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ABSTRACQT

The dramatic increase in the nﬁmberwﬁf“immigyahf 
children in British schools during the last deﬁadevﬁa&
posed many difficult problems. For both.educﬁtioniété'
and social scientists interested in the prob]émé"of
culture conflict and resocialization, it presents a
a real, urgent but immensely interesting issue to be
studied. The research in the field to-date has been
almost entirely of a qualitative nature and quantitative
studies are almost non-existent. The present study was
undertaken to compare the socio-personal adjustment of
imnigrant children in a North London school. with a
control group of English children, and to study the
corvrelates of such 'adjustment'. A 'well-adjusted’
person was defined as an individual who is

(a) socially acceptable,

(b) personally satisfied,

(c) free from anxiety, and

(d) has an objective self-concept.

The variables for the study of their relationship
with 'adjustment' were chosen partly as a result of the
survey of previous studies and partly through a survey
of the opinions of teachers of immigrant children. The
investigator spent about eighteen months in the school
8s a schoolteacher for the purpose of establishing
rapport. No formal testing of any kind was carried out
until the investigator had established rapport with
children of all races and was being perceived and
categorised primarily as a teacher and not as a member
of any particular race.

The sample consisted of 174 West Indian (90 boys and
84 girls) and 76 Cypriot (38 boys and girls each) children
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at the school. This comprised the entire immigrant
population at that school, with the exception of three
Cypriots who could not speak English and hence could
not be tested, and a few children of other races whose
number was too small for any statistical analysis.

A specially constructed adjustment scale (composed
of four sub-scales - social acceptability, personal
satisfaction, freedom from anxiety and objectivity of
self-concept,) Raven Progressive Matrices, Mil1 Hill
Vocabulary Scale, New Junior Maudsley Personality
Inventory, Cotswold Personality Inventory, a semi-
structured interview, and school records were used as
measuring instruments.

English children were found to be better adjusted,
more personally satisfied, less anxious, less extravert-
ed, less interested in things but more interested in
ideas than immigrant children. Immigrant children were
found to have a less objective self-concept, lower
academic achievement, lower attainment in written
English, vocabulary and fluency of spoken English, and
lTower non-verbal intelligence test scores than English
children. No significant differences were found between
social acceptability, non-academic achievement, interest
in people and attitude towards school scores of English
and Cypriot children. West Indian children were more
interested in people, had a less unfavourable attitude
towards school, a higher non-academic achievement, but
were less socially acceptable than the English children.
The Cypriots were found to be better adjusted, more
socially acceptable, less anxious and as having more
objective self-concept but lower non-academic achieve-
ment and less interested in people than the West Indians.
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No significant differences were found between the
personal satisfaction, academic achievement, attainment
in written English, vocabulary and fluency of spoken
English, I.Q., extraversion, interest in things and
ideas, and attitude towards school scores of the two
groups of immigrant children.

'Adjustment' of immigrant children was found to be
positively and significantly related to their academic
achievement, attainment in written English, extraversion,
interest in people, attitude towards school, and friend-
ship with English children. Family size, interest in
things, interest in ideas, and difference between vocat-
jonal aspivrations and expectations were found to be
negatively and significantly related to 'adjustment'.

No relationship bhetween 'adjustment' of immigrant children
and age, age at the time of emigration, length of resid-
ence in the U.K., intention of returning home, living

with one or both parents, working mother, non-academic
achievement, fluency of spoken English, vocabulary,
intelligence test scores, expectation of high status

jobs, and aspiration of high status jobs, could be
established.

The results showed that there was very littie mixing
among children of different races. Only 22.4% of the
West Indians claimed the friendship of even one English
child while only 14.5% of the Cypriots and 2-9% of the
West Indians claimed an English child as their 'best
friend'. Only 13+2% of the Cypriot and 2:9% of the West
Indian families were on visiting terms with an English
family in their neighbourhood.

