the field by using a turning point in my career to create my place.  

As a reflexive practitioner I drew from my wide, varied and trans-disciplinary 

modalities, found a voice within the media to reach a wider audience beyond the clinical 

pool of referrals and adapted my clinical practice in a way that pushed me towards the 

development of a therapeutic parenting practice that could bridge the gap between the 

clinic and the family home.  My question emerged at this point, could I devise a 

therapeutic parenting practice that was theoretically robust but easily accessible with 

practical play-based activities that (supported by the theory) would transform the 

parent-child relationship without need of professional intervention?  I believed so. 
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Part 2: Methodological Approaches 
	
2.1: My journey as a reflexive research-practitioner 
	
The Doctorate in Psychotherapy by Public Works (D. Psych) requires that the context 

statement be submitted as a reflexive audit of the public works. Reflexivity is a key 

aspect of qualitative research, with its practical foundation in phenomenology and 

hermeneutics (Walsh, 2003). As highlighted by Etherington, “Schon (1983) in his study 

of the ‘reflexive practitioner’ suggests that we form theories as we reflect on practices 

that are based upon the knowledge we bring from earlier experiences” (2004. p. 28). 

 

Finlay and Gough (2003, p. 6) outline five reflexive variants observed in research 

subjectivity.  These are listed as (1) introspection (focusing on the researcher’s 

experience and knowledge and moreover the explicit link between these two in both 

researcher and participant), (2) intersubjective reflection (a deeper exploration of what 

they describe as mutual meanings in the researcher relationship where the transferential 

dynamics between researcher and participant form part of the analysis), (3) mutual 

collaboration (tends to involve use of a broad range of methodologies that sees the 

research participant as capable of their own reflexivity too), (4) social critique 

(researcher must strive to maintain the power balance between themselves and the 

participant to make the research process a more mutual experience while holding 

central the issues of researcher’s own embodiment that may emerge in conducting 

participant interviews) and (5) ironic deconstruction (pursuing an equalisation of 

mutual voices over the presumed expert voice by highlighting the ambiguous nature of 

language and how it is interpreted). 

 

Further, I have found that an exploration of the impact that clinical and therapeutic 

conversations and/or observations has had on me is a key part of this reflexive audit.  It 

is primarily from my time in the clinic with parents and children that I began to see the 

need for a different style of therapeutic parenting practice: a therapeutic parenting 

practice that stands apart from the traditional and well-serviced 10-session parenting 

programme practice. These more traditional parenting programmes tend to be 

behaviour modification in approach. I was seeing increasing numbers of parents who 

had ended up in my private clinic when what had started as a parenting challenge of 
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mild range had crashed into moderate level and was hurtling towards severe.  In 

exploring the origins of the “issue” I could see a number of missed opportunities 

whereby a small change would make a big difference resulting in less tears and more 

laughter (both of these phrases are taglines within my 15-Minute Parenting practice).   

I began to turn my attention to the majority of parents who will experience a mild to 

moderate level of challenge within their parent-child relationship but who might never 

meet clinical threshold for treatment or require a 10-session state (behaviour 

modification) parenting programme.  I wondered if such parents were given access to 

a therapeutic parenting practice that could be self-directed and easily put into practice 

at home, and what that might look like? 

 

In describing how she and her fellow researchers adapted Esther Bick’s (a psychologist 

and psychoanalyst who established the child and adolescent psychotherapy training 

programme with John Bowlby at the Tavistock Clinic in 1948) renowned model of 

infant observation at the Tavistock Clinic, Wendy Holloway writes “this enabled us to 

see aspects of identity that were less the product of conscious, intentional production 

through narrative and more inclusive of embodied aspects of identity: affect, practices 

and unconscious subjectivity” (Holloway, 2016, p. 20). In this same article she adds 

that “reflection in the psychoanalytic sense is not just another word for cognitive 

activity; it requires keeping an open mind” (Holloway, 2016, p. 21). This brings to mind 

memories of my own infant observation study (2000-2002) and where my interest in 

the (trans)formative role of parent-child relationship was sparked. At her presentation 

during the Tavistock and Portman clinic 100 years festival, Dilys Daws said: 

The therapist can provide a symbolic holding for the emotions going around the 

family and the experience of this holding may allow the parent to provide this 

same holding for the child…infant observation is a great learning for 

understanding transference and countertransference. (Daws & deRenata, 2020)    

In this way, infant observation can itself be understood as an intersubjective reflexive 

approach and it is, for me, part of my reflexive journey. 
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2.2: Research methodologies 
	
With the development of my public works I have moved towards reflexivity through a 

hermeneutic lens. 

 

The methodology underpinning the development of my 15-Minute Parenting practice 

is largely an anecdotal hypothesis stemming from my 20+ years of clinical work with 

a variety of families. That being said, 4 epistemological strands inform my 15-Minute 

Parenting practice. 

1. Narrative Inquiry 

2. Phenomenology 

3. Hermeneutics 

4. Intersubjective Reflection (Reflexivity) 

	

1. Narrative Inquiry 

My use of anecdotal analysis is situated in the wider field of narrative inquiry, which 

I see as my primary methodology in developing this practice. 

 

How we talk about something gives a shape to the experience we have had. Children 

use play to interweave their experiences with narrative in a bid to make sense of what 

has happened.   

Narrative, therefore, can be said to provide a portal into two realms: (a) the 

realm of experience, where speakers lay out how they as individuals experience 

certain events and confer their subjective meaning onto these experiences; and 

(b) the realm of narrative means (or devices) that are put to use to make (this) 

sense. (Bamberg, 2010, p. 85)  

 

My 15-Minute Parenting practice is rooted in a narrative exploration of how we 

experienced being parented to make meaning of how we now parent.  Etherington 

writes that through her own research work she realised that “therapists were assisting 

people to co-construct stories of their lives by asking curious questions, inviting them 
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to thicken their stories and noticing emerging, half-told tales” (Etherington, 2004, pp. 

74-75).   

 

In my 15-Minute Parenting practice, it all starts with my parental self-audit (Appendix 

1(b)), which is not about simply exploring what happened but is moreover an 

exploration of the meaning people made of what happened both at the time (in early 

childhood/adolescence) and what meaning we can now make of those experiences and 

identify how they are influencing our parenting now.  These are the stories we live by.  

Etherington also writes of a 4-point ontology that is the basis for her approach to 

narrative inquiry.  These 4-points are listed as: 

we live storied lives and our world is a storied world; narrative represents, 

constitutes and shapes social reality; competing narratives represent different 

realities not simply different perspectives on the same reality; telling and re-

telling one’s story helps a person create a sense of self and meaning. 

(Etherington, 2004, p. 75) 

 

I use my parental-self audit to interweave held but unspoken experiences and memories 

of being parented with a narrative that will bring conscious awareness to the patterns 

we are repeating in how we are parenting our own children.  In supporting parents to 

find the words to “say it”, we reflect on how it was versus how we wish it was.  I use 

how we wish it was as a starting point to make those small changes that make big 

differences in our relationships with not just our children but also in how we relate to 

the world. “Embedded in people’s stories we hear their feelings, thoughts and attitudes, 

and the richness of the narrative helps us to understand how they understand 

themselves, their strategies for living and how they make theoretical sense of their 

lives” (Etherington, 2004, p. 75). 

 

Once this parental self-audit is complete, the broader play-based 15-Minute framework 

begins to ensure relational repair of those parent-child ruptures using the language of 

children, play, to fuel that all-important connection that parenting is about.  This is 

mindful play.  This is play that makes meaning of what happened and what is happening 

in the now moments between a parent and child, whatever age that child is.   
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There are many ways to tell a story. Treating play as a language and moreover the 

language of children and childhood is a core concept of my 15-Minute Parenting 

practice. I view play as the means through which children choose to narrate their 

experience.  They “do” their communication rather than “speak” it and I believe that a 

crucial component to therapeutic parenting is to ensure parents have the language to 

attune to their children’s narrative with focused attention.  This has been a motivating 

force in developing my public works.  

As a general field, narrative inquiry “is grounded in the study of the particular”; 

the analyst is interested in how a speaker or writer assembles and sequences 

events and uses language and/or visual images to communicate meaning, that 

is, make particular points to an audience. (Riessman, 2008, p. 11)  

 

I feel it is important to acknowledge at this point that my use of the intergenerational 

self and reflective parental self-audit may draw parallels with family systems therapy. 

Family systems therapy seeks to support individuals to resolve their relational struggles 

in the context of their family units, seeing the family unit as the root of these issues. 

Each family member works together with the others to better understand their group 

dynamic and how their individual actions affect each other and the family unit as a 

whole. My parental self-audit, which is the core of my 15-Minute Parenting practice, 

draws a parallel between how we experienced being parented with how we now parent.  

I draw on the family unit as the place our emotional triggers are embedded but this is 

something for someone to reflect on alone without direct reference to other family 

members, attuning only to how they experienced being parented rather than addressing 

this with other family members.  Bondi “would argue that neither qualitative research 

nor psychotherapy are practices that claim to excavate and represent singular, universal, 

or stable truths about the lives of those who participate in them” (2013, p. 12), also 

elaborating that: 

 Instead, we offer a very particular kind of relationship and a very particular 

kind of space in which we hope that new meanings can be made and new stories 
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told, stories that may make life more liveable through an enrichment of 

meaning. (Bondi, 2013, p. 9) 

 

It is my hope that this same kind of relationship, one that offers a particular kind of 

space in which new meanings can be made and new stories told can also be achieved 

within the parent-child relationship through my 15-Minute Parenting practice and 

orientating parents to the language of play and predictability in how they bid to connect 

with their children.  I will discuss this further in part two when I detail my public works 

further. 

 

Riessman writes that: 

Narrative analysis refers to a family of methods for interpreting texts that have 

in common a storied form. As in all families, there is conflict and disagreement 

among those holding different perspectives…narrative analysts interrogate 

intention and language – how and why incidents are storied, not simply the 

content to which language refers.  For whom was this constructed, and for what 

purpose? Why is the succession of events configured that way? What cultural 

resources does the story draw on, or take for granted? What storehouse of plots 

does it call up? What does the story accomplish? Are there gaps and 

inconsistencies that might suggest preferred, alternative or counter-narratives? 

(Riessman, 2008, p. 11) [Emphasis in original] 

 

Narrative inquiry is important to me and is a methodology I have always engaged with.  

I am Irish and within our culture stories and storytelling is enshrined as a fundamental 

part of who we are as people.  We are talkers.  We are storytellers. Stories are how we 

make meaning of our history in Ireland, through poetry, ballad and Scéal (story).  

Stories have long since travelled from generation to generation.  

 

I am drawing heavily on stories and family narrative as a base for how I developed this 

practice as I think stories and the sharing of stories between parents and children are 
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precisely the kind of playful mindset at the core of my 15-Minute Parenting practice.  

Stories are a great way to close that chasm that emerges (especially as we grow up from 

childhood into adulthood) between reality and creativity.  Therefore, stories are a direct 

route to a playful mindset. Riessman (2008, p. 6) argues that the narrative impulse is 

universal.  It is through stories that we enter a state of wonderment and ‘wondering’ is 

a foundation stone of my 15-Minute Parenting practice.  For me, adopting a 

‘wondering’ mindset is akin to adopting an inquisitive stance, as highlighted in 

Mentalisation Based Therapy (MBT), that is, staying out of a place of certainty and in 

a place of curiosity (Verheugt-Pleiter et al., 2008).  

 

From this position of curiosity, we have the opportunity to make meaning, to move 

forward with fresh thinking and new perspective on the narrative certainly but the 

memory itself also.   

 

2. Phenomenology 

I draw heavily on strengthening and enhancing a parent’s capacity for present moment 

awareness within my 15-Minute Parenting practice, which brings a phenomenological 

element to how I view the process of “meaning-making”. 

 

15-Minute Parenting is a practice that captures the phenomena of play, the experience 

of playing and its importance in the lives of children.  I believe that giving parents 

practical playful techniques that have therapeutic impact, framed within accessible 

theoretical scaffolding, enables them to capture something that is otherwise 

inarticulable.  Parents who use the practice come up with the narrative but through the 

practice that narrative takes on new meaning.  In developing 15-Minute Parenting as a 

practice I am using play to return to the lived experience of the parent-child dyad. The 

parent and child immerse themselves in the experience to co-create new meaning as a 

result of this play-based engagement. For example, parents frequently present a 

narrative to me as to how difficult they find it to connect with their children after school.  

In response, I reflect on how we tend to greet our children after school with verbal 

questions as to how their day was and how little we tend to get back.  I suggest instead 

that we first seek to playfully co-regulate with our children (having explained how 

young children do not self-regulate their emotions but rather co-regulate with their 

parents/important adults suggesting we see ourselves as the emotional thermostat that 
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sets the temperature in the relational moment) and mark the point of reunification 

(coming back together after a prolonged separation of a school day) in a more joyful 

way.  I offer a game of Mirrors as a way of doing this.  The parent tells the child that 

they are the mirror and must copy everything the parent does.  No words are required; 

this is all about doing while reconnecting with sustained eye contact. I suggest that if 

your child is hyper-aroused following a busy school day, start with big moves to mirror 

and gradually bring the level down to a more optimum level of arousal and equally if 

your child is more hypo-aroused, start with small moves and bring them up.   

 

Phenomenological research is an especially useful method for understanding 

someone’s personal experiences.  Part of where this practice came from was the insights 

my clinical work gave me into the actions, motivations, questions, held assumptions 

and both conscious and unconscious biases individual parents presented with when 

speaking about their relationship with their children.  15-Minute Parenting practice was 

my response to these insights gleaned in my clinical work and making this practice as 

accessible as possible to as many parents as possible is what has made it so effective. 

 

Drawing on Heidegger’s seminal work, Being and Time (Heidegger, 1927/2010), and 

his concept of Dasein or being-in-the-world, 15-Minute Parenting takes the idea that 

there is always a mood that reflects our engagement with the world around us and uses 

the playful connection between parents and children as an overt expression of that 

mood/engagement with the world around us and the people in it. My 15-Minute 

Parenting practice is rooted in the interactivity and relational aspect of being that 

Heidegger enshrines in the concept of Dasein.   Further, the work of Sartre in Being 

and Nothingness, (1943/2003) in distinguishing between an unhealthy conformity that 

aligns with our own upbringing and embracing a more authentic way of being or 

engaging in the world is of great interest to me in terms of how I use the parental self-

audit in my 15-Minute Parenting practice.  The parental audit brings parents back to 

how they experienced being parented, questioning how they felt about it at the time and 

how they feel now, reflecting on how that is influencing how we now parent and 

blending in the reflection on how do we wish it had been for us and using the answer to 

that as a new starting point. 
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My 15-Minute Parenting practice gives parents an accessible roadmap that is rooted in 

psychological theory and practice that enables them to make meaning of their children’s 

play while strengthening and enhancing the parent-child relationship. 

 

Under Narrative Inquiry I talked about staying out of a place of certainty and holding a 

more curious stance.  Curiosity means we remain open to a new understanding, open to 

new meaning. Bondi (2013) says that qualitative research and psychotherapy are both 

projects of making meaning.  She adds that “the meanings that qualitative research and 

psychotherapy generate circulate differently, qualitative research entering the public 

domain more overtly, while psychotherapeutic meanings circulate primarily through 

the way lives are lived” (Bondi, 2013, p. 9).  My public works, my 15-Minute Parenting 

practice, is primarily focused on changing/influencing the way lives are lived, 

specifically how we parent our children.  A secondary focus has always been to do this 

in a way that is simultaneously accessible to parents but appealing to professionals in 

my field who might see value in my work and my 15-Minute Parenting practice in terms 

of how they might integrate it into their own work. 

 

The development of my 15-Minute Parenting practice in terms of my writing process 

and creative process in producing radio and podcast content is also an example of 

phenomenological methodology.  What I mean by this is that developing 15-Minute 

Parenting from counter-transference in the clinic to parent talks to a tangible practice 

contained in a series of books that is supported by radio/podcast content has been in 

itself a process of becoming and a means through which I have made meaning of my 

work. 

 

3. Hermeneutics 

My 15-Minute Parenting practice is also an ever-evolving concept with a strong 

hermeneutic aspect in terms of how I am filtering constant feedback from parents. I 

then integrate my learning from how those using my 15-Minute Parenting practice are 

interpreting and applying it to everyday parenting challenges into my podcast, radio 

show and planning for future books.  

 

Conducting a reflexive audit of my body of public works has been achieved by moving 

towards reflexivity through a hermeneutic lens.  Hermeneutic methodology is about 
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interpretation (of texts etc.) and relies upon the art of understanding and 

communication.  I believe this to be one of my strengths as both a clinician but also as 

a reflexive researcher.  Over the course of my career, I have studied and trained widely 

but have always held a curiosity as to how I can interweave various theoretical strands 

into an accessible practice for parents to pick up and follow without clinical 

intervention.  To do this I have relied heavily on my own lived experiences, my inter-

subjectivity, my understanding of various theories and through the lens of 

hermeneutics, embedding those (often complex) clinical theories into an accessible 

parenting practice.  If non-clinicians could not adequately understand attachment 

theory, the neurology of the emotional right brain, the inter-play of Polyvagal theory 

and the power of the inter-generational self in parenting then I would not have achieved 

my goal. 

 

“I understand researcher reflexivity as the capacity of the researcher to acknowledge 

how their own experiences and contexts (which might be fluid and changing) inform 

the process and outcomes of enquiry” (Etherington, 2004, p. 31). Reflexivity as a 

hermeneutic method is a process of discovery.  For me that has meant a dual process of 

self-discovery but also a process of discovering, or uncovering, meaning in the theories 

that have framed and influenced my work from the beginning.  I consider myself to be 

on an ongoing journey of discovery in both regards. 

 

I have outlined how recurring themes in the clinic space were showing me a pattern in 

how mild-moderate challenges in the parent-child relationship were being presented as 

psychopathologised behaviours in children.  I used this to form the basis of my 

hypothesis that parents, when given access to therapeutic relational play, could problem 

solve many issues at home resulting in a stronger relationship with their children.  After 

much deliberation I settled on a book, then a series of books to house this practice of 

self-directed, playful psycho-education.  Once the books were published and were 

selling well (as reflected in chart positions on best seller lists Appendix 1(d)) I saw a 

rise in contact from parents on social media platforms.  This showed me that they were 

aware of me and the 15-Minute Parenting practice (as they started to follow me and see 

me as a professional to bring their parenting questions to) but had not integrated the 15-

Minute Parenting practice into their parenting in a way that showed they did not need 

to bring those questions to me.   
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I could also see that there was a rise in engagement from my weekly radio show where 

I was using the same language as in my books to address parent’s questions.  Messages 

came in via social media and email asking me to say more on something I would have 

mentioned on the radio show in response to a question.  This feedback told me that the 

time on the radio show to discuss a topic was not enough and I wondered how I could 

say more about a given theme or topic. 