" Case histories of five most 'well-adjusted' and five
least 'well-adjusted' Cypriot and West Indian children
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each were recorded. Some suggestion were made about
the suitable actions that could be taken by the various
people concerned with the education of immigrants and
some proposals for further research in the area were
outlined.
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CHAPTER 1

INTRODUCTION
THE PROBLEM

There has been a dramatic increase in the number
of immigrant children in British schools in the Tlast
decade. Some of these children were born here of
immigrant parents and speak English with a perfect local
accent, while others have arrived with a completely
different cultural background and various stages of
schooling behind them. Some, for example, Cypriots, are
generally treated as whites, others as non-whites. Some
children have spoken English as their mother-tongue all
their Tives, whilst others can hardly understand it. The
problem of integrating these children from such diverse
backgrounds into the British school system has indeed been
demanding. Add to this the emotional overtones of race
relations and one has all the ingredients of an explosive
situation.

Most parents, teachers, local education authorities,
and social workers realise the tremendous difficulties
facing these children, but are hampered in their efforts
by a Tack of guidance derived from the findings of sound
empirical research. Does speaking a language other than
English in their homes hold them back? Is a strong
involvement with their home culture antagonistic to their
adjustment to British school 1ife?

Although this problem has been the subject of much
popular controversy, there has been virtually no scientific
exploration of the British field. After reviewing the
current work on research and teaching of immigrant
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children, Goldman (1967) came to the conclusion that
there is an urgent need for research in this area since
research at present, is practically non-existent. Of
late, there has been a noticeable increase in the number
of discussions in the popular press and educational
journals, about the problems of educating immigrant
children. Conferences of the teachers most intimately
concerned have been organised. Such discussions have,
with rare exceptions, been based on personal experience.
The London Head Teachers Association (1965), for example,
put forward its view that children who have attended
infant schools in this country are more easily integrated.
"It is the experience of junior and secondary schools,
that children who had full range of training in an infant
school in this country are much less of a problem than
others who come direct from an area where educational
facilities are either completely lacking or deficient in
quality". This rule, presumably applies to all children,
regardless of their colour, cultural background or
attitudes. Hawkes (1966) noted a tendency amongst teachers
to stress the role of language in bringing about integra-
tion. "Again and again teachers and cobservers have said
that Tanguage is the key to the problem of integrating in
the educational system". On the other hand, some people
who are presumably just as qualified by virtue of their
experience, have denied altogether that immigrant child-
ren pose a problem. They admit that the incidence of
maladjustment amongst immigrant children may perhaps be
a shade higher than the indigenous population but these
“occasional cases of maladjustment can be put down to
bewilderment at the sudden transition from one country to
2



another". (Times Educational Supplement 27th August,
1965). '

While such generalizations based on personal
experience are perhaps useful for discussions and pool-
ing of experience, they are very poor substitutes for
sound research, as guidelines for action. The distortion
of an individual's perceptual process through attitudes,
stereotypes and conceptions of human nature held by the
individual, is too well established to be discussed
neEPE . _

An implicit .assumption behind all the discussion
seems to have been that Zntegration of immigrant children
is of vital importance; that once integration is achieved
all will be well. The term 'integration' has been most
commonly meant to imply acceptance of the newcomer by
society while he reciprocates by understanding, or even
adopting the traditions and the ways of life of the
culture in which he finds himself. The thinking appears
to be along the lines that since immigrant children wish
to enter an existing system, it is they who should make
the necessary adaptations to fit the system. The idea
that these children have their own unique contribution
to make; that changes must necessarily be made in the
teaching methods, organisation of classes, techniques
of assessment of educational potential, to meet the needs
of these children, is usually ignored.

Integration could be at two levels. At the surface
level it may produce only outward conformity to social
norms and values while at the deeper level it may result
in complete identification with the society with which
the individual is integrated. The surface level integra-
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tion could be produced by a system of rewards and
punishments. Brunswik (1947) reminds us that forced
integration may lead to the very opposite of the de-
sired results. "Forced submission to authority

produces only surface conformity countermanded by
violent underlying destructiveness, dangerous to the
very society to which there seems to be conformity.

Only a frightened and frustrated child will tend to

gain safety and security by oversimplified black-white
schematizations and categorizations on the basis of
crude external characteristics". Do these children
wish to be integrated? Is integration indeed as
desirable as it is often alleged to be? Hoyt (1963)
after examining the integration policies of the U.S.A.,
U.S.S.R., South Africa, New Zealand and India has given
a timely warning against a very potent danger. "We see
very clearly the advantages of our own culture, but we
do not see our own limitations, nor do we see the values
that others have and lose when they come in close contact
with us".