 

I used this feedback to develop my 15-Minute Parenting Podcast as a support to amplify 

the core principles of the practice in accessible 15-minute episodes.  As soon as I did, I 

observed a steady growth in downloads of the podcast and that the podcast was driving 

more people towards the books.  Parents began messaging me on social media 

requesting that I cover specific topics on the podcast and asking how 15-Minute 

Parenting could help with specific issues. 

 

Now I saw a pattern of parents who contacted me citing my books, podcast and radio 

show in how they were approaching their children’s behaviour.  I am aware that parents 

access my 15-Minute Parenting practice via one of these three means (books, radio 

show, podcast) and that one drives them to another.  This is reflected in two hermeneutic 

changes; the horizon of awareness and how it changes the practice with each 

hermeneutic cycle and also the changes in how parents learn to understand children’s 

play. 
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Figure 1 

15-Minute Parenting Feedback Loop 

 
Note: Integrating the feedback loop to strengthen and enhance the 15-Minute Parenting 

practice has been an essential part of its success. 

 

4. Intersubjective Reflection (Reflexivity) 

My use of self-in-relation to Other and reliance on clinical phenomena of 

countertransference positions me/my work within the intersubjective reflection 

variant of reflexivity (Finlay & Gough, 2003, p. 8). 

 

In preparing this reflexive audit of my public works I have found the 5 reflexive variants 

of (1) introspection, (2) intersubjective reflection, (3) mutual collaboration, (4) social 

critique and (5) ironic deconstruction (Finlay & Gough, 2003, p. 6) to be very helpful 

in positioning myself along the trajectory of the public works development.  I am a 

psychoanalyst with a broad psychodynamic theoretical framework within which I work 

and make meaning of my work.  In this regard, Finlay and Gough’s 2003 definition of 

intersubjective reflection resonates strongly for me.  In describing this particular 

variant, they write “[psychodynamic researchers] see unconscious needs and 

transferences as mutually structuring the relationship between researcher and 

participant” (Finlay & Gough, 2003, pp. 9-10).  Over the course of my clinical career 

and the thousands of hours spent sitting with stressed and anxious parents as they 

recounted a list of overt behaviours, they self-categorised as “challenging behaviour” 

in their children I became increasingly aware of my own sense of frustration.  I reflected 
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on this frustration in the context of the pull of my desire to reach in and then reach out 

to offer what I deemed (mostly) to be a small change that I believed would, or at least 

could, make a big difference in family dynamics. Moreover, I could see that I was 

motivated to de-psychopathologise the presented child’s behaviour, which I saw as their 

attempt to communicate their own sense of frustration at not being “heard” within the 

family construct.  Within the transference, I could see the important role of the 

projections and introjections enacted and was conscious of the importance of staying 

out of what I term the fix or change agenda I felt pulled towards.  This enabled me to 

sit back, access clinical supervision and reflect on whose narrative was being triggered 

in such situations.  Could this cohort of parents be empowered to self-correct these 

instances of challenging behaviour if they had access to a therapeutic roadmap within 

their own homes?  This, I now see, was the beginning of 15-Minute Parenting but it 

took the reflective space of analytic supervision and personal therapy to allow me to 

access my (unconscious) personal motivations. “Countering these challenges, 

researchers interested in exploring intersubjective dynamics defend their mission to 

explore the co-constituted nature of the research looking both inward for personal 

meanings and outward into the realm of shared meanings, interaction and discourse” 

(Finlay & Gough, 2003, p. 10).   

 

In describing reflexivity as an intersubjective reflection Finlay and Gough write that 

the researcher must:  

Focus on the situated, emergent and negotiated nature of the research encounter 

and, for those of a psychodynamic persuasion, how unconscious processes 

structure relations between the researcher and participant. The process here 

involves more than reflection - instead, a radical self-reflective consciousness 

(Sartre, 1969) is sought where the self-in-relation-to-others becomes both the 

aim and object of focus. (Finlay & Gough, 2003, p. 8)   

 

This concept of self-in-relation to other becoming the focus of the research is described 

by prominent research specialists as “not dissimilar from, for example, the 

autoethnographic, heuristic or narrative approach, but it positions concepts like 

transference, counter-transference and unconscious processes to the forefront” (Bager-
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Charleson et al., 2018; p. 6). Finlay writes “[t]he Self is always in the mix with 

understanding of the Other” (Finlay, 2016, p. 6). I am aware of how much of myself or, 

my selves perhaps, are interwoven through my 15-Minute Parenting practice.  The 15-

Minute Parenting practice contains aspects of my academic self, my professional self, 

my personal self, my parent self, my child self.   

One way of probing intersubjectivity is to recognize the multiple subjectivities 

and/or ego states involved.  When we enter any research context, we take with 

us many ‘selves’: our researcher and therapist ‘selves’, and those from different 

periods of our lives and internalized significant others. (Finlay, 2016, p. 7)  

 

It was in analysing patterns repeated through many conversations with my client 

population that I began to better understand my counter-transference, the pull I felt to 

give an overt direction within the treatment.  This is where the phrase 15-Minute 

Parenting emerged.  The most common phrase I heard from busy, working parents was 

that by the time they had finished work, negotiated traffic and had done the childcare 

pick-up, to rush home and get a dinner onto the table they felt “lucky if we had 15 

minutes together before bedtime, what can we do in just 15 minutes a day”? And so, I 

rose to the challenge and set about addressing this question with practical therapeutic 

play activities, mindfully selected to respond to a child’s developmental stage but 

would also seek to strengthen and enhance the relationship between parent and child.  I 

will be discussing the specifics of the 15-Minute Parenting practice and why 15 minutes 

in part 3 where I write about the body of public works themselves.  At this point I want 

to flag the relational origins of 15-Minute Parenting given that “the ethical attitude in 

qualitative research is rooted in the recognition that such research takes place in 

relationship, often intimate in its revealing, between two people” (Josselson, 2016, p. 

22).  

 

In addition to these 4 (main) epistemological strands, I believe that qualitative 

pluralism (Frost & Bailey-Rodriguez, 2020) should also be referenced here. 

A pluralistic approach seeks to minimise reductionism and enhance more 

holistic understandings of experiences, changes and practices of behaviours in 

context by engaging with a plurality of meanings. Counsellors and 
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psychotherapists recognise that all understanding is dependent on experience. 

In a complex world, humans will have a variety of experiences and likely a 

degree of disagreement and contradiction, in addition to some consensus. (Frost 

& Bailey-Rodriguez, 2020, p. 139) 

 

15-Minute Parenting is not a clinical treatment model.  It is intended to be engaged with 

as a self-directed playful parenting daily practice.  I designed it to be theoretically 

rigorous and it evolved over the course of my 20+ years working with families in my 

clinical practice.  But because it is contained in a series of books that parents buy, read 

and apply themselves with their children there can be a “messiness” to the application 

of the practice as opposed to the uniformity of a model.  Frost and Bailey-Rodriguez 

wrote about the value of messiness in research: 

Gabb (2009) puts forward the notion of ‘messiness’ of research in analysis and 

representations of phenomena, rather than the tidying away of experiential loose 

ends that illustrate lived lives. The retention of messiness in the representation 

of findings does not indicate that analytical rigour is at risk. Rather, it reflects 

the complexity of experiences that may otherwise be lost; loose ends do not 

mean frayed ends.  (Frost & Bailey-Rodriguez, 2020, p. 141) 

 

The parents who engage with my 15-Minute Parenting practice frequently interact with 

me via social media.  I have included samples of this engagement in a combination of 

text within the body of this thesis and some screen-grabs captured from social media 

platforms in the appendices.  I acknowledge that these social media quotes may appear 

visually or narratively “messy” but I have chosen to retain some of that messiness 

within the appendices as a true representation of how a playful parenting practice in a 

digital age really works.  Frost and Bailey-Rodriguez also write of the multi-

dimensionality of experience and how qualitative pluralism “recognises that different 

perspectives produce distinct pictures of meaning-making, and the layering of different 

approaches creates a tapestry of insights of the same phenomenon” (2020, p. 141).  Play 

is a subjective experience.  It is relational of course but it is also subjective.  How each 

parent or professional engages with and makes meaning of my 15-Minute Parenting 

practice embodies their own unique experience of their lives.  Writing this thesis has 
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brought the beauty and strength of these “experiential loose ends” to the fore for me 

(Frost & Bailey-Rodriguez, 2020, p. 141).  The “messiness” is the essence of human 

experience and I have chosen to use a case study to further explore my 15-Minute 

Parenting practice: 

A case study allows for in-depth investigation by focusing on one participant, 

group or setting… The adoption of a single case study in pluralistic research not 

only provides the opportunity to show how the focus of the research unfolds in 

an insightful and detailed manner, but also enables the ability to work in a 

justified way that aims to access as much meaning as possible in the data. (Frost 

& Bailey-Rodriguez, 2020, p. 149) 

Due to the nature of 15-Minute parenting being a practice rather than a model, I do not 

have access to many clinical case studies to illustrate the effectiveness of the practice 

aside from brief anecdotal feedback via social media (detailed later in this document at 

3.5.2  and Appendix 1(e)). This case study is based on my engagement with a particular 

parent and family who were invited to put 15-Minute Parenting into daily practice in 

their busy family life for 10 days and to feed back on the impact it made, if any, to a 

national UK magazine.  I cite it here as I believe it illustrates my various strands of 

methodology in action.  The invitation to put the practice into practice and feedback on 

its impact is part of the hermeneutic element to how 15-Minute Parenting is ever-

evolving based upon the filtering of parents’ feedback.  In addition, I see it as an 

example of qualitative pluralism in action, particularly how understanding is dependent 

on experience (the experience with the practice deepened this parent’s understanding 

of her children’s experiences).  Further it serves as a good example of phenomenology 

in action in terms of how this parent uses the present moment awareness that using my 

15-Minute Parenting practice created to make meaning of her children’s behaviour.  It 

is also an example of my use of anecdotal analysis within the field of narrative inquiry 
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whereby this family learns to use play as a means of interweaving their (held but largely 

unspoken) experiences with narrative helping them to make sense of what has 

happened.  My 15-Minute Parenting practice is contextual and can be used in many 

ways.  This case study is an example of how the practice can be used. 

15-Minute Parenting Practice – Case Study 
 

B is a 42-year-old mother of 3 teenage children living in the UK.  A leading UK 

magazine invited B to try my 15-Minute Parenting practice for 10 consecutive days and 

report back on her experience with it.   

 

B has twins in their mid-teens, one female and the other identifies as non-binary.  She 

also has a pre-adolescent son.  Prior to trying 15-Minute Parenting I spoke with B to 

gain some more understanding of their family life.  In capturing some background 

history of the family, B shared details of a very traumatic time and was noticeably upset 

speaking about it.  Her relationship with the twins’ father ended soon after this 

traumatic experience and she is now in a relationship with her partner for over a decade.  

B also lives with persistent physical pain owing to a complex medical diagnosis. 

 

B detailed how the last few years had been very stressful within their family due to 

animosity emerging between the twins, her non-binary child clashing with their step-

father who struggled with the non-binary identity and associated name and pronoun 

change.  She said that he did not seem to understand teenagers very well and this 

complicated things further.  Her son spent many hours per day on his games console 

with minimal engagement with the rest of the family. 

 

When I asked her what she hoped to get out of this 10-days play experiment, she said 

that she wanted to rediscover the fun in parenting and bring them closer together.  As 

she was using the practice for just 10 consecutive days before providing feedback, I 

made some recommendations from sections of my third book, The Teenage Years 

(Fortune, 2020c). 
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This was the feedback B provided having used the 15-Minute Parenting practice for 10 

days with her teenage children at home. 

	

We had fun and connected.  After one week spending 15 minutes of quality time 

together daily, things improved so much. The twins have been giggling together 

for the first time in years. When P and I were having quality time, we did 

Joanna’s storytelling game which helped her learn to read body language and 

facial expressions and develop empathy. When Z and I talk, it can quickly 

escalate, as I’ll tell Z, who is non-binary, they are opinionated and Z then loses 

their temper and the conversation disintegrates quickly. This week, Z had been 

up all night arguing with transphobic people online. We used another of 

Joanna’s suggested techniques in the book and had a conversation about 

looking at things from the other perspective even if you don’t agree. Through 

this daily practice, we found a way to enjoy each other’s company. L took part 

in our attempt at a family laughter puddle, which was a wonderful shambles 

and much laughter ensued. I was just so happy to get him off his computer and 

connected with the rest of us. After one week, the twins can see I do understand 

their lives and I can see them as more than bolshie brats. We had fun and 

connected. There’s a different atmosphere in the house. It is safe to say that this 

practice has changed our lives for the better. 

 

This family had experienced layers of trauma in the past, some of which was actively 

playing out within their dynamic.  At a glance, this did not seem like an “ideal” family 

with which to showcase 15-Minute Parenting practice in action, I feared there were too 

many complexities to observe impact within just 10 days.   

• I focused on what could be achieved in this designated time frame by flagging 

sections on adolescent development for Step-Dad to read to gain a deeper 

understanding into what are typical teenage developmental challenges.   

• I also flagged sections on creative communication to Mum as well as suggesting 

she aim for a blend of 1-to-1 time with each child during the week and daily 15 

minutes of playful engagement with whomever was home.   

• I checked in on Mum at the halfway mark to see if she needed some further 

support with the practice, she did not need it.   
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15-Minute Parenting practice is not going to resolve every issue that this family were 

experiencing but it did bring them some much needed and valuable play-based 

connection each day and that, in and of itself, was something this parent felt “changed 

our lives”.  

 

2.3: Critique of methodology used 
	

In reflecting on the mixed methodology I relied upon in developing my 15-Minute 

Parenting practice I found the three fundamental questions related to social research 

(Bryman, 2008;  Corbetta, 2003) very helpful. 

1. Does the proposed social reality exist? (Ontology) –When I reflect on whether 

there was a need for my 15-Minute Parenting practice I consider the cohort of 

busy, time-poor parents with non-clinical level struggles in their parent-child 

relationship who I was seeing present over time at my clinic but was also 

meeting in the context of my lunch and learn seminars within corporate and 

community settings. 

2. Is it knowable? (Epistemology) – I believe that I have outlined my use of the 4 

main epistemological methods I used as mentioned in section 2.2. I also rely 

heavily on my own anecdotal hypothesis drawn from my 20+ years clinical 

practice 

3. How can we acquire knowledge about it? (Method) – I was gathering 

knowledge through my clinical practice, my engagement with parents in the 

community/public sphere and through my media platforms 

I would add to these three a fourth question 

4. Can 15-Minute Parenting adequately meet the identified need? – I believe so as 

my 15 Minute-Parenting practice promotes inter-subjectivity in viewing play as 

an act of co-creation and relationality in upholding the therapeutic power of 

“good enough” relationships. 

 

Once I could answer these questions of and for myself within the context of my body 

of work, I felt that the methodological basis of 15-Minute Parenting was robust enough.  

What I think unifies my methodology are capacities for observation, self-awareness and 
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self-reflectivity. I believe that I possess strong capacities in these regards and moreover 

that I honed these capacities over the course of my psychoanalytic training.  Starting 

with psychoanalysis as a methodology, it grounds my overall work and practice (and 

myself) and is central to my core formulations and interventions.  Also, in my training 

I was immersed in infant observation as a methodology because it specifically 

emphasises and nurtures the observer’s capacity for observation, self-awareness and 

self-reflectivity.   

 

Observational research is a very important part of my work and underpins my use of 

anecdotal hypothesis specifically but is evident across the methodologies I have cited 

above in 2.2.  Perhaps this is why 15-Minute Parenting as a practice is underpinned by 

these methodologies rather than some others that could be deemed also applicable to 

the context of my work such as Grounded Theory. 

 

I can see strengths and limitations in using grounded theory as the methodology for the 

development of 15-Minute Parenting as a practice.  15-Minute Parenting is a practice, 

the application of which is led by the parent in question.  It is not a model.  Grounded 

theory (Glaser & Strauss, 1967) is rooted in the data, in other words, the analysis 

happens after the data has been gathered.  While grounded theory also relies upon a 

feedback loop between data collection and data analysis, I found that hermeneutics was 

more applicable to the ongoing and ever-active evolution and development of 15-

Minute Parenting.  That said, I can accept the criticism that had I applied grounded 

theory I would have had an evaluation framework around the work.  I will explore this 

later in section 4.1.1 
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Part 3: The Public Works 
	
3.1: Overview of Public Works 
	
Table 2 

Public Works: 15-Minute Parenting – Publications  

15-Minute 

Parenting (Gill 

Books) 2018 

15-Minute Parenting 0-7 

Years (Thread Books) 

2020 

15-Minute Parenting 8-12 

Years (Thread Books) 2020 

15-Minute Parenting the 

Teenage Years  

(Thread Books) 2020 

227 Pages 211 Pages 226 Pages 284 Pages 

Top 10 National 

Bestseller’s List (7) 

Grazia Magazine Top 21 

Parenting Books 2020; 

Amazon Bestseller #1;  

Charted in: Child 

Psychology; Parenting; 

Discipline; Family 

Activities; 

Neuropsychology 

Grazia Magazine Top 21 

Parenting Books 2020; 

Amazon Bestseller #1;  

Charted in: Children’s Studies; 

Child Psychology; Family 

Activities; Discipline; 

Neuropsychology 

Listed in Amazon Hot New 

Releases; Child Psychology 

Chart #1; 

Amazon Bestseller #1;  

Charted in: Child 

Psychology; 

Parenting; 

Neuropsychology 

Print/E-Book Print/E-Book/Audio Print/E-Book/Audio Print/E-Book/Audio 

Second print run Print-On-Demand  

In-Store with new covers 

2022 

Print-On-Demand 

In-Store with new covers 2022 

Print-On-Demand 

In-Store with new covers 

2022 

English English 

Chinese/Russian/Slovakian  

English 

Chinese/Russian/Slovakian 

English 

Chinese/Russian/Slovakian 

 

Note: I retained ownership of translation rights to my books with a view to selling them 

on to the international market. All international book fairs had been on hold since 

March 2020 (due to the Covid-19 pandemic) but since reopening in 2022 the rights to 

15-Minute Parenting have been sold into China, Russia and Slovakia with negotiations 

ongoing across other territories. 

 

My 15-Minute Parenting book series is a practice of accessible psycho-education for 

people who do not have cause, means or inclination to attend at the psychotherapy clinic 

but for whom a small change would make a big difference in their everyday parenting 



41	
	

challenges.  My first book was published as a single volume in 2018 in Ireland by an 

Irish publisher (Gill books) and soon after was picked up by a UK publishing house 

(Thread books, part of the Hachette Publisher). They commissioned a 3-book series for 

international publication. (See Appendix 1(a) for detailed samples of each book.) 

 

In June 2020 when the first two books in my 3-book series were published across the 

UK and internationally I started my own weekly podcast of the same name, 15-Minute 

Parenting.  Each weekly episode takes an everyday parenting challenge as submitted 

by a listener and I break it down using accessible theory and address it through my 15-

Minute Parenting practice.  Each episode is 15 minutes long and in 19 months (at the 

time of submission) I have approximately 100,000 downloads (see Appendix 2(a) for 

sample episode transcript). I will discuss the evolution of the 15-Minute Parenting 

practice before describing the books in depth, which in turn will be followed by 

discussions of other, related public works. 

 

3.2: The 15-Minute Parenting practice 
	
In essence, my 15-Minute Parenting practice has been evolving throughout my studies 

and career.  I am fortunate to have enjoyed a broad and varied career that has seen me 

work in a variety of social areas and within care systems in Ireland and overseas.  What 

I found is that regardless of the area I was working in, be that children’s rights, politics, 

child abuse/child protection, domestic violence or overseas orphanages, my playful 

state of mind was my greatest therapeutic tool.  Whether I was standing in a domestic 

violence shelter packed with families, or sitting with a family in the trailer they lived in 

or even in orphanages located in forests in rural Russia you do not have access to a 

clinic room filled with therapeutic toys and props.  I found that I did not need the props 

but that I needed to create connections.   

 

15-Minute Parenting is, first and foremost, a self-directed therapeutic and play-based 

parenting practice.  In developing the 15-Minute Parenting practice my conscious goal 

was to create a practice that was theoretically rigorous, yet easily accessible and would 

be a practice that parents could read/listen to and immediately integrate its philosophy 

so they could quickly implement it in their parent-child relationships (with their own 

children but as the practice has evolved I am also developing it as an application for the 
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adult children of aged parents or just for adults within their lives and adult relationships) 

in a self-directed way.  In this regard my 15-Minute Parenting practice was created for 

a large mainstream population, who may well have struggles and challenges in their 

parent-child relationship but might never meet the clinical threshold for referral to a 

psychotherapist nor a state-run 10-week (behaviour modification) parenting 

programme.  I also wanted to create something that, while theoretically rigorous, was 

rooted in play as a language between parents and children because so many parenting 

programmes tend towards a more behaviour modification model. Over the years I have 

collected data from numerous sources, what has emerged from my data analysis is a set 

of themes that parents identify with the 15-Minute Parenting practice: 

• Accessible 

• Relatable 

• Practical 

• Real-life parenting for real people 

• This really works! 

• This helps me to understand my child’s behaviour 

• This has shown me that I need to take time to look at my own triggers 

• This daily practice has made me more playful 

 

In Figure 2 I provide an extract from 15-Minute Parenting 0-7 Years (Fortune, 2020a) 

to demonstrate what I mean by “accessible theory” and “practical play”. 
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Figure 2  

Extract Demonstrating “Accessible Theory” and “Practical Play” (Fortune 2020a)   
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In its earliest formation I developed a printable sheet that parents could access via my 

website. This would contain play tips that they could stick up in their house and have 

access to at a quick glance.  I called this early formation “Fridge Notes”. 

 

Figure 3 

Fridge Notes Sample 

 
 

I knew that Fridge Notes was not enough; it was not quite where I was aiming to be.  I 

created on-the-go play packs for the parents I was working with that enabled them to 

have quick, accessible play at relational flashpoints e.g., activities to play while waiting, 

activities to play in the car, activities to play standing in a queue, activities to play on 

an airplane, activities to play with your face or body (when you have no props to hand).  

Parents loved the Fridge Note ideas and loved the practical play packs and activities 

that went with them.  While giving them these things I started wondering with parents 

what activities they used most and why and when and how they knew that these were 

the right activities in these specific moments.  I wanted the play to be selected not 

collected and I wanted it to be considered and mindful play.  I wanted to support parents 

to think about play as a shared language, moment of meeting and opportunity for shared 
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joy between them and their child.  I wanted them to enjoy playing but at this stage I still 

saw parents’ enjoyment as being in their child’s interests rather than something we 

adults benefit from ourselves. This would change later on. 

 

Following on from Fridge Notes I further developed 15-Minute Parenting as a fuller 

and more robust practice, integrating what parents had fed back to me about Fridge 

Notes and interweaving a theoretical framework. 

 

15-Minute Parenting is a three-stage practice. Each stage is contained in a separate 

volume of the book series and these are categorised as: 

• 15-Minute Parenting 0-7 years (Fortune, 2020a) 

• 15-Minute Parenting 8-12 years (Fortune, 2020b) 

• 15-Minute Parenting the Teenage years (Fortune, 2020c) 

Each book contains all a parent needs to know about my 15-Minute Parenting practice 

as it applies to that specific stage of development.  The practice starts with introspection 

for the parent to ensure that they are growing their parenting up in line with each stage 

of development by repeating their parental self-audit and reflecting on what this stage 

of development was like for them as a child.  Then there is an introduction to the 

developmental theory of this stage of development before addressing the most common 

behavioural “challenges” that arise in this stage of development.  Throughout each book 

I provide practical playful activities as a means of problem solving these challenges at 

home while strengthening the relationship.  While explaining what are typical 

developmental behaviours, I also highlight how to recognise what is in the range of 

typical development and what is “over and above” and requires professional 

intervention. The ideal is that a parent starts at Book 1 (0-7 years) and follows the 

practice the whole way up as their child grows and develops but I am cognisant that 

some parents will simply pick up the practice at the stage they are at or moreover the 

stage when they start to experience challenges in their relationship with their child. 

 

The essence of the 15-Minute Parenting practice centres on 7 key concepts, regardless 

of the stage of development they join at.  These are: 

1) Play is the language of children – as I continue to refine the practice, I am 

exploring how to work play as a language for all of us, regardless of age but I 
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will discuss this point further in my critical analysis of my practice. By “Play” 

I mean those moments-of-meeting (connection) and opportunities for shared joy 

in a relationship between two people.  

2) Just as children develop and grow up, so too must our parenting – the 15-

Minute Parenting practice highlights that often when problems emerge in the 

parent-child relationship parents will find that it is their parenting that needs to 

develop and grow up in line with where their child is now at developmentally 

and that the parental strategies that may well have been successful at an earlier 

stage are no longer effective nor meeting the child’s developmental needs. 

3) Our children are not seeking to be difficult; they are seeking to 

communicate that they are having a difficulty – the practice highlights that 

overt behaviour, what children do and say, is underpinned by an emotional and 

physical state and emphasises that we must become more curious about those 

underpinning states and less certain about the overt behaviour itself. 

4) Connection over correction = less tears and more laughter – this follows on 

from the above point but goes a step further in moving a parent from tantrums 

to low self-esteem to mental health challenges.  For a child (a person really) to 

develop a capacity to enjoy others and enjoy life, they must experience being 

enjoyed by others, especially their significant others i.e., their attachment 

figures.  My 15-Minute Parenting practice promotes a ring-fenced time each 

day to spotlight connection, to share a moment of meeting with our child and to 

embrace this as an opportunity to experience shared joy within that connection. 

5) Normalise, don’t psychopathologise – my practice shares developmental 

theory (amongst other theories) in an accessible way to establish a base line for 

what is normal, albeit unpleasant for parents, behaviour in children and 

teenagers, the latter particularly.  My 15-Minute Parenting practice focuses on 

giving parents a playful roadmap with which to playfully navigate these 

“normal yet challenging” stages while emphasising that there is nothing 

“wrong” with how the child is behaving.  I believe that by emphasising this, it 

gives parents a developmental baseline and empowers them to identify what 

falls within that baseline and what, indeed, is what I call “over and above” and 

requires referral to a suitably qualified mental health professional. 

6) The science of play – my 15-Minute Parenting practice seeks to deepen parents’ 

knowledge and awareness of play and its important function in our lives.  My 
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practice is rooted in developmental play theory enabling parents to better 

understand and then select, rather than collect, toys and games while embracing 

their relationship with their children as the play space itself.  My practice 

introduces the stages of developmental play and differentiates between the how 

and the why of child-led play versus adult led but child-focused play.  By 

following my 15-Minute Parenting practice parents are better able to recognise 

escalating behaviour patterns in their children and quickly identify an 

appropriate play-based response to trouble shoot the behaviour within the safety 

and security of a playful relationship.  Play should never be seen as mere 

frivolity because there is a very serious and scientific basis both for play and 

moreover, for our need to play. 

7) Play is not a box of toys, it is a state of mind and a way of being – this point 

aims to emphasise to parents that play is not just something nice for children to 

do, it is developmentally essential and is more than sitting to complete a jigsaw 

or board game together.  Beyond the ring-fenced 15 minutes each day, my 

practice helps to create and sustain a playful mindset in parents who can identify 

and embrace opportunities to playfully connect while out for a walk, standing 

in a queue, sitting in traffic and even during household chores/duties.  This 

playful mindset must begin in the mind of the adult to nurture it in the mind of 

the child. Our children ask to play with us as a way of asking to connect with 

us.  Our adult minds have lost what it means to be in a child’s state of mind, a 

playful state of mind and my 15-Minute Parenting practice was created in large 

part to re-establish a playful state of mind as the cheapest, most effective and 

instantly accessible parenting tool any of us will ever need. 

 

The evolution of the practice has always been guided by these 7 core principles.  

 

3.3: My 15-Minute Parenting practice is underpinned by psychological 

theory and practice  
	
My 15-Minute Parenting practice is theoretically grounded because I am theoretically 

grounded, in my practice and in my writing.  I do not believe that being theoretically 

rigorous should mean being inaccessible to those who are not trained in those theories. 

By interweaving a solid theoretical basis throughout my 15-Minute Parenting practice 
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I can ensure that play is selected in a careful, considered and mindful way rather than 

just collected.  This means that, through my practice, parents can deepen their 

understanding of the science of play and why some activities raise energy and some 

lower it and how to read when one type of activity is called for over another. 

 

My practice is broken down into 3 separate books, each one dedicated to a separate 

stage of childhood development.  The idea that there are 3 stages of childhood 

development is supported by developmental theorists such as Piaget and Erikson but 

are also supported and defined culturally by social institutions, practices, beliefs that 

form the basis of a society.  The stages are broad and inter-culturally they are flexible 

and adaptable within the customs of a given culture.  This is also why I emphasise 

developmental age over chronological age.  These stages are intended to guide but not 

restrict us in understanding our children’s development. I use early childhood (0-7 

years), middle childhood (8-12 years) and adolescence (13-19/the teenage years) but if 

your 9-year-old is emotionally 6 years old I would direct you to also read Book 1 (0-7 

years) to support you in parenting your child in a more connected way. 

 

My 15-Minute Parenting practice is underpinned by: 

•Attachment Theory – the broad and extensive body of work of researchers and 

theorist such as Bowlby, Ainsworth, Main, Fonagy Attachment theory is crucial in 

underpinning my 15-Minute Parenting practice and I draw on early attachment theorists 

and specific models of therapy that bring this theory to life such as Theraplay and 

Dyadic Developmental Psychotherapy, bringing in the work of Marianne Marshak 

(1960), Ann Jernberg, Phyllis Booth and Dan Hughes as well as infant observation 

theorists like Esther Bick and Dilys Daws.  I specifically include and breakdown early 

attachment formation in Book 1 (0-7 years) (Fortune, 2020a). 

 

•Affect Regulation Theory – Schore (2003a & b), Tronick and Beeghly (2011) I use 

this to refer to the process of modulating the range of the child’s emotional experiences 

so that they contribute to his/her growing sense of self as a person and do not disrupt 

too much this developing sense of self.  I also draw specifically on Tronick and 

Beeghly’s (2011) still-face experiments to emphasise the importance and even pro-

social benefit of relational rupture so long as it is swiftly followed by relational repair, 

emphasising that this repair is always the responsibility of the parent as it shows the 
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child that the parent values the relationship more than the conflict. Tronick and Beeghly 

(2011, pp. 107-119) also highlight dyadic meaning-making and reparation between 

parent and child saying, “the infant-adult meaning-making system is a dyadic, mutually 

regulated communicative system in which there is an exchange of each individual’s 

meanings, intentions, and relational goals – what we call the mutual regulation model” 

(Tronick & Beeghly, 2011, p. 111). In my 15-Minute Parenting practice I stress the pro-

social value of moments-of-meeting and shared joy between parents and children and 

using playful narrative activities to create a shared meaning together.  In this same 

(2011) paper he is also critical of the work of William James (1890 who asserted infants 

existed in a state of overwhelm and confusion in their early life), Sigmund Freud (1923 

specifically Freud’s assertion that the infant oscillated between states of tension seeking 

and tension relieving) and John B. Watson (1928 the behaviourist who encouraged 

parents to raise their children as though they were young adults, advised against 

hugging and kissing them and asserted that the idea of an infant even having mental 

health was a fantasy of what he called mindless adults). For Tronick and Beeghly:  

Infants have a stunning array of bio psychosocial competencies. Even young 

infants have rudimentary intentions and organised and motivating emotions and 

are able to react to the meanings of others’ intentions and emotions…infants 

make meaning about their relation to their world of people and things and about 

themselves. Of course, their meaning-making is non-symbolic and radically 

different from the representational meaning made by older children and adults, 

but is meaning nonetheless. (Tronick & Beeghly, 2011, p. 107) 

The infant’s life, and later the child and teenager’s life, is made up of moment-to-

moment connections and disconnections between the child and those who are with 

them.  This is usually their parents and family members but can also be child minders 

or teachers.  The process of emotional regulation is an ongoing one with mutual 

regulation of mental/affective states between child and parent.  They can and will each 

regulate each other’s mental states as they move through an emotional regulatory 

rollercoaster of waves of highs and lows (in synch, out-of-synch and getting back into 

synch) throughout the day together.  These moments of disconnection are not harmful; 

in fact, they bring significant pro-social gains for the child and the relationship between 
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child and parent so long as they are followed promptly by re-connection.  This 

emotional regulatory rollercoaster helps to expand the window of tolerance for both 

child and parent, that is the state of optimal arousal, where we feel calm, confident and 

regulated.  This is why my 15-Minute Parenting practice includes specific reference to 

playful activities that bring energy up and then back down. 

 

•Polyvagal Theory – Porges (2017), Porges and Dana (2018), Dana (2018, 2020) I 

draw on this in terms of the transformative power of feeling safe in our relationships to 

others and placing a high emotional value on emotional connection over behavioural 

correction.  I highlight play activities that promote face-to-face social engagement 

(central to Porges’ Polyvagal theory) to draw on facial expression, physical gestures 

and prosodic vocalisations for emotional co-regulation.  Polyvagal theory tells us that 

it is the orbital muscle around the eye that we first look at for connectivity, not even the 

gaze, the actual orbital muscle itself and as such I include lots of activities that 

encourage and promote eye contact, close physical proximity so when I say in my books 

that play fuels connection, I have specific play in mind and a theoretical basis for 

asserting such.   

 

I interpret play as a polyvagal experience.  Play and playfulness is a lovely combination 

of ventral safety and regulation and sympathetic activation/mobilising energy with a 

lovely overlap between the two states.  Within polyvagal theory, Dana writes of 

glimmers (Dana, 2018, p. 68) describing them as micro moments of ventral energy.  

Polyvagal theory draws a parallel between bringing awareness to our triggers but also 

our glimmers because glimmers, when savoured (achieved by holding that glimmer 

energy in mind and body for 30-60 seconds), can become anchors in our lives and 

within our autonomic nervous system.  This will serve us well in general but most 

especially at times of uncertainty.  15-Minute Parenting as a daily practice is a series of 

daily micro-moments of shared joy and connection i.e., glimmers. 

 

We require ventral energy to connect with others.  Without this we are travelling 

pathways of protection rather than connection.  Play calls for sympathovagal balance, 

which is a blending of both ventral and sympathetic pathways.  Polyvagal theory 

supports a playful state of mind in how playfulness enables us to increase our capacity 

for vagally mediated Heart Rate Variability (HRV), that is the more variance between 
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the beat/between beats the greater our degree of flexibility.  HRV may serve as a global 

index of flexibility and adaptability to stressors.  My 15-Minute Parenting practice, as 

a daily investment in ventral energy, fuels flexibility, adaptability with the aim of 

supporting lower levels of stress for children and parents. 

 

•Interpersonal Neurobiology – Siegel (2012) In particular his triangle of human 

experience but in general this theory, developed in the 1990s by Siegel to bring together 

a wide range of disciplines to highlight how the mind, brain and our interpersonal 

relationships combine, influence and moreover, change each other.  This 

interdisciplinary framework is very applicable to the parent child relationship. 

 

•Neuroaffective Developmental Psychotherapy – Hart (2017) This is the blending 

of neuroscience and developmental psychology.  Hart writes that children:  

Need to experience and internalise that their parents perceive them as loveable 

and unique and enjoy being with them. It is the precision of the interaction and 

the liveliness of the interactive process that drive sense of engaged pleasure. 

Moments with communicative exchanges in connection with play activities 

contribute to the child’s ability to develop and maintain emotional ties while 

developing the capacity for self-regulation, which ultimately leads to the 

development of a mentalising capacity. (Hart, 2017, p. 4) 

I integrate the ethos of this into my 15-Minute Parenting practice when I talk about 

sequences of play activities that facilitate moments-of-meeting (connection) and 

opportunities for shared joy (engagement) that enable the child to co-regulate their 

emotional arousal with their available caregiver. 

 

•Neurosequential Development of the Brain – Perry (2016, 2008) advocates that 

human beings make sense of the world through core templates we have formed, 

including core templates about people.  He also emphasises the value of how we are 

connected to family and community because if we have high relational health, we are 

more emotionally resilient and will do better in life.  His model highlights (in addition 

to there being more than one pathway out of trauma) that relationships matter, 
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relationships protect and relationships heal.  Perry asserts that the most regulating, 

reorganising thing for the brain is positive relational experiences.  My 15-Minute 

Parenting practice is about creating a predictable and consistent i.e., reliable space (15 

minutes) each day for such positive relational experiences (Perry, 2016, 2008). 

 

•Development of Emotional Circuits – Panksepp (1998) (a researcher on the genetics 

of play) carved out seven primary emotional systems we all have. He called these 

SEEKING, CARE, PLAY, and LUST on the positive side, whereas FEAR, SADNESS, 

and ANGER belong to the negative affects. In interviews he has often said that joy 

changes the brain in positive ways and counteracts negative emotions. This is 

something I strongly believe in and why I advocate play as a daily part of all of our 

lives and also why I tell parents that their daily play should never be used to incentivise 

behaviour because it is on those really difficult days that we need to play most of all. 

 

•Intersubjectivity – Trevarthen, Hughes (Dyadic Developmental Psychotherapy) 

Colwyn Trevarthen has been saying, since the 1970s, that children, even very young 

infants, are competent and engaged partners in social interaction.  This would mean that 

even very young children have a capacity to understand that there is a self and an Other.  