Integration at the surface level may appear at
first, to solve the problems of a society which suddenly
finds itself confronted with a Targe number of strangers
without having evolved successful ways of coping with
the problems of resocialization of the newcomers. But
external integration would, in the long run, solve no-
thing. It would merely help to create a class of
individuals readily distinguishable by their external
appearance, overtly complying with the social norms,
but full of resentment and contempt towards the social
structure which put them. in that situation. In the last
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analysis, it is the adjustment of the individual which
must concern us most. If the aim of education is to
develop 'the whole man' then it is 'adjustment' rather
than 'integration' that should be stressed. Integration
would be but one of the necessary conditions for adjust-
ment. Adjusted pupils would be integrated pupils.

Awareness of the fact that a feeling of being
wanted is essential for integration (and therefore for
adjustment) seems to be Tlacking in Britain today.
Studying the process of integration in the U.S.A.,
Havinghurst and Neugarten (1959) remarked "It cannot
be stressed enough that a feeling of being wanted and
being needed by the community in which the refugee,
immigrant and migrant 1ives provides the basic frame-
work within which an education programme can successfully
operate so as to integrate such 'foreign children'.
Schools are powerful instruments in promoting such
concepts".

It seems thus, that adjustment of immigrant
children should be our aim. The adjustment would be
- brought about not through external pressures, but by
internalization of values and norms, by self-acceptance
and acceptance of others. While studying Puerto Rican
children in New York, Morrison (1958) found that favour-
able attitudes towards school, peers, and living in New
York were characteristic of rapidly adjusting children.
The Ministry of Education pamphlet "English for
Immigrants" (1963) also emphasised adjustment rather
than integration. "It is part of a school's general
responsibility to assist its pupils to become adjusted
to the environment in which they find themselves and
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indeed its success in so doing will largely affect
its success in its more speCifically educational
objectives".

Adjustment, thus, should be the central concern
of educationists interested in the problems of
immigrant children. Yet there is an almost complete
lack of research evidence about factors, influences,
conditions and traits which are conducive or other-
wise to harmonious adjustment of children and migrant
parents all over the world. Seigel (1957) in his
Philadelphia study is only scratching the surface when
he states "it is difficult to escape the general
indication that the Philadelphia migrant perceives his
Philadelphia milieu as somewhat distant and unfriendly.
It is also hard to avoid the general conclusion that
it is difficult to adjust to a social world that is
so perceived". Roucer (1962) studied educational
problems of children from immigrant, refugee and
migrant families in the U.S.A. He points out that
"adjustments outside the home, as well as within it
are fraught with conflicts for the child of this type.
To all the possible class disadvantages are added the
ethnic, and possibly also religious differences that
set it apart from the mainstream of dominant culture
around it. Sooner or Tlater the child often feels that
the two worlds are incompatible; that it is a handicap to
be a foreigner, and that social rewards go to those
who succeed in completely sloughing off the signs and
symbols of their origin. Paradoxically the ones that
are best adjusted to their home-culture patterns are
usually the least likely to succeed in the larger society".
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Although migration is older than civilization
itself, mass migration on the present scale is a
comparatively recent pﬁenomenon. 1t poses extremely
important but very subtle probiems for the social
scientist. As Kelman (1965) has pointed out, only
through systematic application of social science can
these problems be solved and humanity helped.

"Psychology and social science in general can be
instruments for the liberation of man that can help

to counteract the massive forces towards dehumanization
with which our world is confronted. Through analysis
and understanding of human dimensions of our social
institutions we hope to increase the likelihood that
they would serve human purposes. Through systematic
application of social-psychological concepts and methods
we hope to contribute to the rational solution of social
problems, consistent with fundamental human needs of
security, dignity and personal fulfilment",

Taft (1962) has tried to put the problem of adjust-
ment and assimilation of immigrants in a theoretical
framework. "The assimilation of immigrants can be treated
as a case of socialization, oy more strictly resocializa-
tion, involving such psychological factors as change in
attitudes, values, and identification; the acquisition of
new social skills and behaviour norms; changes in refer-
ence and membership group affiliations; and emotional
adjustment to a changed environment. The study of
assimilation of immigrants can serve as a prototype for
other social processes whereby a group imposes pressures
on new members to accommodate their attitudes, behaviour
and affiliations™.