They can differentiate people from objects and that people are like them.  This is 

experienced through imitation or mirroring (Trevarthen & Aitken, 2001). Mirroring is 

something that I include and speak about in great detail within my 15-Minute Parenting 

practice along with advocating that even young infants are capable of playful 

connection and engagement (I cover the topic of playing with an infant in my 15-Minute 

Parenting Podcast too).  Similarly, Dan Hughes’ Dyadic Developmental Psychotherapy 

model, which I am fully trained in, talks about a particularly playful approach to 

parenting at all ages.  He teaches of PACE (Playful-Acceptance-Curiosity-Empathy) 

approach to parenting (Golding & Hughes, 2012).  I advocate this very strongly in 

advising parents go to A&E, acceptance and empathy, while staying out of certainty 

and in a place of curiosity so that they can be open to being surprised by their child and 

always seek to better understand them. 

 

Outside of these theoretical frameworks (all of which fit within the attachment and 

trauma landscape) I have been interested in Dr Christiane Sanderson’s work on the 

intergenerational transmission of trauma and attended a webinar with her when she 
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spoke on this.  In speaking of cultural transmission of trauma, she cited Alice Miller’s 

writing when she said “early childhood trauma is a powerful force in adults who seek 

to triumph over trauma…parents can be so shut down themselves by trauma that they 

don’t even see their child’s distress or struggle [because] in a state of constant survival 

there’s no down time to reflect and this prevents the processing of the trauma” 

(Sanderson, 2019).  I would add that such feelings, that were overwhelming in the 

absence of an available parental regulator, remain dormant and unprocessed, can be 

easily triggered and activated, even by one’s own child.  Inner-State felt-safety or 

constancy cannot be established when there is no predictable, reliable and consistent 

security/safety in either close physical proximity to another or even in distance from 

them.  Secure attachment inoculates us against this kind of stressful arousal.  This is 

where I see my parental self-audit, seeking to engage one’s own reflective functioning 

in how we can learn to recall things from our past, be they positive or negative, from a 

position of fresh thinking and new perspective on the matter can create a pathway 

forward and out of our own traumatic or dysregulated past.  By interweaving such 

mnemic memory traces (in Lacanian psychoanalysis this refers to a ‘remembering’ 

rather than a specific ‘memory’) with narrative we bring them to conscious awareness 

and can move forward informed rather than impeded by memories of how we were or 

were not parented ourselves.  I am reminded of the Hungarian psychoanalyst Sandor 

Ferenczi who said that children who experience being unwelcome by their parent are 

more likely to develop psychopathology (Ferenczi, 1929).  Raising parents own 

capacity to healthily mentalise their child’s experiences (both their overt behavioural 

experiences and their internal emotional experiences) is the best defence we have in 

preventing such psychopathology from developing in the child.  This is why I advocate 

daily play between parents and their children.  Short, predictable, reliable bursts of play 

that ensure there is a felt connection benefits both parent and child. Ferenczi (1949) 

also spoke of a confusion of tongues that I find very applicable here.  Adults and 

children seek to communicate and connect in conflicting languages. We adults ‘speak’ 

our communication whereas our children ‘do’ their communication.  15-Minute 

Parenting seeks to close that gap between the minds of parents and children by bringing 

parents back to that space of shared language, play. In Book 1 (0-7 years), chapter 2 is 

entitled “Child-Proofing your relationship” and contains a sub-heading within it, 

“rediscovering play”, that aims to encourage parents to bring playfulness back into their 

own adult lives (see Figure 4). 
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Figure 4 

Extract Relating to Rediscovering Play (Fortune, 2020a) 
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In addition, my clinical thinking and reflexivity is influenced by the theory of 

psychoanalysis in particular the work of Donald Winnicott (Winnicott, 1971, 1977) 

especially his idea that it is only by being actively involved in the play with the child 

that the adult’s conscious communication, typically verbal intervention, can connect 

with the unconscious of the child. He emphasised the need to understand the child 

together with understanding the parent and this is why I emphasise the necessity of 

parent-child play. Melanie Klein (1986) writes on the central role of fantasy in the lives 

of children, even infants. Catherine Mathelin’s important book was one of the first to 

put Lacanian analysis of children in writing and in it she shares a wealth of clinical case 

studies (Mathelin, 1999).  She also draws heavily on the work of Dolto when she refers 

to Dolto’s 1982 work: “what parents are unable to express is expressed through their 

child. Thus, the child may not suffer even when the realities of his life seem to us to be 

distressing: what hurts is in another register” (Mathelin, 1999, p. 5), which itself brings 

to mind the famous Jung quote, widely quoted and most often attributed to his 1954 

work, On the Development of Personality: 

Children are educated by what the grown-up is and not by his talk.  Nothing has 

a stronger influence psychologically on their environment and especially on 

their children than the unlived life of the parent. If there is anything that we wish 

to change in the child, we should first examine it and see whether it is not 

something that could better be changed in ourselves. (Jung, 1954/2014) 

This is why I feel so strongly about framing my 15-Minute Parenting practice with a 

parental self-audit, encouraging an inter-generational reflection and working dyadically 

with the relationship between parent and child as the focal point of the work.  Further, 

it is why I believe that adults also need to play, not should or could benefit from play 

but actually need to play.  

 

My interest in the inner psychic experiences of parents was nurtured on my MA clinical 

placement in Ireland’s National Maternity Hospital and the writing of Joan Raphael-

Leff (1993) on the subjective experience of women in pregnancy and how essential it 

is that we let go of our fantasy baby to accept and love the real baby we deliver. I was 

further informed by Claude-Noelle Pickmann (Pickmann et al., 1999), specifically her 

writing on working with adolescents, and Bice Benvenuto who wrote: 
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one can speak to their separate existence, to their forming unconscious, thanks 

to the fact that all children, even toddlers and babies who hardly utter 

comprehensible words, play. What appears as playing to adults is in fact 

children’s life activity, their way of living and communicating. (Benvenuto, 

2017, pp. 58-59) 

I advocate that play is not just something nice for children to do; it is essential for them 

so that they can grow, develop and thrive.  I have created a self-directed therapeutic 

parenting practice that enshrines play as the language of children and moreover, a 

practical and accessible roadmap that equips parents with that same language. 

 

3.4: Other public works that support and amplify my 15-Minute 

Parenting practice 
	
For ease of reading, I have split these into 15-Minute Parenting media and then other 

public works that support and amplify the 15-Minute Parenting concept. The other 

public works take the form of academic papers/chapters, educational broadcasting, and 

conference talks.   

Table 3 

Other Public Works: 15-Minute Parenting – Media  

Radio Show Podcast TEDx Talk Conferences 

2017-Present 2020 – ongoing 2017 2010-Present 

The Parenting slot is 

a 30-minute weekly 

segment on the 

multi-award-

winning Sean 

Moncrieff Show on 

Newstalk FM 

Weekly 15-Minute episodes 

taking themes from the 

books and questions from 

parents and answering those 

through my 15-Minute 

Practice 

“Social Media, the ultimate 

shame game?” 

TEDx Ha’Penny Bridge Dublin 

Event June 2017 

I am an in-demand key note 

speaker and speak at many 

National events (e.g., 

Barnardos, Irish After Care 

Network, Social Care 

Ireland, Irish Council of 

Psychotherapy); 

Ulster University Cross 

Border Event of Empathy 

and Culture 2021; 
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Cultural Literacy 

Everywhere (CLE UK) – 

Global Play Symposium 

2021 

220,000+ listeners 100,000 downloads Approx. 7,500 hits NGOs, Universities, 

Corporates, Schools, 

Community Organisations 

 

3.4.1: 15-Minute Parenting – Media 
 

Newstalk FM Sean Moncrieff Show – I have hosted the weekly parenting slot on this 

award-winning national talk radio show every Wednesday afternoon (a 30-minute slot) 

since 2017.  Each week listeners submit their parenting questions and I answer them, 

using the lens of my 15-Minute Parenting practice. This platform helps to give my 

practice its impact in terms of how it enables me to reach such a wide audience each 

week.  Weekly live listenership is approximately 125,000 and the numbers who access 

the segment afterwards via the radio stations app and highlights function bring the total 

figure to approximately 220,000 weekly. The slot is one of the stations most popular 

and attracts its own sponsor. 

 

15-Minute Parenting Podcast – I decided to start a weekly podcast as a way of further 

spreading the 15-Minute Parenting practice during the pandemic lockdown period in 

June 2020. In 2 years, this podcast has earned approximately 100,000 downloads.  Each 

episode is 15 minutes in duration and takes a common parenting question that comes 

up via my radio show or my social media pages and answers it using my 15-Minute 

Parenting practice and framed within ACT: 

Acknowledge the question 

Communicate the theory  

Target a playful solution 

 

The podcast attracts a global audience as reflected in this breakdown (percentages over 

2-year period ending November 2022). 
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Figure 5 

A Breakdown of the 113 Countries 15-Minute Parenting Podcast is Accessed From – 

2020 to 2022 

 

 
*Other encapsulates data from over 100 Countries 

 

In addition to my own podcast, I am a regular guest on other podcasts, many of which 

draw very significant audiences e.g., Zoe Blaskey’s Motherkind podcast has in excess 

of 1 million downloads and I was a guest on this with my episode being re-featured due 

to popular demand. Similarly, Madeleine Shaw’s Get your Glow Back podcast and 

Stefanie Preissner’s What’s the Story with… podcast attract very large audiences. 

 

Social media is another media platform that I have found especially useful in speaking 

about 15-Minute Parenting.  I have detailed how this has worked below in section 3.5.2 
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To date, I have found that my media presence has been the most effective way to 

dissipate the 15-Minute Parenting practice to a broad audience both in Ireland and also 

in the UK and further afield on Australian Breakfast TV show, “Studio 10”. 

 

3.4.2: Other public works that support and amplify the 15-Minute 
Parenting concept 
 

Lacanian psychoanalysis with babies, infants and adolescents – Further notes on the 

child (Fortune, 2017a) - I contributed a chapter to this book about the impact of 

smart/digital technology on what Lacan called the iMirror stage of development. I also 

included specific reference to the role of parent-child play in offsetting this impact. This 

book brings together some of the most prominent clinicians in the field of Lacanian 

Child Psychoanalysis and I was honoured to be invited to contribute.   

 

TEDx talk (Ha’Penny Bridge event in Dublin, June 2017, Fortune, 2017b) – I was 

invited to deliver a talk as part of the TEDx event in Dublin 2017 and was honoured to 

stand on that famous red spot on the stage. I spoke about our collective relationship to 

shame via our engagement in social media and moreover the ubiquitous nature of social 

media in all of our lives rendering us a shame society.  

 

Figure 6 

Joanna Fortune at TEDx Talk (2017) 
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Conferences: I am an in-demand conference speaker, known for my playful approach 

that typically sees attendees engaging in a group head-shoulders-knees-toes and/or a 

vigorous (and quickly competitive) balloon relay and/or cotton-ball snowball fight. I 

have been a keynote speaker for national organisations such as Breaking Through 

(national After Care group for children-in-care), Barnardos (their 2021 Digital 

Wellbeing conference where I spoke about play), Ulster University (cross-border 

event entitled cultivating empathy through creativity which sold out in 36 hours and I 

spoke about play in all of our lives, adults and children) and CLE – Cultural Literacy 

Everywhere (a London based organisation hosting an annual Play Symposium where 

I delivered a presentation on the importance of play in all of our lives on their Play as 

Education panel especially 15-Minute Parenting based playfulness as well as acting as 

a rapporteur for another panel on Play within the Arts).  I have presented at numerous 

other conferences for Social Care Ireland and Aware (a national mental health 

charity) and for Ironmill College UK at their annual conference 2016 and a public 

lecture for them in 2021.  I have delivered academic webinars for the online 

education/professional development body NScience UK. 

 

Community Engagement: I regularly deliver playful parenting talks using my 15-

Minute Parenting practice for community groups, schools and corporate groups under 

a lunch and learn 1-hour format. Since 2018 I have also delivered many of these talks 

on social media platforms such as Instagram Live and the newer platform, Clubhouse, 

which is an audio only panel-based format.  On these platforms I have been invited by 

many UK, USA and Australian organisations to deliver talks on my 15-Minute 

Parenting practice. Social Media is a medium I am growing my engagement on, as it is 

also a very effective tool for sharing 15-Minute Parenting to very wide audiences 

 

3.5: The impact of the public works and how this is influencing the 

ongoing development of my 15-Minute Parenting practice as a body of 

knowledge 
	
“The choice of research topic often has personal significance for the researcher, 

whether conscious or unconscious” (Etherington, 2004, p. 110). For me, it was both 
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conscious and unconscious.  I had a conscious goal in developing my body of public 

work and how I structured them reflects that.  However, I underestimated the 

unconscious motivations that were underpinning this more conscious goal and it was 

through the process of reflexive auditing of the Context Statement that this came into 

sharper focus for me. My 15-Minute Parenting practice is the culmination of more than 

20 years clinical work, more than 20 years of shared meaning-making with the families 

I have been privileged to work with and the children who have taught me far more than 

I could ever teach them.  As I reflexively audit my body of public works, I can see 

clearly that my 15-Minute Parenting practice is a mindfully constructed scaffolding that 

is interwoven and underpinned by these clinical narratives. “As we reach deeply inside 

ourselves, we can connect with creativity and originality and discover aspects of our 

experiences that are not yet verbalised, but rather known at a tacit level” (Etherington, 

2004, p. 123). 

 

3.5.1: Standing up for ‘play’ 
	
One of the unexpected things that have arisen from my public works since I started 

writing the books in 2017 is a growing narrative around how all of this applies to the 

lives of adults.  I have always spoken about the benefits of play for adults but I have 

seen a shift, particularly during the global Covid-19 pandemic period (2020-2021), in 

journalists contacting me to speak about play in adulthood, corporate organisations 

seeking to book me for talks to their staff about how they can become more playful and 

directly from parents asking me to cover this topic on my weekly podcast. As Van Fleet 

and Feeney (2015) write: 

Surprisingly, however, research on play and playfulness in human adults is 

scarce. Despite the paucity of empirical attention devoted to play in adulthood, 

adults often describe the most enjoyable element of their romantic relationships 

as interactions in which they play with their partner (Betcher, 1981; Lauer & 

Lauer, 2002). When a sample of married couples were asked what they would 

miss most if their relationship were to dissolve, couples most often reported 

their inside jokes and games (Betcher, 1981). Along similar lines, Lauer and 
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Lauer (2002) found that highly satisfied couples described play as an essential 

feature of their relationship – even more important than sex or shared humour. 

Why, then, have researchers, particularly social psychologists, not further 

explored this phenomenon? (Van Fleet & Feeney, 2015, p. 630)  

 

Without exception, the most controversial aspect of my 15-Minute Parenting practice 

is detailed in Book 1 (0-7 years) (Fortune, 2020a, pp. 21-30) when I write about child-

proofing your relationship and specifically the section on ‘rediscovering play’ (see also 

Figure 4).  I emphasise that if we can play with each other, we can play with our 

children and teach them that playfulness is truly a state of mind and include a list of 

playful activities that parents can start with to bring more play into their adult lives and 

adult relationships.  It is simultaneously the part of my 15-Minute Parenting practice 

that intrigues and terrifies parents.  They feed back to me that they “get it” cognitively 

but the idea of actually doing it feels awkward and uncomfortable.  I can accept this 

and empathise with the unfamiliarity of play in our adult lives that lead to this 

awkwardness but as with any overt resistance I see it as an expected phase of 

treatment/the process and while being accepting and empathetic, I will still gently yet 

firmly challenge the resistance by finding something small that they can start with and 

use that as a point to build from.  Adulthood, and specifically how adulthood prioritises 

responsibility and being serious (of course we have responsibilities as adults, I do not 

mean to infer otherwise) should not be at the cost of play and playfulness in our adult 

lives.  Not being able to play or to access our playful state of mind is precisely what 

can render us feeling stuck or blocked in our lives.  Play is the way out of and beyond 

that stuckness and 15-Minute Parenting has been created as an accessible roadmap 

towards play. 

 

Our concept of play in the West is often bound up with the idea that play is 

inseparably connected to childhood, while adulthood is connected to 

seriousness and responsibility.  Yes, we change as we grow older and develop 

– but all this means is that how we play should change and develop with us.  In 
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fact, I believe that play is key to helping us develop and reach our full potential. 

(Rosen, 2019, p. 21) 

 

Consistent with Rosen’s words and also my own experience of promoting play and 

playfulness in adult lives/relationships, Van Fleet and Feeney (2015) found that:  

Adults are expected to be productive – whether at work or at home. If play is 

not viewed as a productive means to spend one’s time, then play among adults 

may be perceived as frivolous, over-indulgent, or irresponsible (Sutton-Smith, 

2008). Consistent with this claim, Betcher (1981) found that while couples 

reported thoroughly enjoying play in their relationship, they also reported 

embarrassment and concern over appearing childish when describing their play 

to others outside the relationship. A second explanation, and arguably the 

greatest difficulty for play research, has been the development of satisfying 

definitions of play and playfulness. Existing definitions differ substantially in 

their conceptualizations of the terms. Defining play may be challenging in part 

because there are many forms that play can take, and it may occur in a wide 

variety of settings (Berlyne, 1969). (Van Fleet & Feeney, 2015, pp. 630-631)  

I refer back to Winnicott’s differentiating the content of the play (overt behaviour or 

activity) from the act of playing (disposition or state of mind).  He also said that he 

wanted to  

Draw attention away from the sequence psychoanalysis, psychotherapy, play 

material, playing and to set this up again the other way round.  In other words, 

it is play that is universal, and that belongs to health: playing facilitates growth 

and therefore health; playing leads into group relationships; playing can be a 

form of communication in psychotherapy; and lastly, psychoanalysis has been 

developed as a highly specialized form of playing in the service of 
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communication with oneself and others. (Winnicott, 1971, p. 41) [Emphasis in 

original] 

 

My first book was written in 2017, published (original version) 2018, republished with 

new branding in the UK/internationally in 2020.  Between writing and re-publishing 

this book, the response to playfulness in the lives of adults has shifted.  It is no longer 

something parents/media queries baulk or cringe at when I discuss it. Now it is likely 

to be something that is said to me with curiosity and openness. For example, Radio 

Show Host and Musician Tom Dunne while hosting the Sean Moncrieff show on 31st 

March 2021 said “I am struck that no matter what the question is, the answer is always 

play.” I agreed and referenced the ages we had spoken about that day saying, “Yes, be 

it 15 months or 15 years old” and Tom Dunne added, “I would say 50 years old” and 

we briefly talked about the importance of play in adult lives, which was then picked up 

on Twitter.  

@APlayfulCity [aplayfulcity.com] (2021, March 31st). Grown ups! Get playing. Really 

enjoyed @ImJoannaFortune’s advice on the centrality of play in all our lives. [Tweet].  

Retrieved from https://twitter.com/APlayfulCity/status/1377268946450186246  

 

On primetime afternoon national talk radio, we casually spoke about the importance of 

play in adult lives and the interviewer initiated it.  For me, this was a noticeable shift in 

the play landscape, both in terms of how play was understood and spoken about.   