In view of the above discussion, it is proposed
to study the socio-personal adjustment of immigrant
children in a London school and to determine the
factors that are related to their harmonious adjustment.

WHO IS AN IMMIGRANT CHILD?

Although some local education authorities keep
records and publish statistics of immigrant children,
there seems to be no generally agreed definition of an
"immigrant child'. Leeds Education Authority, for
example, defines, ‘'immigrant children' as "coloured
children born in tropical countries of the Common-
wealth, or children born in this country at least one
of whose parents was from a tropical country". (Butter-
worth, 1967). This definition is ambiguous on many
points. What exactly is tropical Commonwealth? Who
should be regarded as coloured? Are Cypriots coloured?
Is Northern Australia part of tropical Commonwealth?

Is Cyprus? Should a child of West Indian parents who
settled in Britain during the 19th century still be
regarded as an immigrant?

The Schools Council sent two questionnaires to
Chief Education Officers on 1st November, 1965 to obtain
factual data about immigrant children. The Council's
definition of an immigrant child rested on one criterion
English being child's second and not first language. Thus
the term "immigrant child' included

(a) all West Indians

(b)Y children of Asian, African, European and other
immigrant groups and children of mixed marriages, irres-
pective of their place of birth provided they normally
spoke a Tanguage other than English as their mother-tonque.
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The rationale of including West Indians among non-
Eng1ish speakers was that a very large majority of them
speak a type of 'Creole English' as opposed to 'stand-
ard English'.

"~ The Council's definition errs in including all West
Indians and other immigrant groups regardless of their
period of residence in this country. There is a small
group of fourth or even fifth generation immigrants
resident in several sea ports. To classify children
who not only speak 'standard English' as opposed to
'Creole English' but speak it with a heavy local accent,
as immigrant, is obviously unsatisfactory. They are
immigrant neither in letter nor in spirit.

The Ministry of Education (1963) pamphlet 'English
forrfmmigrants' failed to define the term ‘'immigrant'
as did the circular 7/65 Education of Immigrants. O0On
enquiry by an unnamed association the Ministry defined
the term 'immigrant child' as "a child born overseas or
in Britain during the Tast ten years, of Immigrant
parents" (Power, 1966). The Plowden Report (1967) seems
to think along similar lines. It did, however replace
the 'last ten years' by a definite date. The report
defined an immigrant child as "a child born abroad of
immigrant parents or born in this country of parents
who emigrated after 1955",

The definition leads to an apparent contradiction
in terms. How could a child who was born here and is a
British national by birth and nationality be classified
as an immigrant? But Power (1966) points out that
immigrant child' is a technical term which is applied
to children with certain socio-cultural backgrounds and
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who may need special educational treatment. "The notion
of '"immigrant born here' corresponds to an educational
reality as many teachers know from their own personal
experience" (Power, 1966). The official thinking seems
to be that although the choice of a date would neces-
sarily be an arbitary one, a period of 12 years is long
enough for the parents to have been sufficiently
acculturised for their children not to be classified

as immigrants.

The official definition, however, does not clarify
the position of children of mixed parentage nor does it
take account of the home culture of the child, the first
and foremost indication of which is the mother-tongue
of the child. An Australian child could hardly be
regarded as 'immigrant' in the sense the Department of
Education meant the term to convey.

For the purpose of this thesis, therefore, an
“immigrant child in England' is meant to include children

(a) who were born abroad of immigrant parents or

who were born of parents at least one of whom
has emigrated to England since 1955; and

(b) whose mother-tongue is other than standard

English.

COLOURED

The term ‘'coloured' is given different meaning in
the various English-speaking multi-racial societies. In
South Africa, the only country in the world where the
term has received official recognition, it is applied
only to the people of mixed racial parentage. The races
are. thus classified as Whites, Coloured, Indians, Bantu,
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Chinese, etc. In the United States of America the
term 'coloured' is usually applied to Tocal Negroes
and other dark people of African stock. Turks, Arabs,
Chinese, Hawaians,Puerto Ricans and other people with
pigmented skins are not regarded as coloured. "In
Britain the tevrm 'coloured' has very wide connotation.
British people do not differentiate between the various
immigrant groups from the different parts of the
tropical commonwealth. The shades of colour, to which
most of the immigrants are extremely sensitive, means
1ittle or nothing to English eyes" (Hill, 1965).