 

Add to this that my publisher approached me about writing a 4th book, which will be 

about the role of play and playfulness in our adult lives. This book was published 

September 2022. The appetite for play has changed and my inference is this is part of 

the impact of my 15-Minute Parenting series (that is, how the books have centred me 

in this conversation about play in adult lives, not to infer that my books alone sparked 

a focus on play for adults).  I first wrote it 3 years ago, I have spoken and written about 

it and on social media, radio, TV, print media, talks and presentations.  Now I am asked 

about it rather than being the one to bring it up. Reflective of such a change in attitude, 

Etherington writes:  

Ferguson, in the introduction to a revised version of Gendlin’s work ‘Focusing’ 

(1981) describes focusing as moving ‘inward, drawing on information from the 
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deeper, wiser self’ that is held in a ‘felt sense’ within the body that involves 

‘whole brain knowing’, connecting our left and right hemispheres and leading 

to a sense of release that accompanies a new understanding of something that 

was previously unclear. (Etherington, 2004, pp. 123-124)  

 

I was not wrong to push the importance of play in adult lives in 2017 but, within my 

15-Minute Parenting practice, it was too premature to land.  As I have built a following, 

engaged a wider audience and strengthened my voice on such matters, this is the time 

for this 4th book. 

 

3.5.2: Reception and ongoing development of the 15-Minute Parenting 
practice: 
	
Both reaction and engagement by parents and professionals has been overwhelmingly 

positive at this point. 

 

Paul Gilligan is a clinical psychologist and is the CEO of St. Patrick’s Mental Health 

Service as well as adjunct professor in Trinity College Dublin. Of my work he has said, 

“Joanna Fortune is an exceptional professional who has dedicated her career to 

working with children and parents. She takes a children’s rights, child-centred 

approach to her work. She is a superb therapist who is driven by a commitment to her 

clients and to meeting their needs. Her books are an invaluable resource to parents and 

she supports those resources through a strong website and presence on social media. 

She is a superb communicator and is comfortable with any form of media.” 

 

Debbie Deegan is founder and CEO of To Children With Love, a charity working in 

Ireland and Russia with children in need and in Russian orphanages.  She has been the 

recipient of numerous humanitarian awards.  Of my work she has said, “when Joanna 

left us [the charity To Children With Love] in 2010, she expanded upon her playful 

parenting platform through the media and the talks and conferences she speaks at. This 

extended her 15-Minute Parenting model, which is accessible, fun and effective and 

this is what sets it apart from any other parenting model. We all see and hear Joanna 
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on a regular basis on radio and television. I think Joanna has contributed to and will 

continue to contribute to the national discourse on parenting in a meaningful way.” 

 

Dr Cara Augustenborg is an Environmental policy fellow at University College 

Dublin as well as being an honorary member of the President of Ireland’s Council of 

State and a media broadcaster.  Of my work she has said, “Ms. Fortune is one of 

Ireland’s most well-known experts in child and adolescent psychotherapy, and I have 

drawn on her expertise both personally and professionally in the years I have known 

her. Professionally, I have found her expertise and accessible communication style 

particularly helpful in improving my own communication on the climate crisis to youth 

audiences. Personally, she has provided extremely useful professional guidance to my 

family in coping with our own child’s challenges. I have found her books incredibly 

helpful in my role as parent. I regularly seek out Joanna’s expert advice and have 

collaborated to effectively support the youth climate movement in Ireland.” 

 

Dr Jennifer Carroll-MacNeill is an elected TD (member of the Irish Parliament) and 

is spokesperson for equality for her political party.  Further she is a qualified Barrister 

of Law and holds a PhD from University College Dublin.  We met in a professional 

capacity in 2012 when she was political advisor to the then Minister for Children and I 

was volunteering time to lobby for a yes vote in the Children’s Rights Referendum in 

Ireland.  Of my work she has said, “Joanna has a unique skill of being able to make 

complex theory and concepts very accessible to a mainstream audience. She is an 

excellent communicator and a very engaging presenter. She is a respected and 

recognised expert in her field and her 15-Minute Parenting practice is widely known 

and highly thought of as an accessible, practical and playful therapeutic parenting 

practice. Joanna has managed to take what she knows and use her knowledge and 

expertise to make therapeutic parenting a mainstream parenting practice. She 

approaches this work with kindness and good humour and her genuine passion for the 

well-being and development of children, and their parents, shines through in every 

interaction I have had with her.” 

 

Lydia Smyth is a Family Support Worker at a busy Family Resource Centre in Dublin 

5.  She is also the parent of two young children.  Of my work she has said, “As a parent 

of two young children, I really appreciate the tone in the books. Joanna does not speak 



72	
	

down to parents, she is non- judgemental, realistic and acknowledges the challenges 

as well as the rewards in parenting. There is an important focus in what you as a parent 

are bringing to your parenting and a really clear "parenting self-audit" which I use on 

a regular basis. I also appreciate the focus on recognising what triggers you and the 

recommendation to "tap out" if you know you are dysregulated when engaging in a 

challenging situation with your child. It really resonated with me and I feel like it gives 

me the freedom to acknowledge that sometimes as a parent, you cannot help your child 

if you are feeling overwhelmed. I personally feel like understanding the 15 Minute 

Parenting model makes a difference to how I parent on a daily basis, regardless of 

whether I am doing it in fifteen minutes or using an activity from the books. I find myself 

more readily available to "check out" of adulting, and jump into playing regularly 

throughout the day, whether it is with my children or my husband. I have become more 

serious as I have gotten older but reading these books and remembering how to be fun 

has really reignited that playful part of my personality, I thought I grew out of.”  

 

I receive many messages from parents who use the model and have had positive 

experiences with it on social media.  I have struggled with the ethics of including 

retrievable social media quotes in this thesis.  I reflected on my obligations as a 

researcher to appropriately reference social media posts if I used them alongside the 

intent of the people who posted comments to me about 15-Minute Parenting practice 

publicly.  I decided that I was not comfortable using publicly retrievable social media 

posts as part of this thesis because while a publicly retrievable message is in the public 

domain, I believe to do so in this context would be beyond the scope of what the author 

of these messages intended. However, from the direct feedback I receive from parents 

I can see how they use my 15-Minute Parenting practice as a process of becoming. That 

is a process of becoming a more playfully engaged parent. One anonymised example 

to illustrate this point is:  

 

[Parent]. (2020, August). This eBook has become my bible. So many amazing ideas to 

get the little ones involved in and engaged. Everyone has 15 minutes out of their day to 

put their phones away and really be present with their child. This isn’t just any old 

parenting book but an investment in a positive relationship between you and your child 

whilst setting boundaries and having lots of laughs and silliness along the way. I would 
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highly recommend this book to anyone with young children and will be reading the next 

book aimed at 8–12-year-olds in the next year or two. Thank you so much. [Instagram]  

 

I have included some of the 30+ personal/professional statements I received in support 

of my work and these are attached as Appendix 1 (f). 

 

I think the global Covid-19 pandemic has helped to create a space for this next phase 

in the practice:   

One argument for play, then, is that it teaches a flexibility to face up to and deal 

with the things on that list [a list of changes within our lives] – or, at the very 

least, helps us to live with change, to enjoy it and use it, to have an overall more 

fulfilling experience. Being in play, being in the state of mind that says, ‘I 

wonder what might happen if I tried this’ and then not worrying or being afraid 

of the outcome, is a state of mind that can cope with the unexpected. It can also 

teach us that we can change the rules. (Rosen, 2019, p. 20) 

 

This global pandemic (2020-2021) has thrown what we recognised as social norms and 

rules up into the air and tossed them out of the window.  The opportunity to stop 

running, to stand still and stop being so busy ‘doing’ and allow ourselves to emotionally 

exhale and simply ‘be’ has shown us that when we have to change the rules, we most 

certainly can change the rules and adapt to a new set of expectations, move to a new 

rhythm.  If we can do it when we “have to” then we know we can do it when we 

want/need to as well.  We have had to change how we live over this last year and part 

of how we have coped with these changes is play. If baking banana bread every which 

way it can be baked, growing sourdough starter, cross-stitching, knitting, learning an 

instrument, painting, buying adult Lego sets, making 1000+ piece jigsaw puzzles is not 

playing, then what is it? We have returned to play.   

 

I am going to make an inference as to why and how this state of play emerged in a state 

of emergency.  Boredom. Good, old-fashioned boredom. In our increasingly digitised, 

switched on, fast-paced lives we got so busy ‘doing’ that we forgot how to simply ‘be’.  

We sabotaged any opportunity for boredom with distraction, mindlessly scrolling, 

gazing down into devices held on our laps, we stopped daydreaming while gazing out 

windows or making eye contact and connecting with new people who might share a 
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story with us.  Boredom is vital.  It is that free-floating state of reverie, mind-wandering 

out of which desire will emerge.  If we sit in a state of nothing, we will discover 

something. That is, we will discover something to do, something to feel, a memory to 

recall.  Psychoanalyst, Adam Phillips, writes that:  

The capacity to be bored can be a developmental milestone…the bored child 

quickly becomes preoccupied by his lack of preoccupation…is it not, indeed 

revealing, what the child’s boredom evokes in the adults?... It is one of the most 

oppressive demands of adults that the child should be interested, rather than take 

time to find what interests him. Boredom is integral to the process of taking 

one’s time. (Phillips, 1993, pp. 72-73)  

Michael Rosen adds to this idea with “Boredom breeds inspiration – and ‘inspiration’, 

literally, means to breathe in. So, take a moment and breathe in the world around you 

and think of the world as something that you can play with” (Rosen, 2019, p. 16). 

 

I was invited to speak at the Annual Conference for the Irish Council of Psychotherapy 

in 2018, entitled “Borders, Boundaries and Mental Health”, and during the conference 

panel discussion the MC for the event asked what I thought was the biggest crisis facing 

childhood in today’s society.  I answered that the biggest crisis facing society in general 

was our collective inability to be bored, which after a pause to consider it he remarked, 

“that may be the most important thing said today.”  We forget how much we need 

boredom in our lives; we need to be reminded of this in a world that is always switched 

on.  I write about the value of boredom and embracing boredom and above anything, 

avoiding sabotaging our children’s boredom with distraction in my 15-Minute 

Parenting books.  We are not our children’s entertainers and engaging with them 

playfully does not equate with entertaining them.  Engaging with them playfully is 

about connection and that moment-of-meeting that sparks a shared joy is what is 

pleasurable.  It has to be pleasurable and fun, otherwise we will not do it.  When play 

is not fun, it is a duty, an obligation, something we feel we “have” to do and then it 

feels performative, inauthentic and in this instance, I would say, stop, this is not play, 

you are not playing because you are not in a playful state of mind, you are in fact bored. 

So be bored and out of that state will emerge desire that makes play possible again. 
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Perhaps this is why we, adults, are more amenable to embracing play and a playful state 

of mind now more than even just a few years ago.  This pandemic has brought us back 

to boredom and in doing so we have re-engaged with our desire.  This is something that 

I explore in detail in my forthcoming 4th book (September, 2022). 

 

I published my books during the Covid-19 global pandemic, which means I have been 

speaking about play, writing about play and promoting play-based solutions to the 

challenges in all of our lives throughout the pandemic.  So yes, publishing my public 

works has had an impact on me personally and professionally as it has on the ongoing 

evolution of my 15-Minute Parenting practice but I can see that my practice and how I 

seek to share it with parents has also had an impact on parenting, family life and 

contributed to a societal shift in how we view play.  All three of my books have earned 

the Amazon bestseller ribbon and held the number 1 position in multiple charts and two 

featured in a national magazine (Grazia Magazine UK 2020 Ref Appendix 1 (d)) Top 

21 Parenting Books).  I was invited onto Australian breakfast television soon after my 

books were launched there and have appeared on Irish television and UK print media 

and multimedia many times.  Parents are engaging with my back to basics, accessible 

therapeutic parenting practice.   

 

When I look at the rising figures listening to my podcast and radio show during this 

time period along with the increase in numbers seeking and attending online parenting 

seminars with me where I discuss the 15-Minute Parenting practice, I believe the 

boredom of the pandemic has enabled us to get closer to a more playful mindset. 
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Part 4: Conclusion 
	
4.1 Critical evaluation 
	
There are a number of aspects of my 15-Minute Parenting practice that I can critically 

analyse and I have done this as a matter of course over the years as the 15-Minute 

Parenting practice has evolved.  This analysis has informed the writing of my 4th book, 

has encouraged me in developing my podcast and is driving me in the ongoing 

development of the 15-Minute Parenting practice. 

 

From the outset I wanted to create a theoretically rigorous, accessible playful 

therapeutic parenting practice that provided parents with therapeutic techniques they 

did not need to be “in therapy” to benefit from.  I wanted it to be self-directed as 

opposed to creating another CBT/behaviour modification style of 10-session parenting 

programme format, which tends to dominate the parenting programme field.  This is 

why the 15-Minute Parenting practice itself is contained within books that are widely 

available and competitively priced. 

 

When I reflect on the effectiveness of this and respond to the number of questions and 

contacts, I receive from parents who have read the book(s) and/or listened to me on 

radio and podcast I recognise that within the body of parents embracing my 15-Minute 

Parenting practice are a percentage who want and need a bit more.  This does not mean 

they need psychotherapy or a referral to the clinic per se, but need more structured 

direction within the 15-Minute Parenting practice.  I believe I could have developed a 

series of webinars that would have brought some of the concepts in my books to life 

for this cohort of parents.  In response to this critique of my 15-Minute Parenting 

practice, I am planning a series of webinars that parents can access via a membership 

hub on my website. I hope to grow this community and further extend my accessibility 

by offering a once a month 60-minute live Q&A session for members of the 15-Minute 

Parenting community. 

 

Another critique could be the term 15-Minute Parenting and how it may imply that all 

a child needs is 15 minutes of parenting each day.  Of course, I explicitly address this 

in each of my books but it is something that is levied against me from time to time, that 
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I may be over-simplifying something that in truth is complex and challenging.  I can 

accept this critique.  In the body of this document, I have explained that 15-Minute 

Parenting as a title emerged from within my clinical work with busy working parents 

but also the title was embraced by my editors and publishers who liked the sound of it 

and inferred from it that parents would immediately know that this parenting practice 

was attainable for them.  It was also a media friendly title and drew a high degree of 

interest from the outset, which in turn supported and amplified the book series.  I am 

clear that I am not asserting children are parented in 15 minutes a day but rather that 

parents aim to ring-fence at least 15 minutes per day when they can be fully, mindfully, 

playfully present and attuned to their children’s experiences uninterrupted and 

distraction free.  This is why the term practice suits best.  15-Minute Parenting is a 

daily play-based practice, not unlike the concept of a daily 15-minute meditation or 

mindfulness practice.  A designated, protected time and space to be fully present and 

available, attuned, interested and engaged with our children in their world and language 

of play.  This is why it is 15-Minute Parenting. 

 

At the start of this Doctoral programme, I was referring to 15-Minute Parenting as a 

model.  The process of writing this thesis has been a journey that has had a 

transformative effect on the work.  In feedback on my justification statement, the 

examiners said that I would need to make it very clear that the 15-Minute Parenting 

practice was more than “pop psychology”.  I hope that I have addressed this by 

highlighting the theory and methodology that underpins my work.  Further, during my 

registration panel formative assessment process, the examiners robustly challenged 15-

Minute Parenting as a model and this gave me cause to pause and reflect on what it was 

that I have and continue to create within 15-Minute Parenting.  Out of this feedback 

and ensuing reflection, my academic advisor and I discussed the description of 15-

Minute Parenting as a daily practice of considered, purposeful, present play between 

parents and children.  Practice felt like a much better term to describe what 15-Minute 

Parenting was about.  The journey from 15-Minute Parenting “model” to “practice” has 

occurred within the doctoral process as I have integrated the feedback from each 

examiner along each step of the process. 

 

Another critique I have reflected on is that this approach is suitable for children and 

families who are doing mostly well and for whom small changes can and do make big 
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differences and that it would not apply to children and families where trauma is present. 

I believe this one arises because I have clinical specialisation in trauma recovery and 

repair of ruptured attachment work with children and families living through and 

beyond trauma.  Perhaps people assume I intend this to be a recovery model for children 

who experience trauma because I do so much work in that area.  I am not presenting 

15-Minute Parenting as a treatment model for any cohort of children.  15-Minute 

Parenting is about shining a light on the need for increased playfulness and relational 

connectivity between parents and children/teenagers in an increasingly digital age.  All 

children can and do benefit from this.  A child who has experienced trauma will benefit 

from the emotional safety and security that a reliably, consistently-available and attuned 

caregiver can offer them.  Turning up and (emotionally) tuning in to such children each 

day is a benefit though of course it is not, in and of itself, a cure.   

 

In this, I recognise that there are limits to the efficacy of my 15-Minute Parenting 

practice within trauma experiences.  It is not a clinical treatment model.  It is focused 

on strengthening and enhancing the parent-child relationship using theoretically 

rigorous, clinically informed play-based interaction designed to fit easily into busy 

families in a digital age.  While all parent-child relationships can benefit from this there 

are often other variables to be considered in more trauma-based relationships that may 

inhibit the dyad from availing of what this practice makes available.  15-Minute 

Parenting is limited in this regard and I would always advocate specialist trauma 

interventions before supporting the dyad towards 15-Minute Parenting practice as they 

move away from the clinic with greater capacity for such a self-directed practice.  Play 

will always have a role in recovery from trauma and the repair of ruptured attachment. 

 

In general, I developed 15-Minute Parenting practice for more mainstream families who 

are doing mostly well, most of the time but may well experience those average, every 

day parenting challenges that if not responded to could percolate and escalate into more 

overt behavioural challenges underpinned by dysregulated emotional states.  My 15-

Minute Parenting approach is an accessible and self-directed toolkit to deepen 

understanding of what our children’s overt behaviour is seeking to communicate to us 

and what emotional states are underpinning that overt behaviour.  This is to steer such 

families towards emotional connection over behavioural correction, resulting in a 

strengthening and enhancing of relationships.  15-Minute Parenting is about little and 
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often, consistency, predictability and reliability to invest in stronger parent-child 

relationships. 

 

One of the most effective aspects of my 15-Minute Parenting practice that has resonated 

strongest with readers is the use of the parental self-audit.  So many parents have 

reached out to me asking for more support and direction around what this brings up for 

them.  I believe that I could have developed a forum for this cohort of people who want 

and need to delve deeper into their parental self-audit and examine more closely their 

own triggers and lived experiences of being parented.  In response to this critique, I am 

creating a short parental self-audit – parenting myself programme. This will likely be 

webinar based with subscribers also gaining access to a private, limited number of live 

interactive sessions with me at the end of the webinars.  

 

Much feedback has been from parents sharing the impact that daily play practice has 

gifted them, quite apart from the impact on their relationship with their children but 

more reflecting on the personal impact and impact on their intimate partner relationship.  