The term, in fact, includes every non-white person
in Britain. Thus half or full Chinese, Indians,
Pakistanis, Arabs, West Indians, Africans would all be
regarded as coloured. The term is used throughout this
thesis in the traditional British sense. Thus a
coloured child could be defined as a child with at least
one non-white parent.

The adjustment of immigrant children can only be
discussed against the background of the state of race
relations in Britain today. It is therefore proposed to
examine very briefly, the present racial situation in
Britain and to set the problem of immigrant children in
its historical perspective. ’

THE PRESENT RACIAL SITUATION IN BRITAIN

There are four major groups of immigrants in this
country. The largest group of all are the West Indians.
Most of them are unskilled or semi-skilled workers in
transport, industry and building trades. Very few of the
West Indian males are skilled workers and professional
personnel are rare. Apart from working in factories,
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a large number of West Indian females are employed in
hospitals and the catering trade. By virtue of the
nature of their employment West Indians are concentrated
almost exclusively in urban districts and Targe towns.
They usually go to the same church as the local population
but have their own social clubs. Overwhelmingly West
Indian social clubs, dance halls have developed only
when they have been excluded from sharing these facili-
ties with the indigenocus population. Western dress is
worn by both men and women. They profess Christian
faith and speak English as their mother-tongue. Their
language, however, is a form of Creole English and is
different both in structure and pronunciation from
standard English.

Indians form the second largest group of immigrants.
There are two quite distinct groups amongst Indians.
The professional group which includes doctors, teachers
and the Tike, is scattered all over the United Kingdom
and originates from all parts of India. They speak
English fluently, though sometimes with a sing-song
accent and usually face few problems of integration.
The semi-skilled and the unskilled worker group of Indians
is much larger in size. An overwhelming majority of
this group originated from rural Punjab and to a tlesser
degree from Gujerat and the South. Their mother-tongue
is Punjabi, Gujerati, Tamil or another Indian language.
They do not speak English on arrival and some cannot
speak it even after several years of residence in the
U.K. Their food is distinctively Indian, some being
vegetarians. Men wear western clothes while the women,
on the whole, prefer their sarees and salvars. Western
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dress and going out for work is an exception rather than
the rule. They are usually Hindus or Sikhs, (though
some may be Muslims or Christians) by religion and have
their own places of worship and keep their own religious
festivals. Attending English social clubs or dance
halls is strongly disapproved by their own community.
Social activities are almost totally restricted to their
own ethnic group. There is little mixing of sexes and
it is not uncommon to find a girl born and brought up
in England to be married, through parental arrangement,
to a boy in the Punjab she has never seen in her 1ife.

The Pakistanis are the closest knit group of
immigrants., Like Indians there is a small group of
Pakistani professional people in this country. The
large unskilled and semi-skilled worker group originates
from the Punjab, Bengal and Azad Kashmir. A very large
proportion of the married men have Teft their families
behind. The proportion of married men living alone 1is
highest among Pakistanis. The men wear western dress
but the women keep to their traditional costumes. Sexual
segregation is strict and communication across sexes rare.
Women are rarely ailowed to go out to work. Urdu or
Bengali is spoken at home. Few speak English on arrival
and even after several years English is spoken with
difficulty and only when essential. They are Muslims
by religion, have their own mosques and keep their own
religious festivals. Religious rituals are rigorously
adhered to and pork is not eaten. They usually prefer
their own food, see Indian or Pakistani films and listen
to Eastern music. Social interaction is almost totally
Timited to their own ethnic group.
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Cypriots also form two sub-groups, the Turkish and
the Greek Cypriots. The former are Muslims by religion,
the latter Christian. Most of the Cypriots are in skil-
led, semi-skilled or unskilled occupations. They speak
Greek or Turkish as their mother-tongue and have settled
mostly 1in and around London. Of the immigrant groups,
they have perhaps been most easily assimilated. This
may be due to the fact that they are generally treated
as whites and their community is not so strongly opposed
to integration as, for example, the Pakistanis.