I find this an exciting development and am exploring options of a 4-session web-based 

couples (intimate partner, adult child with aged parent, friends, adult siblings) play 

programme where the play will be exactly as it is detailed in my 15-Minute Parenting 

practice but the presentation and application will be within adult relationships.  I am 

excited to pursue this aspect in line with writing my 4th book in the 15-Minute Parenting 

series. 

 

In speaking about the 15-Minute Parenting practice and the importance of play within 

corporate settings I have also been asked about the possibility of play-sessions for staff 

members.  I love the idea of a structured integration of the 15 minutes of play in the 

workplace and am excited to pursue this programme. 

 

My biggest critique of my work and 15-Minute Parenting practice is that I initially 

thought that the book-series would be enough to bring the 15-Minute Parenting practice 

to my target audience.  I had an idea that parents would see it, buy it and implement it.  

I have learned that this was somewhat naïve. While the books encase the 15-Minute 

Parenting practice, it is the multi-media engagement that supports the practice and 

brings it to life for parents.  If I were starting over, I would have been quicker to develop 
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the web-based materials to support the 15-Minute Parenting practice and those who 

wish to engage fully with it.  When I reflect critically, I wonder if the benefit of learning 

in action is that I could not have known that this would emerge until it was out there 

and emerged organically via the audience I was seeking to engage with. 

 

Another area I critique is my fit within the world of parenting books, and it is a world 

of books on parenting because there are so many of them.  I believe that my parenting 

book series, that is my parenting practice, offers something fresh and new in terms of 

the material that is already in this genre.  Parenting books written by mental health 

professionals tend to retain a degree of theoretical jargon that can render them 

accessible only to parents who are already very informed and high functioning.  

Parenting books written by parents who do not possess a mental health qualification, 

i.e., the celebrity who writes a parenting book once they become a parent, can tend to 

draw solely from the individual’s experience of being parented and parenting their own 

child or children, in other words a very small, limited and highly subjective frame of 

reference.  I wanted to fit somewhere in between these two pillars.  I include the theory 

without the jargon and write with both my professional and personal frame of reference.  

I wanted to create books that went beyond being “interesting” to read to being 

something “practical” to do.  I wanted to bring parents back to their own childhood in 

a self-controlled and managed way to identify the echoes of the past in the present to 

create a more playful future together.  In this way my books fit better alongside the 

books of Philippa Perry or Dr Nicole LePerra (aka The Holistic Psychologist). 

 

I can see a clear path to strengthen and enhance the practice and solidify 15-Minute 

Parenting as a default playful parenting practice.  My initial goal of creating a 

therapeutic play-based parenting practice that bridges the gap between the 

psychotherapy clinic and the family home remains the same as I drive the 15-Minute 

Parenting practice forward.  I can see that not developing the multimedia-based support 

materials earlier could be considered a weakness of my 15-Minute Parenting practice 

or a short-sightedness on my part that has weakened the potential impact of the practice.  

I can accept this criticism; it is a self-criticism also.  However, I would add an “as yet” 

to those areas of weakness because I can see the solution in a tangible step-by-step way 

and will address this within the 15-Minute Parenting practice.  Maybe an unexpected 

outcome will be to normalise play in the life of adults, just as it is in the life of children.  
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What I have observed and shown here is that parents have responded positively to my 

15-Minute Parenting practice.  They understand it quickly and describe it as relatable 

and accessible leaving them feeling competent and more playful with their children.  

The daily practice my series of books presents offers a structure, gentle yet firm, one 

that bends without breaking, to ensure a broad demographic can engage with it.  

 

4.1.1: Evaluation Framework 
 

The apparent lack of an evaluation framework is a significant critique of my work and 

one I would like to tease out and explore now in this sub-section of my overall critical 

evaluation of my work. 

 

As my 15-Minute Parenting practice has continued to evolve and develop over the years 

I have faced the question of an evaluation framework that would establish “success” 

and “short-comings” in the practice.  In engaging with these questions, I have asked 

myself could I perhaps have utilised a method of more specific data collection as part 

of strengthening my 15-Minute Parenting practice.  I could have built, for example, a 

mechanism for people to register on a website, invite feedback via questionnaires or 

even hosted focus groups either in-person or online whereby I could have captured 

quantified data and extracted themes using a methodology such as thematic analysis.  

Alternatively, I could have tracked patterns and concepts across social media 

engagement and utilised a methodology such as grounded theory to theorise patterns of 

behaviour or social phenomena. 

 

I didn’t do this at the time because I wanted 15-Minute Parenting practice to be a step 

away from the clinic, handing 15-Minute Parenting as a practice to the parent.  I was 

not thinking about data collation during development, though I certainly reflect on that 

now.   

 

This is a Doctorate by Public Works and all public works are post work events.  My 

15-Minute Parenting Practice, as contained in the 3-book series and associated media, 

was not written as research from the outset.  By its nature, this is a retrospective work 

and while the detailed methodology in the section above was always implied and is 



82	
	

interwoven throughout the development of the practice, the retrospective nature of the 

work has been a challenge I have faced in terms of positioning it within a specific 

evaluation framework. That said, there are evaluation frameworks that could be applied 

and I will now explore what I could have used, why I have not done so and why I chose 

the evaluation framework I did instead. 

 

Social Media as research data within the social sciences 

 

A lot of the feedback I have gathered on the application of my practice was via social 

media and research on social media as a research methodology in and of itself is still 

quite sparse.  I was considering social media engagement and feedback as, perhaps, a 

potential secondary data source but was also aware that those who follow me on social 

media or buy my books and then engage with me online are already inclined towards 

my practice, my ideas and as such could be considered a biased “source”. But 

increasingly, social media as a source of research data is something researchers in the 

field of social sciences must consider.   

 

In his recently published book, Professor Steven Lloyd Wilson in the opening abstract 

states, “Social media has put mass communication in the hands of normal people on an 

unprecedented scale, and has also given social scientists the tools necessary to listen to 

the voices of everyday people around the world.” (Wilson, 2022, p.9 ) The voices I was 

listening to everyday, the same voices who were essential to the development and 

ongoing evolution of 15-Minute Parenting as a practice, were the voices in my clinic 

certainly but also the voices engaging with me on radio, TV, print media and of course, 

social media. 

 

Social media platforms have in-built data analytics whereby you can access and see 

where exactly your followers are based.  For example, from a 90-second Reel1 I posted 

on Instagram on September 2nd 2022, which has 18,811 views I can see that a total of 

18,650 accounts were reached with that post (meaning some accounts viewed the video 

more than once).  I can see that of that 18,650 accounts only 3,481 were existing 

	
1	Instagram	describe	their	“Reels”	function	as	immersive	videos	where	you	can	creatively	express	
your	brand	story,	educate	your	audience,	and	get	discovered	by	people	who	may	love	your	
business.	
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followers of mine with 15,169 views coming from non-followers. When it comes to 

measuring engagement with the Reel i.e., accounts who not only watched the Reel 

video but left a comment/like/saved it the numbers drop dramatically.  I can see on this 

single post that of the 18,811 views only 181 accounts actually engaged with it i.e., 

approximately 1% clicked the like button, or saved it to their own accounts or left a 

comment under it.  This 1-2% level of active engagement on videos with a range of 

2,000-19,000 views (views dependent on days and times of days they were posted to 

capture peak social media traffic) is a pattern across most of the Reel videos I have 

posted in the last 12 months, when Instagram changed their own algorithms to 

preference Reels over static posts.   

 

The analytics available to users on social media were never designed with social science 

research in mind, they are designed as a marketing/advertising tool to help users 

understand peak times that their followers are online and how to tailor posts to appeal 

to user engagement to drive more traffic to one’s page.  In part, this speaks to the 

limitations of using social media as a research source.  Holding this in mind, I cannot 

categorically state that the Reel I have referenced above only elicited direct engagement 

from the 181 accounts the analytics tell me about because social media does not allow 

me to measure the impact it had on those who saw it and did not specifically 

like/save/share/comment under the video.  I cannot know if viewing that video led to a 

user looking me up, buying my books, listening to my podcast or radio show or simply 

replicating what they saw in that video within their own lives.  The analytics on my 

social media platforms give me certain sources of useful data, inform what I post and 

when I choose to post it to maximise the platforms peak user traffic but this data does 

not afford me a way of knowing the impact my work has on those tens of thousands of 

accounts who do not explicitly engage with the post on the platform.  Therefore, I have 

turned more to phenomenological data as a more tangible way of gathering feedback 

and insights as to how people are applying and experiencing 15-Minute Parenting 

practice in their lives and within their relationship with their children in preference to 

intuiting from social media analytics.  I have found that focusing on phenomenological 

data is more in keeping with the ontological stance detailed earlier on in this chapter. 

 

I do not wish this to read as dismissive of the potential for social media as a data source 

within social science research.  I think there is certainly significant emerging evidence 
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that it can be applied in a more empirical way than I have outlined above. As I reflect 

further on this and critique what I may have overlooked in terms of making more 

tangible use of social media data I consider how an active audience on social media 

platforms is not the same as an engaged social media audience, a fact that must be borne 

in mind when using social media as a data source in the field of social sciences.  There 

is so much information constantly available on social media that much of the audience 

is scrolling without actively engaging in what they are viewing. 

 

More information is published by more people today than at any time in human 

history. The era of mass consumption of media has given way to an era of mass 

production. Numbers confound easy comprehension, and give way to colorful 

illustration: The amount of text posted to Twitter every day is the equivalent of 

some 8000 copies of War and Peace, more photos are uploaded to Facebook 

every day than exist in all of human history prior to 1990[…]Internet 

communications, recorded in an infinite proliferation of magnetic bits, are 

enshrining the low background noise of human society: the diaries, snippets of 

conversation, personal letters, and oral histories that once faded from records, 

but are now archived away digitally. This is the key challenge of social media 

as “big data”: it is not just that it represents more data than we have ever had to 

deal with before, but that it represents different data than we have had access to. 

(Wilson, 2022, p. 2) 

 

Thus far social media, when it has featured in research, has tended to focus on “social 

media usage and content not as an independent or dependent variable itself, but as a 

new method for measurement alongside surveys, interviews, and other tried and true 

methods” (Wilson, 2022, p. 6).  While there are a number of large scale research 

projects underway exploring the validity of using social media as a data source in 

research (many of these are cited in Wilson’s book) its usage has brought up a number 

of methodological challenges and Wilson states “there has yet to be a general text that 
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pulls together the methodologies of social media research into a cohesive framework" 

(Wilson, 2022, p. 7).  

 

I think that there are exciting developments within this field of social science research 

in terms of the usage of social media as a research data source and while acknowledging 

that the ongoing and active evolution of this usage is developing in line with the 

development of the technology we rely upon to access that data source I think it would 

be remiss of me not to acknowledge the scope of applying an evaluation framework to 

my 15-Minute Parenting practice that could be drawn from social media.  As my 15-

Minute Parenting series of books has now been sold into and will soon be available 

across China, Russia and Slovakia with other territories pending, I have an opportunity 

to measure what, if any, impact this change has upon how 15-Minute Parenting is 

practiced across cultures by using social media as a data source. 
  

4.2: Leadership qualities 
	
I believe that I can assert that my 15-Minute Parenting practice has afforded me a voice 

of leadership within the mental health and parenting community, primarily within 

Ireland where I am based but also in the UK (I have featured in numerous magazines, 

newspapers, podcasts and blogs), USA (I was approached to lead a significant parenting 

TV show in the US, have presented at conferences and written for publications and 

corporates have asked me to deliver staff talks on 15-Minute Parenting practice), 

Australia (I was invited to speak about my 15-Minute Parenting practice on The Today 

Show on Channel 10 with an audience of millions).  The selection of personal 

statements I have included (Appendix 1(f)) is further evidence of this. I am an in-

demand media spokesperson on such issues and hold a recognised name and 

professional brand in my field.  Other mental health professionals have said that they 

frequently refer to my 15-Minute Parenting practice within their work with parents.  I 

regularly hear from play therapists, psychotherapists, clinical and educational 

psychologists, psychiatrists (particularly with Child and Adolescent Mental Health 

Services CAMHS) who reflect how they use my 15-Minute Parenting practice either to 

prescribe play to parents in between their sessions or they suggest a parent read the 

books and/or listen to the podcast on a particular issue.  This has been really positive 

result of publishing 15-Minute Parenting practice.  Of course, the downside is seeing 
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content from my 15-Minute Parenting practice re-produced on a social media graphic 

on another professional’s page, not always with the content being attributed back to my 

15-Minute Parenting practice and me.  I accept that this is part of the territory once you 

make something public and I try to take the positive from this, i.e., that my content is 

being embraced and engaged with so openly. 
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4.3 Summary 
	
I set out to create a therapeutic, playful daily parenting practice that was built on 

established theory and research that took clinical techniques and theory and packaged 

them in such a way that parents could integrate them into family life at home.  My target 

audience was “most parents” who are “getting it mostly right, most of the time” but for 

whom a “small change could make a big difference” resulting in “less tears and more 

laughter” (these phrases are taglines within my 15-Minute Parenting practice).  I wanted 

to create a therapeutic parenting practice to bridge the gap between the clinic and the 

family home for the majority of parents and children who will not reach clinical 

threshold for a state parenting course or a psychotherapy referral but who would, 

nonetheless, benefit from strengthening and enhancing their relationship with their 

children by connecting through play.  The apparent simplicity of all of this is its 

complexity.  This is play with purpose. This is mindful play.  My 15-Minute Parenting 

practice teaches the theory of different kinds of play to effect different kinds of desired 

outcomes. By telling the story of play I sought to share the language of play with 

parents. 

 

My 15-Minute Parenting practice is about moving away from guilt-based parenting, 

away from thinking of all of the things we are not doing with our children and 

spotlighting small but meaningful moments of connection.  It is a psycho-educational 

practice that teaches about the science and theory of play, in a playful way.  By 

following my 15-Minute Parenting practice parents know about the stages of 

developmental play, they know what child-led/free-play is and why it matters and they 

also know what child-focused but adult-led play is and why it also matters. They know 

what types of playful activities will affect the felt-safety of structure, the emotional co-

regulation of engagement, the self-efficacy and esteem of challenge and the self-esteem 

and sense of being valued and deserving of care that nurture activities bring.  And 

moreover, they will know what specific kind of playful response fits the behavioural 

dysregulation in a given moment.  And they will know this without need to present at 

the psychotherapy clinic. 

 

As society continues to evolve and change at breakneck speed, we need to strengthen 

the qualities that play affords us in our lives.  That is flexible thinking, adaptability, 
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creative solution focused thinking, resilience, innovation and the capacity to critically 

analyse systems and rules and rewrite those as required.  I believe the impact my 15-

Minute Parenting practice is having and can continue to have is to centre the narrative 

of play.  We can work to ensure that play is spoken about in a meaningful and tangible 

way in the media, within political spaces, town planning, education so that we 

normalise having a conversation with our adult friends about play, with our teachers 

about where play fits into our children’s education curriculum.  If we centre play in the 

public psyche, we create space, physically and emotionally, for play in all of our lives.  

Play does not need to be taught, per se. Children are, generally speaking, experts in play 

and parents can learn so much by observing and following their cues and lead in play.  

But play does need to be appreciated, valued and understood.  My 15-Minute Parenting 

practice can bring that into the parent-child relationship, igniting fresh thinking and 

new perspective on prioritising play in our relationships and lives with each other. 

 

The (ongoing) development of my 15-Minute Parenting practice is the result of: 

valuing narrative ways of knowing, working collaboratively with research 

participants, seeking ‘local’ stories that would offer me opportunities to share 

in the ‘lived experiences’ of others that I could place alongside my own life in 

ways that would inform myself and others. (Etherington, 2004, p. 74)  

 

When embraced fully, a playful state of mind is the constant throughout our lives.  It 

will not eliminate the challenges of life nor will it protect us against the pain and stress 

that life can bring our way.  But it can prepare us for these inevitable and unavoidable 

experiences.  There is darkness in play and it holds just as much value as the lighter 

side of play does because there are dark and light sides to life too.  Being able to play 

and nurturing a playful state of mind equips us with the requisite skills and armour to 

negotiate a fully lived life.  We have to play to live.   

 

[Words: 26,303] 
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Schedule of Appendices 
	
Table 4 

Schedule of Appendices 

 
Appendices  
Number Name Sub-section 

1 Public Works and Reception 

A: Public Works 
B: Parental Self-Audit 
C: Sample Fridge Notes 
D: Sales, Amazon Ratings, Reviews 
E: Feedback 
F: Personal Statements 

2 Media 

A: Transcript of Podcast Episode 
B: Radio Show Transcript 
C: Media Articles 
D: Graphics 

3 Imagery 
A: Public Works 
B: Conferences 
C: Talks/Events 
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Appendix 1: Public Works and Reception 
Appendix 1(a): Public Works 

1(a).1: 15-Minute Parenting – Contents pages, 0-7 Years 
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1(a).2: 15-Minute Parenting – Contents pages, 8-12 Years 
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A1(a).3: 15-Minute Parenting – Contents pages, The Teenage Years	
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Appendix 1(b): Parental Self-Audit: 15-Minute Parenting 0-7 years 

pp. 17-20 
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Appendix 1(c): Sample Fridge Notes 
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Appendix 1(d): Sales, Amazon Ratings, Reviews 

Best-sellers charts places across a variety of different charts 
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Neuropsychology charts: 
	

	
Child Psychology charts 
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Grazia Magazine UK – Top 21 Parenting Books in 2020 
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Appendix 1(e): Feedback from those who have read/listened to 15-

Minute Parenting 
	

		

	
This is the limited series podcast of Irish Council of Psychotherapy (ICP) and I 
was one of 6 psychotherapists in Ireland asked to contribute to it 
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Sample of feedback from professionals who know and use 15-Minute Parenting 
within their work 
	
“I am a Public Health Nurse working in a socially deprived area and many of the 
families that I am working with are from marginalised communities. I have found that 
the 15-Minute Parenting practice created by Joanna has made a huge difference to 
these families that I work with. I came to know Joanna’s work after I attended a talk 
that had been organised by Danone/Cow and Gate for health care professionals, and I 
read her books afterwards. I have found that the books are an amazing tool to share 
developmental play activities, and the 15-Minute parenting practice also assists me in 
the promotion of the importance of parent-child play with my families. I cannot 
recommend her books enough and I have found them to be hugely beneficial to the 
work that I do with children and families.” Aine Slater, Midwife and Public Health 
Nurse  
 
“Joanna Fortune has the knowledge and expertise to tap into many different 
professions, weather you work with children, young people or adults with disabilities, 
you can apply her teachings on the importance of play. Her knowledge of applying 
theory to practice is phenomenal. People who have attended Joanna’s course wish they 
did it years ago, very informative. Feedback from participants that attended a Joanna 
Fortune workshop through Social Care Ireland said they learnt how to recognise and 
hear the unspoken word through play, how to introduce fun into the workplace and the 
ability to express oneself. Joanna articulates extremely well how play can underpin and 
support relationship building, which is a fundamental competency for a social care 
worker” Charlotte Burke CPD Manager Social Care Ireland 
 
"Joanna has started work with our team recently (Children’s Residential). Her training 
and consultation has already started to broaden our perspective and deepen our 
understanding of attachment and trauma and how we apply this on a daily basis. Joanna 
has a unique and personable approach to playfully engage a group of professionals, 
ensuring every individual takes practical learning home. This training will impact on 
the lives of all the young people we work with. Thank you Joanna." Karla Hall, 
Manager Home Again Residential Care services 
 
“A unique presenter. Engaging, entertaining, informative, inspiring and a 
natural.  Joanna’s presentation at our Annual Conference was like being at a live TED 
Talk thanks to her playful, interactive presentation style and her dynamic speaking 
ability. The evaluation results for Joanna’s presentation were exceptional.” 
The Irish Aftercare Network 
 
"Joanna has presented for us at seminars for Health Care Professionals over a number 
of years now. Joanna is always very professional and easy to communicate with in run 
up to the events. Her presentations are very playful, practical and well thought out.  Her 
ability to deliver in a playful and engaging manner is really unique.  Some feedback 
quotes from our seminars are – ‘Best talk of the day’ and ‘Excellent, Well presented, 
informative – would love to hear her again’. " Geraldine Bolton Medical Manager 
(Infant Nutrition) Danone/Cow & Gate 
 
"Joanna is probably the best trainer I have experienced in a long time. Her knowledge 
of attachment through a trauma lens and the role of play in recovery is uplifting for our 
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social care teams. She is also our Therapeutic Consultant and brings a breath of fresh 
air through our organisation" David Power, Director Smilies Residential Care 
Services 
 
“I regularly recommend your books to the parents of children and teens I work with. I 
don’t include parents actively in the therapy I practice but I find when they read your 
books, they are more contained and understand what is going on much better.” Play 
Therapist via personal communication on social media 
 
“I am a fan of your books and podcast at a personal and also professional level. Your 
podcast episodes on self-harm, body image and eating disordered thinking have been a 
great resource for me as a child and adolescent psychiatrist. I have recommended the 
podcast and your books to most of the parents I am meeting.” CAMHS Psychiatrist 
via personal communication on social media 
 
“Your book on teenagers and the podcast episodes talking about teenagers have been 
essential reading/listening for our residential care teams. You have helped us to make 
sense of the behaviour we are seeing, to stay curious about what might be going on 
behind it and to find ways to be playful in our work with the teenagers we care for. 
Thank you.” Residential Care manager via personal communication on social 
media 
 
“I am still getting so many messages from members of our parenting group talking 
about how they are successfully implementing your 15-Minute Parenting practice 
strategies.” Catherine Hallissy Clinical psychologist who runs a parenting 
membership group I delivered a talk to 
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Appendix 1 (f) Personal Statements (a selection from approximately 

30 received) 
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 Millrace Lodge 
Old Athlumney Road 

Navan 
Co. Meath 
C15 CX99 

� 046 9059560 
�ᏟᏠᏡᏢᏣᏤᏥ 087 8554914 


 cathal.mcauliffe@threesteps.ie 

 

09/02/2021 

 

Re: Joanna Fortune ʹ Personal Statement 

 

To whom it may concern, 

I have known Joanna for over five years in a professional capacity as trainer, psychotherapist, author, 
and we have participated in client consultations. I am aware that Joanna has also provided supervision 
to other professionals I have worked collaboratively with on complex attachment and developmental 
trauma cases. Their feedback of Joanna has always been excellent. Joanna has always impressed as a 
very knowledgeable and experienced practitioner. Her ability to communicate complex information 
in a manner that is received by wide audiences of varying experience and ability has been extremely 
impressive.  

Joanna͛s enthusiasm and drive to impart knowledge and skills to enhance child-parent relationships 
has been extraordinary. Joanna has completed her work in a very diligent and humble manner yet 
manages to communicate to wide audiences through her books, radio interviews, and trainings. 
Joanna has always adhered to clear and structured boundaries in all aspects of her work. This attribute 
has led her to encourage those who she has supervised to remain within their areas of competencies 
whilst also bringing about positive change to the cases they work with.  

Joanna͛s ability and energy to introduce play as a mode of communication and recovery for many 
children and families has been exemplary and to that end, I would have no hesitation in 
recommending her for further studies in the field. My only hope is that she remains in professional 
contact with myself, my peers, and colleagues as she furthers her career and continues to impart her 
valuable innate skills and acquired knowledge.   

Yours sincerely, 

 

______________________  
Dr. Cathal P. McAuliffe 
Principal Specialist Clinical Neuropsychologist/Chair of the Board, Three Steps 
BSc. (Hons.), MSc., D. Psych. Sc. Clin. Psychol., Pg. Dip. Clin. Neuropsychol., C. Neuro. Psychol., 
Ps.S.I. 
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15/11/20 
 
To whom it may concern: 
  
I have known Joanna Fortune since our days of psychoanalytic training on the M.Sc. in 
Psychotherapy at University College Dublin/St. Vincent’s University Hospital (2000-
2002).  I knew that her area of clinical interest was always in parent-child work and 
over the passing years I have observed her grow and extend both her knowledge and 
expertise in this area but also her public profile as a recognised expert in this field.  She 
has contributed significantly to the field of psychotherapy through her work as 
represented in her 3 book series 15-Minute parenting and accompanying podcast of the 
same name.  She has an ability to take complex clinical concepts and make them 
accessible to a mainstream audience.  It is great to have someone from the 
psychoanalytic professional community representing the work on a national stage and 
I think many families have benefitted from her 15-Minute Parenting model as a result 
of how accessible and interactive she has made it. 
  
Joanna was a founding member of the Child Psychoanalytic Clinic group (2006) - a 
group of Lacanian psychoanalysts that met monthly under the supervision of various 
members of Espace Analytique Paris to reflect on Lacanian work with children and 
adolescents.  As a result of her standing in the area of child and adolescent work I 
approached her to contribute a chapter to a book I was editing along with my colleague 
Stephanie Farrelly-Quinn (Lacanian Psychoanalysis with Babies, Children and 
Adolescents, Routledge, 2017).  I was delighted that Joanna agreed and her chapter on 
"the iMirror stage" re-examines Lacan's mirror stage of development through the lens 
of smart technology and impact on young child development.  She included a number 
of play-based activities in this, not typical of Lacanian psychoanalysis but quite 
reflective of how Joanna has blended modalities in how she works with parents, 
children and adolescents in her work.  
  
Joanna uses her knowledge of therapeutic play to bridge the gap between the clinic and 
the home, using a particular mode of play as a shared language to achieve this. 
  
The field of psychoanalysis is often seen as inaccessible to the general public and 
Joanna has made significant progress in countering this perception in finding a way to 
use her voice, her model of working, her books and media work to bring something of 
our field of work right into the heart of the family. 
  
I have no hesitation in supporting Joanna’s application for this Doctorate award. 
  
Yours sincerely, 
  
  
  
Carol Owens, PhD 
Reg.Pract. APPI; Accredited member ICP; Chart. Psych. PSI 
Practice address: Arduna, 54 Clontarf Road, Dublin 3 
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16th November 2020 

Email: tracey.monson@docharity.ie 

 

Professional Testimony - Joanna Fortune - Child and Adolescent Psychotherapist 

I have worked with Joanna over the past 15 years in different professional capacities and within 
different organisations.  

I first worked with Joanna as a Regional Manager colleague for Child and Family Therapeutic 
Services within the Irish Society for the Prevention of Cruelty to Children (ISPCC). I have also 
referred children to Solamh��-RDQQD¶V�FOLQLF�LQ�WKH�SDVW�DQG�IHHGEack from families on her work and 
her encouraging supportive approach has been very positive. 

My most recent work with Joanna was through my current role as Director of the Daughters of 
Charity Child and Family Services, an organisation that provides a range of services for children and 
families most at risk and in need, including early years, domestic violence services, therapeutic child 
and family centres and social work assessment centres.    

We engaged Joanna to provide training to our therapeutic child and family workers on the areas of 
trauma work and supporting children that have experienced domestic abuse. She devised a tailor made 
3 day training programme for over 30 staff. Staff that attended the training continue to reference it and 
use it in their practice and it has had a real impact on their day to day work with children and families. 

-RDQQD¶V�GHHS�XQGHUVWDQGLQJ�RI�WKH�FKLOG�ZLWKLQ�WKH�FRQWH[W�RI�WKH�ZLGH�VRFLDO�HFRORJLFDO�V\VWHPV�RI�
the family, school and wider environment brings a unique perspective to her approach which is rare in 
this work. She effortlessly builds rapport with parents, children and professionals alike through her 
empathic style of engagement. 

While Joanna has a deep knowledge of Child and Adolescent Psychotherapy, she has a wonderful 
ability to translate difficult concepts into practical and accessible ways for parents and practitioners to 
apply in their parenting role and in their work. She has worked with children that have experienced 
profound trauma in a range of areas and she always brings a strengths and resilience based focus to 
her work which is so refreshing in a working environment that often focuses on  µEODPH¶��It is evident 
that Joanna has translated her years of experience and knowledge in this area to interventions that are 
accessible, engaging and workable to parents, as evidenced in her 15 minute parenting approach, her 
podcasts, her books and her media outputs.  

I would have no hesitation in commending -RDQQD¶V work and look forward to continued engagement 
with her in the future.  

Yours sincerely, 

 

Dr Tracey A Monson  - Director of Services  

D Child, MSc (Equality) MA (Psychoanalytic Psychotherapy) BA (Psychoanalytic Studies)  
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To	whom	it	may	concern,	
	
I	write	in	support	of	the	application	of	Joanna	Fortune	for	completion	of	her	PhD	
in	your	department.	I	have	known	Ms.	Fortune	from	her	early	career	in	“To	Russia	
with	Love”	to	the	present	day.	Ms.	Fortune	is	an	exceptional	clinician,	successfully	
establishing,	 running	and	developing	her	own	clinic	and,	 in	doing	 so	providing	
services	 to	children	and	 families	on	a	nationwide	 level.	Ms.	Fortune	 is	a	skilled	
evidenced-based	 practitioner	 and	 an	 astute	 researcher	 and	 communicator,	 as	
evidenced	by	her	acclaimed	“Fifteen	Minute	Parenting”	book	series.	She	is	adept	
in	communication	to	differing	audiences,	including	children	and	families,	fellow	
clinicians	and	researchers	and	a	broader	public	audience.	This	is	reflected	in	her	
clinical	 practice,	 her	 established	 readership	 and	 her	 frequent	 contribution	 to	
print,	 radio	and	 television	media,	where	Ms.	Fortune	 is	 recognised	as	a	 “go	 to”	
expert	in	her	field.	I	myself	have	called	upon	Ms.	Fortunes	expertise,	as	in	my	role	
as	Clinical	Director	of	a	nationwide	organisation	for	persons	with	depression	and	
Bipolar	 disorder,	 I	 approached	 Ms.	 Fortune	 to	 provide	 talks	 at	 a	 national	
conference	on	 the	 impact	of	parental	depression	on	children	and	she	did	 so	 to	
great	response.		
	
In	 summary,	 Ms.	 Fortune	 is	 an	 established	 clinician	 and	 expert	 in	 her	 field,	
recognised	at	the	highest	level	both	in	Ireland	and	abroad.	She	is	sought	after	in	
Ireland	and	abroad	within	the	media	to	provide	her	expert	opinion	on	a	range	of	
topics.	 She	 is	 clinically	 astute	 and	 a	 critical	 scientist-practitioner	 who	 has	
evidenced	her	ability	to	succeed	in	numerous	domains,	including	private	practice,	
as	a	best-selling	author	and	in	the	provision	of	her	expertise	to	wider	audiences.	
She	is	ambitious,	driven	and	exceptionally	able	to	succeed	at	anything	for	which	
she	strives.	Ms.	Fortune	would	be	an	excellent	addition	to	your	department	and	
will,	as	per	her	achievements	in	all	other	areas,	produce	research	of	high	quality,	
which	will	significantly	contribute	to	her	area	of	study	and	the	knowledge-base	of	
the	field.		
	
I	have	no	hesitation	in	fully	supporting	Ms.	Fortune’s	PhD	dissertation	application;	
if	you	require	any	further	information,	please	contact	me	on	the	email	below.	
	
Regards,	
	
Dr.	Andrea	Higgins	
Consultant	Clinical	Psychologist	
Andrea.higgins@cica.gov.uk	
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12/11/20 
 
To Whom It May Concern: 
 
I have been delighted to share and recommend Joanna Fortune’s 15 Minute Parenting 
model/Podcasts with our Foster Carers and Social Workers across Health & Social Care 
Fostering & Adoption Services. The topics and content are informative and educational, 
answering the questions foster carers often ask particularly pertaining to adolescence; 
development and parenting. The information not only reminds them what ‘normal’ 
adolescence behaviour and development looks like, it gently encourages them to reflect 
on their own behaviour and responses during the everyday encounters with a young 
person pushing the boundaries and seeking independence. I believe this information 
will help foster carers understand the young person better, critically reminding them 
that some of the behaviour they are experiencing with their young person is normal and 
the techniques Joanna provides will help them maintain their relationship during 
stressful times.   
 
Foster Carers lead very busy lives at times juggling, work, family and their role as a 
foster carer. The format of using Podcasts as a training resource is new to us as a service 
but we can already see the benefits of the convenience they offer and how easy it is to 
consume 15 minutes of content for foster carers. The social workers who support the 
foster carers will then use the content to engage the carer to talk more specifically about 
the young person they care for.   
  
Finally, I would like to say that the style, engagement and intimacy of the 15 Minute 
Parenting Podcasts are extremely effective, you do really feel like Joanna is in the room 
delivering the information directly to you.  
 
Congratulations on a fabulous resource that I am more than happy to recommend, I will 
definitely be keeping it in my toolbox of resources for foster carers and social workers.  
  
We have put a link to the podcasts on our Regional website 
https://adoptionandfostercare.hscni.net/trainingandsupport/online-training/ 
  
Best Regards 
Patricia Mulholland 
  
Patricia Mulholland |South Eastern Trust | Social Worker/Training Co-ordinator 
HSC Northern Ireland Adoption & Foster Care 
Grove House, 8 Antrim Road 
Ballynahinch, BT24 8BA 
 
Direct Line: 02890413678 ext 81413       
Mobile: 07525898413  
Central Team:   0800 0720 137 / 028 9504 0557 
Email:Patricia.Mulholland2@setrust.hscni.net 
 
Web: https://adoptionandfostercare.hscni.net/ 
12th November 2020   
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Appendix 2: Media 
Appendix 2(a): Transcript of 15-Minute Parenting Podcast Episode 
 
Episode: 16/04/21 Keeping imaginative play alive through middle childhood (and 
beyond) 
	
I’m Joanna Fortune, Psychotherapist and author of the 15 Minute Parenting series of 
books. Welcome to my 15 Minute Parenting podcast where I take a common parenting 
struggle and break it down with practical playful solutions. Let’s get going.  
I did an Instagram live parenting Q&A on middle childhood as a topic, as a stage of 
development and a number of developmental and of course social, emotional and 
behavioural aspects to that stage of development. In the course of the Q&A I talked 
very briefly about how important but also how entirely possible imaginative play is 
between eight and twelve years old. Of course I have past episodes on this age group 
in my podcast archives and around middle childhood and various aspects of that. I have 
an entire book dedicated to this age. As you will have heard me say before, I believe 
that this age, eight to twelve years old, middle childhood is one of, if not the most under 
discussed stages of childhood. Yet, it is a time that so much happens developmentally 
in terms of what they have maybe had enough of, or not enough of in early childhood, 
but also how the ground work is being laid and how smooth or bumpy that ground work 
for the adolescent phase that’s coming ahead.  
In this Q&A when I casually spoke about imaginative play at this age I then was 
inundated with DMs into my social media as to how, how is this possible? I’m going 
to talk about this today. Just a note about DMs though because I know a number of you 
send them to me, just to flag I’m so sorry that I cannot answer everybody’s specific 
parenting questions on social media. You can always email my office, 
info@solamh.com or ask me to discuss a theme or topic on this podcast for example. 
You can definitely do that. My apologies I can’t answer all questions. What I did get 
was a flurry of questions going, oh you mentioned about imaginative play for this age 
group, my child’s nine or ten and there’s no way they’ll do that, so what exactly do I 
do, or how do I do it or why is it important? I got so many I decided, look, I’m just 
going to talk about it here.  
As I get into it, a quick developmental recap first. Middle childhood is a stage of 
significant growth and development across cognitive, social, emotional and physical 
faculties, huge amount going on. Their brains are in a constant state of flux and actually 
it is their daily experiences that are the fodder for this development. Their environment, 
physical and emotional environment I mean is very, very important. You’re going to 
see that gradually they’re capable of greater degrees of logic. You can reason with them 
a bit more, but their prefrontal cortex, that part of the brain for executive function and 
rational reasoning thought is still very immature at this stage of development. As such 
you’re going to see flashes of temper and emotional volatility, meltdowns, they’re still 
commonplace. You might think, okay, I had this conversation on this day and we had 
lots of really good, strong reasoning here. They really get it, and all of a sudden you get 
this really immature, emotionally volatile meltdown and you’re going, no, they’re 
suddenly five years old again.  
That is entirely normal and that’s part of middle childhood development. The function 
of play is what I want to emphasise. Play isn’t just something nice for children at this 
age, it’s not just something nice at any age, and it’s something that is developmentally 
essential. Again, even in this middle childhood stage play is the very means to creating 
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the types of daily experiences your child needs to enable these important brain changes. 
It is actually through play that they’re going to learn that they have a desire of their 
own, free will all of their own which is going to help strengthen and enhance the 
emotional resilience that they have been building throughout early childhood up to this 
stage and that will continue to evolve and develop as they grow into adolescence. It’s 
not like emotional resilience is a box we tick, oh yes, got that, and that’s that done now. 
I don’t need to think about it, it’s constantly evolving and developing, just as your child 
is.  
Middle childhood is also a stage of peak question asking time, am I right? I mean is 
there anyone better than a child at this age to make you feel that you’re being 
interrogated on a given matter? In early childhood it might be those days when our 
children believe, early childhood is under sevens, that’s what I’m talking about. They 
believed that parents knew it all. We held the answer to all of their questions and they 
brought those questions to us. Sometimes in a seemingly endless series of, but why, but 
why, and we thought it would never end. They trusted us to have the answer.  Now, in 
middle childhood they’re still going to bring their questions to us but now they have 
cause to question, second-guess and doubt our responses. They ask us a question, 
whatever it might be and then they’re maybe even cynically question you again, 
question the answer you’ve given, suggest that they check it with someone else, be that 
Google, the other parent or their teachers. It’s like, are you sure about that, should we 
just double check that, how do you know that’s true and you get questioned about your 
answers. It can feel like they’re definitely trying to catch us out with all of their 
questioning. 
Sometimes how they start asking about something innocuous enough, they ask about 
something, oh, by the bye, but gradually they’re leading us into something bigger, using 
our earlier answers to seemingly seek to elicit a favourable response from us on a bigger 
thing. They’re good at it, so all of a sudden you’re embroiled in a conversation going 
how did we get here, weren’t we talking about something unrelated, but they’re saying 
that you were saying a minute ago that, and how does that relate now to this topic that 
is completely unrelated. They’re really good at this. This is also an age when so called 
pester power comes into sharp focus again. It’s something that they persist at because 
it works. Pester power is effective because it works. We get worn down, or simply worn 
out by questions and we give in only to make it stop. Actually, what’s happening is 
they’re not trying to catch us out; they are instead trying to gather enough information 
to begin to draw their own conclusions about what they are learning.  
That’s really important. This stage of development makes the beginning of a new 
learning pattern for them and questions and wonderings are to be encouraged. This is 
how they understand information as it resonates with them and makes sense to them. 
This is easier to do if you can creatively and indeed imaginatively play with it. You can 
say, what a great question. I don’t know the answer but how about we think together 
and work it out. Or, I can see you’ve been putting a lot of thought into this, what else 
could you find out about it. I wonder what you think the cause or answer to this is and 
put it back to them. Then you can do something that brings the level of imagination 
involved up a notch. You could say, wow what an interesting thought process you have 
on this topic whatever it might be, and you say imagine you were in charge of this issue, 
what would you do to solve the problem and how. As soon as you have them imagine 
themselves being in charge, they are doing imaginative play. Just because their 
questioning increasing doesn’t mean we parents have to suddenly be a mastermind 
master on all topics of interesting to our children we can say I don’t know because we 
don’t know and this also shows our children that they don’t have to have all of the 
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answers either, but they can discover information in a creative, playful and 
collaborative way and that’s really good modelling for them.  
The imaginative play is a part of the questioning phase but also it’s important beyond 
the questioning part of this developmental stage. Play patterns definitely change at this 
age. It is less about the rich deeply immersive imaginative play that you’ve seen in early 
childhood. Play becomes more to do with things, activities like bikes, rounders, 
scooters, skates and indeed online gaming. Regardless, and this is important piece, play 
continues to serve an important role and when afforded the opportunity and indeed 
encouraged by their parents to engage in physical and imaginative play 8-12 year olds 
will gravitate towards it as much as they do towards screen based play. In fact, research 
shows that not being able to engage in this kind of play is associated with more negative 
emotions, including anxiety based symptoms. This is definitely worth doing. 
 