Although there have been pockets of coloured popula-
tion at some sea ports for a long time, an influx of a
large numbey of Commonwealth immigrants has been a recent
phenomenon. The second world war could be regarded as
the turning point in the history of Commonwealth immigra-
tion to Britain. Arrival of a large number of Common-
wealth troops who saw much wider economic and educational
opportunities here, closing of the United States for the
West Indian immigrants by the Johnson Act, mushrooming
of the number of overseas students who carried first
hand information back to their countries, relative ease
of travel, all contributed towards a rapid increase in
immigration to Britain.

Prior to the second world war, race relations were
hardly a problem in Britain. Talking of the good old days
Gardiner (1965) said "In my student days just before the
last war, when race problems were discussed in Britain,
it was always in connection with the United States, South
Africa, East Africa, and other 'remote' parts of the
world. There was unanimous and public condemnation of
race theories and practices associated with the Nazi
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regime in Germany. Now we read that the Ku Klux Klan
cross has been burned in England, something that people
who think they know and understand Britain find hard

to imagine".

Britain was probably the only country in the world
that allowed unrestricted immigration from a group of
nations of unequal social, political economic develop-
ments. As a result the number of immigrants increased
quite sharply in succeeding years. A steady trickle
just after the second world war had developed into a
flood by 1961. No figures are available for the period
before 1955 but table 1.1 shows how the number of
immigrants had increased from 42,700 in 1955 to
136,400 in 1961. By this time it had become apparent
that some restrictions were necessary. This Ted to the
passing of the Immigration Act (1962) which restricted
entry into Britain of all Commonwealth citizens except

(a) students and visitors

(b) immigrants resident in Britain and returning

from abroad

(c) spouse and dependants of immigrants already

here

(d) persons who were issued 'employment vouchers'

(e) individuals who had already secured an offer

of appointment in the U.K.

Even after the restrictions imposed by the 1962
Immigration Act, voices were being raised that immigration
constitutes a very potent threat to the stability of
English society and the numbers should be further reduced.
In a book with a rather provocative title "The Unarmed
Invasion" Lord Elton (1965) argued that mass immigration
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NET IMMIGRATION FROM COMMONWEALTH

Table 1.1

EXCLUDING WHITE DOMINIONS

vears | nS°% | India | Pakistan | Others | TOTAL
1955 27,550 | 5,800 | 1,850 | 7,500 | 42,700
1956 29,800 5,600 | 2,050 | 9,400 | 46,850
1957 23,000 6,600 | 5,200 | 7,600 | 42,400
1958 15,000] 6,200 | 4,700 | 3,950 | 29,850
1959 16,400 | 2,950 850 | 1,400 | 21,600
1960 49,650 5,900 | 2,500 350 | 57,400
1961 66,300123,750 | 25,100 | 21,250 | 136,400

Net immigration equals the number arriving in Britain

from a given area minus the number returning home from
Britain.
Sources
Hansard March 18,

1965

Home Office Statistics,
White Paper on Immigration Cmnd 2739

16
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constitutes "a social crisis, the gravest social crisis
since the industrial revolution. Aﬁready the mass
immigration of the last decade has created many problems
which we have not solved, and is still creating them.
Already it threatens to bring about changes far reach-
ing and wholly unplanned into the character of Britain
as we have known it".

The Labour party while in opposition had strongly
objected to the passing of the 1962 Immigration Act.
When it gained power, its policy was completely reversed.
Not only did it now accept that the 1962 Act was neces-
sary, but also that the restrictions imposed by the
1962 Act were insufficient. The annual net immigration
of around 60,000 was deemed to be too high and unaccep-
table. The 1965 Immigration Act abolished the right
of entry of persons who had been offered employment in
the U.K. and restricted the total number of voucher-
holders to 8,500 in any one year. The 1968 Immigration
Act further abolished the right of entry of children
under 16 if both his parents were not Tiving in the
b.K.