Often at this stage while their play patterns change, what also tends to change is how 
we parents play with or bid to playfully engage with our children at this stage. This is 
the time when we are likely to stop playing in an imaginative, creative way with our 
children because we deem them to have outgrown it. Oh, they don’t want to do that 
anymore, so we don’t make imaginative play possible. We don’t make it inviting. I’m 
asking you now to just take a step back and challenge yourself to bring more of that, 
what if, and let’s wonder, and let’s imagine and that creative imaginative play back into 
your relationship with your child. I’m not just going to leave you on that, don’t worry. 
I’ll give you a couple of suggestions as to how you might do that. Remember this isn’t 
directed because hopefully when you’re listening to these it’ll spark something in you 
and you’ll go, oh yeah, we could also do, go with it, stretch this as far as you can.  
It’s also at this middle childhood stage by the way, in a previous episode I did about 
lying, I flagged this, but they’re refining their capacity to tell a lie and get away with it, 
to tell a convincing lie. You might remember when I spoke about lies in that earlier 
episode I talked about how I believe learning how to tell a lie is as developmentally 
important as learning how to tell the truth. This is a good time to play with that a little 
bit, and bring in some imagination too. Play a game of two truths, one lie, so you tell 
your child three pieces of information, two of them are true and one is a lie and they 
have to spot the lie, and then they get to do the same. You shouldn’t make it really 
obviously but be playful with it. You could also play 20 questions. Again, playfully 
engaging with the fact that this is peak question asking time, so play a game of 20 
question, play a game of who am I, where you just write down the name of a person 
with a post-it note, and stick it to your foreheads and you have to guess who you are, 
without seeing who’s on your forehead by asking a set number, or sequence of 
questions. You can do anything like that.  
You could also play the game, if I were President of the world what three things would 
I change first and why, how and what would the outcome be. Why is that important to 
me and you can take that one deeper and deeper as you go. It’s also because of the 
doubt that comes in when they’re second guessing us and questioning our answers and 
all of that, and that’s developmentally normal, by the way. It’s no harm to again put in 
a little bit of play here that will strengthen and enhance the trust in our relationships. 
Put a few non-dangerous obviously obstacles around the floor, things like cushions or 
scarves or blankets, just little things around the floor, blindfold them and they have to 
move around the floor, avoiding the obstacles just trusting your voice to guide them, 
that’s a good one to do. You could go back and play the director game, pick a book that 
they’ve been reading or a TV show that they like to watch and tell them they’re the 
director, they get to say cut, what scene will they delete, what character would they 
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delete, what new character would they introduce if they were writing an episode of 
show or a YouTube thing they like to watch, what would it be.  
Get them to really imagine and creatively approach that. You could do story stemming 
with them, where you tell them the beginning of the story and then you pause and you 
say to them, now you tell me what happens next, and how does the story end. They pick 
up your thread and they add in their own piece to it. Just accept whatever they do with 
that, don’t judge it and say, really? That doesn’t sound realistic; just go with it because 
it’s about the imagination. You could do something like make a thumb ball. You can 
look that up and you’ll see a thumb ball is a little ball, a soft ball that you toss between 
you and when you catch it, wherever you’re right thumb lands there’s an instruction on 
it. Usually around social skills or activities you know, do five jumping jacks or give the 
person on your right a compliment. It’s something I do a lot when I’m working with 
families as a group, or group activities in schools.  
You can make one by just getting a soft ball and using a sharpie felt tip pen that you 
actually write a sequence of things around it and as you toss the ball, wherever your 
right thumb lands you do that action. If it’s something you want to be about making up 
a story, it could just be a word and they have to put that word into a sentence or into a 
story or tell me a time when, and they finish the sentence. There are lots of ways of 
doing that as well, so there are endless ways of increasing imaginative play and as I 
said my book on middle childhood has a lot more of those, but also I just really want to 
get you going on seeing the value of re-introducing, amplifying imaginative play at this 
age because the benefits are huge for our eight to twelve year olds, and they just don’t 
get enough of it. Have fun with it.  
Thank you for listening. I’d love if you could leave a positive review, share this with a 
friend or a few friends, or even subscribe to the podcast. It really helps others to find it 
and helps with visibility online. You can also follow me on Instagram, @joannafortune, 
or on Twitter @Imjoannafortune. Tune in next time for more 15 Minute Parenting.  
 
[END OF TRANSCRIPT] 
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Appendix 2(b): Radio show transcript from Parenting on Newstalk 

FM’s Sean Moncrieff Show 
Key: 
I = Interviewer  
JF = Respondent 
Unclear: [unclear + timestamp] 
Talking over each other: [over talking] 
Date: 03/02/21 
 
00:00:24- 
I:  Five, Three, One, Oh, Six is our text number that will cost you 30 cent or you 

can follow us on Facebook or Twitter, it is time for Parenting once again and 
Joanna Fortune is with us, afternoon Joanna. 

JF: Hi, Sean, how are you? 
I: Not too bad, first one is a disgusting question; I just want to warn you all 

listening. I’ve a dog who does this too… I’ve been toilet training my three-
year-old son for the past few weeks. I figured, as we’re going nowhere and 
at home all the time, it’s possibly the best time to do it, however he’s 
fascinated by his pooh, as he never usually sees it in the nappy. I’m now 
wondering should I have shown him what it looks like as we went along. Now 
he goes in the potty, turns around and picks it up. He thinks it’s a game or 
something. I say things like yucky and try my best to dispose of it as fast as 
I can and wash his hands, however, the other day he managed to stick his 
hand directly into his gob after handling it. I completely over-reacted, made 
him rinse his mouth out, which was a job in itself and I scrubbed his hands. 
Thankfully he wasn’t sick and I think we escaped a very bad situation, Please 
tell me how I can get him to stop seeing potty as a game, and see his pooh as 
a toy, says an exhausted mummy as they all are.  

JF: Oh my gosh, exhausted and anxious about all of that but I think that was handled 
really well and of course if your child did ingest a significant amount and was 
unwell you’d go straight to a doctor, just say that from the outset, but a small 
amount and him not being unwell and you’ve got him to rinse and wash and all 
of that afterwards sounds like the absolute appropriate response. In a weird way 
I’m going to start at the end of this and work backwards because you want him 
to stop him seeing potty as a game and actually I think you need to inject a bit of 
playfulness into this. I always think, and we get so many questions about poop 
on this slot that it’s just another great example of children not being disgusted by 
what disgusts us adults. They’re like, this isn’t disgusting, and it’s super 
interesting. I think as well when it comes to potty training that when our children 
successfully go in the potty or whatever it is, we heap the praise on, we’re super 
excited, we’re like, yay, you did it, everybody look, show so and so, show 
mummy, show daddy, you’re great, you’re fantastic, so naturally we’re telling 
them what’s in there is brilliant. They’re obviously interested in what we’re 
heaping praise on. 

 I’m wondering if the game, the playfulness you do about this is that you would 
make him an active part of… I’m picking up you’re using a potty here, that he 
would carry the potty with you obviously because it’ll end up all over the floor to 
the toilet and tip it in and then he gets to flush it away. You could move away 
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from the potty at some point, directly to him sitting on the toilet on the little child-
sized seat or insert, or one of those ladder seat things on the toilet itself and that 
way his poop is going directly to source. He then doesn’t have the opportunity to 
pick it out in between. Develop a little story around it, like the poop goes into the 
toilet and then we say bye, bye to it and we do the flusher and it goes to poop-
land and it’s all gone away and you make it an interesting narrative. You’re 
communicating to him the boundaries, don’t touch it, let it go, it goes down the 
toilet, but in a really nice playful way.  

 You could also come up with a song, make up your own words, borrow one from 
a TV show or a book or one of those musical toilet training books. There are so 
many props out there for this. Sing a little toilet song for him as well, then you’re 
reinforcing the message but in his language. I always recommend the book, 
Everyone Poops, when it’s anything to do with poop because it’s a great book. 
It’s quite literal, it’s very visual and it does explain exactly that well everyone 
poops, if you eat your poop, that’s animals and people and what it looks like and 
smells like, and all of that stuff is in it. It’s very clear that the humans in this story, 
their poop goes into the toilet. That’s a very clear message that we poop in a 
special place and that’s where it goes and it introduces wiping and flushing. It’s 
a lovely book, it’s by Taro Gomi, Everyone Poops and I think that’s something, 
and kids love it because it is so visual.  

 I also think though increasing the sensory play here because he is so tactile, 
curious and of course he is, he’s the right age for that. I think I’ve mentioned this 
before, but to flag it again, getting a deflated balloon and a funnel and filling it 
with wet sand so it’s quite full and having him squeeze that out onto a tray, a 
breakfast tray or into a bowl and then he can fill it up and repeat that. That’s going 
to give him a lovely experience of understanding that sensation of squeeze, 
release that he’s getting when he’s pooping. It’s a nice way to safely play with it. 
You could also make playdoh, make slime, do a lot of messy play with him. He’s 
clearly tactile exploring at the moment and tactile curious. Rather than don’t, stop, 
not, try to say here’s what you can do instead and redirect him towards safe 
sensory play.  

 Of course, exactly what you’re doing, a gentle, yet firm no. You don’t want to 
shame him. I do notice there was a panicked overreaction which I think is 
understandable when your child has just ingested their faeces, but a gentle firm 
no, that’s not where poop goes, poop goes in the toilet, and again, you reframe 
with where you want it to go, rather than where you don’t want it to go. Make the 
hand washing fun, have another little song about that or, get some nice child 
friendly looking hand soap, so that washing our hands is an integral part of the 
process, but it’s also a fun part of the process. I think doing some stuff like that 
will actually helpful.  

I: Right okay and best of luck with that, at the same time.  
[00:06:01] 
[00:24:28] 
I: My daughter is 14 and has a strong personality. She’s opinionated and not 

afraid to use her voice, which I’ll be honest leads to a lot of arguments and 
mainly with me, as we are cut from exactly the same cloth. We both let things 
get heated and can both lose our temper with one another and all very 
quickly. We shout at one another, we slam things to relieve tension. My 
husband and my youngest daughter, 8, are both quieter and less 
argumentative. I know it makes them uncomfortable but in that moment we 
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can’t seem to stop ourselves. As you can imagine lockdown has helped our 
relationship, I need to fix this. I fear I’ll say something I’ll regret or go too 
far and I don’t want my daughter growing up always on the cusp of bubbling 
over either. I love her, but now feel like I can’t tell her, as our bond is bruised. 
I’m wondering if Joanna has advice for both of us to calm down in these 
moments?  

JF: Oh goodness, yes, and it brings to mind in terms of typical, not pleasant but 
typical adolescent development conflict is one of the five adjustments we always 
look at that our children go through, our teenagers do, but also as parents we have 
to adjust to it. Within this adjustment of conflict and this is basically to say that 
conflict is a normal, healthy part of the parent/teen relationship. It’s how we 
negotiate it and what we do with it that can become problematic. This is where 
your teenager is going to become more abrasive, let’s say, in the process of 
opposition. They’re aiming to liberate themselves from parental rules, parental 
requirements, they’re leaving that time of do as you’re told and they’re entering 
that time of let’s talk about it, let’s negotiate. This is also that they can claim 
independence, which is a crucial milestone of adolescence. But, it frequently 
leads to increased rows because as parents we see that our children are more testy, 
they’re pushing limits, and they’re defying us. In this instance in particular, but 
certainly not exclusively here, it maybe is activating something in us, pushing our 
buttons.  

 I suppose that’s about taking a step back, you’re naming it; we’re cut from the 
same cloth. Something in you knows this feeling in her, you’ve been there, and 
you’ve walked this walk. It’s to stop and ask an answer of the question of 
yourself, how did you experience this as a teenager, what was it like for you. How 
did your parents respond you to, what was that like and how do you wish you had 
been responded to and start from that point. Start from the place of how you wish 
you had been responded to instead. When it comes to making repair following 
these ruptures and explosive conflicts, repair, emotional repair is always the 
responsibility of the adult, always. I really feel strongly about that because if we 
can take responsibility for the repair, it communicates clearly that the relationship 
we have with our kids is more important than the conflict at hand.  

 It says, in a really doing way, you might fight with me sometimes but you’ll fight 
for me, always. That’s really important. When things are calmer, you want to 
come back together and it maybe you saying I didn’t mean to shout and roar at 
you. I really lost my temper when that was going on. Here’s what I wish I had 
said, can I get a do over, this is what I’d like to do now and you do it differently 
the second time. I’m also wondering because you have a calmer other parent in 
the house, a more conflict averse parent, say, that could dad step in, insert himself 
and his calmer energy in here. When you can feel yourself escalating in response 
to your daughter that you tag each other in and he handles it from that point, so 
that you’re not getting pulled into the conflict with her, but you’re saying I’m 
getting escalated, I’m taking responsibility and I’m removing myself from this 
and dad can take over, because that’s going to be a much better dynamic in that 
particular situation.  

 I also think you could invest in some positive expressions of anger. Anger is not 
a problem, it’s a very healthy human emotion but again it’s about how we express 
it. Having something like a frustration tool kit, you can have foam bricks, you 
can get Dam-It dolls, you can make those, anything that’s out there, you can 
basically replicate at home, at no cost or very little cost. Taking a ball, I like to 
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take a ball, it’s not a foam ball, but it’s not a really hard leather ball, something 
in the middle but it takes a bit of oomph to give it a kick. Take it outside and kick 
it, kick it against a wall, kick it up the garden and back down. Something that 
allows you to physically release the tension. You might make an anger playlist 
on your music list wherever you store your music and lots of, everybody’s going 
to have something pop into their head now, but some kind of anger releasing song 
that you could listen to, change your environment, get moving, get fresh are, go 
walking, go running just get outside and get some distance from each other.  

 Try and exercise and you could teach your daughter to do this too, a visualisation 
piece where you go to a quiet space, it might be your bedroom or wherever. It 
might be the toilet, the bathroom, close the door, put the seat down and just stand 
facing the toilet and treat it like a chair. Imagine the other person sitting in that 
chair and say what you wish you could say, get it out of your system, but in a 
healthier way than directly to the person, which is then getting pulled into the 
conflict. 

I: Much that I hate the word, it sounds a bit like you’re saying that perhaps 
mammy is triggered when she has encounters with her teenage daughter 
because of when she was a teenager.  

JF: I am wondering about that and I think this parent is too and she certainly wouldn’t 
be the first one. The best way to discover our own unresolved issues as parents is 
to become a parent. Everything that we’ve been holding onto our whole lives will 
come screaming to the surface when you’re faced with your child who is, of you. 
She may well be activating and triggering something in you. I wouldn’t say that 
that’s her conscious intention, that may be a secondary piece to this, but if she’s 
activating you, when you end up shouting at her, it’s not because of what she’s 
doing and saying, it’s because of what got activated in you. Try to switch it that 
she’s not being difficult, she’s having a difficulty expressing what’s going on for 
her in a healthier way.  

I: Indeed, so if mammy is in the back garden playing Death Metal and kicking 
a football, leave her alone for a while. Joanna Fortune, great wisdom as 
always, thanks a million, Joanna Fortune, there you are, listening to the 
Moncrieff Show on Newstalk, and we’re going to take a break…  

 
 
00:30:49 [END OF TRANSCRIPT] 
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Appendix 2(c): Media articles written about/by me through the lens of 

15-Minute Parenting 
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Take a Break Magazine UK – Full-page feature 
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Samples of the weekly parenting column I wrote for The Irish Times 
Newspaper Weekend Edition 
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Mother and Baby Magazine UK ran a 4-page feature on my 0-7 book 
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Appendix 2(d): Graphics used to amplify model on social media* 
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Appendix 3: Imagery 
Appendix 3(a): Imagery for public works referenced 
 
Imagery for 15-Minute Parenting  
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Imagery for other public works  
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Appendix 3(b): Conferences I have spoken about 15-Minute Parenting 

at 
 
CLE UK (Cultural Literacy Everywhere) International Play Symposium 2021
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Creativity	and	Empathy	–	Ulster	University	2021-05-29	
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Freud Lacan Institute 2019 – Sex, Love and Reproduction Conference 
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Samples of online parenting events 
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Appendix 3(c): Images from Talks/Events 
	

 
(Above) Panel for Empowering Women Charity Event  with Media mogul Norah 

Casey and TV Presenter Mary Kennedy (Below) Parent talk for Kellogg’s and 

Podium presentation for P20 Global Ambassadors event 
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A playful, interactive presentation of my 15-Minute Parenting practice with 

parents 
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Live TV Work speaking about my 15-Minute Parenting practice 
 

	

	

	
	