Arguments have been advanced that there is a
lTikelihood of an even greater increase in the immigrant
population through the natural birth-rate which is
higher among immigrants. The Economic Intelligence
Unit (1962) estimated the birth-rate among immigrants
to be about 25 per 1,000 compared to 18 per 1,000 in
the native population. Waterhouse and Barbban (1964)
also found similar differences between fertility of
immigrants and indigenous groups. Such differences
wouﬁd, however, disappear if the two samples were
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equalised in age. Most immigrants are young and their
birth rate could not be legitimately compared with the
birth-rate of an all-age sample. '

Immigrants are often distressed to discover how
1ittle the ordinary "man in the street" knows about their
countries. There is a tendency to lump West Indians,
Africans, Indians and Pakistanis under one label 'coloured'
and to be quite ignorant of the cultural variations
between the immigrant sub-groups. The fact that an urban
educated Indian may have more in common with an English-
man of similar background than with an uneducated
Pakistani with a rural background, is seldom realised.

Of late, there seems to have been some appreciation of
the fact that problems of adjustment of Indian and
Pakistanis, who live in close-knit communities may be
very different from those of West Indians. Robin (1965)
is obviously writing about both Indians and Pakistanis
when he said "In many ways the West Indian immigrant is
culturally our own poor relation, poor indeed, but our
own. The Indian is not in that position. Whether Sikh,
Hindu or Moslem, he arrives with a religious and cultural
tradition which can compare with our own. Nobody who
has ever made contact with one of these cultures in India
has any doubt of this, whatever value he may place upon
Indian culture". There is Tittle desire among working
class Indians and Pakistanis to integrate. They have
their own religious activities, entertainments, clubs,
pubs, newspapers, social activities and the Tike.
Contact with English people is often Timited to inter-
action at work, shopping and other essential activities.
In fact, the community operates its own 'voluntary
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apartheid' and intends to practice it. The West Indian,
on the other hand, looks upon England as his mother-
country. He shares with English people two major
aspects of his 1ife, religious faith and language. He
wishes to be integrated into English society and its
culture as thoroughly and quickly as possible.

The immigrants are distributed across the country
in clusters of national groups. Southall has a large
population of Indians, Bradford of Pakistanis, Brixton
of West Indians and Islington of Cypriots. The socio-
psychological factors which have produced this are
these. The first need on arrival of an immigrant is
to find somewhere to Tive. 1In a strange lTand he feels
a Tittle less bewilderment and insecurity if he can
share accommodation with someone who at least shares
his language, food habits and cultural background. This
concentration of immigrants in national groupings seems
to be a universal phenomenon. It is certainiy true of
the U.S.A., Canada and Australia. An Englishman who has
to live 1in an Indian town, for example, would probably
head straight for the English quarter of the town.

For a coloured immigrant in England who wishes to
break away from home culture, it is difficult to find
accommodation in the Tow immigrant concentration areas.
He is discriminated against by white Tandlords, by
building societies and estate agents. The only way he
can buy a house is to borrow money from finance companies
charging exorbitant interest. The monthly repayments,
as a consequence are too large for him to manage without
letting part of his house. The only houses that he can
afford to buy which are big enough for both family
occupation and letting are old houses in relatively
derelict districts. The house once bought is immediately
Tet to other immigrants. White people next door start
thinking about selling their house which may be bought



by another immigrant probably from the same country.
English people start moving out of the street and
immigrants begin moving in, gradually the whole street
becomes predominantly immigrant. And so the vicious
circle continues.

A similar process takes place with regard to earn-
ing a living. The immigrant learns from his fellow-
countrymen that there are only certain jobs for which
“he is likely to be accepted. He usually applies to firms
which already employ some immigrant workers, and it
seems that there is gradually emerging a norm in Britain
that people of certain nationalities do certain kinds
of work.

Reactions to the arrival of immigrants have varied
from welcome to intense disapproval. A small number of
people have pointed out the advantages that immigrants
bring to themselves and to the community at large. The
Assistanthenera1 Secretary of the T.U.C. once declared
that but for immigrant workers there would be an ‘economic
disaster' (Birmingham Post 2nd March 1954). Mr. St.
John Stevas, M.P. (1965) pointed out that "a total of
forty per cent of our doctors up to consultant level
and fourteen per cent of the junior hospital staff
come from the Commonwealth".

People disapproving of the arrival of a large number
of Commonwealth immigrants have been both more numerous
and vocal. The opposition seems to have increased with
the number of immigrants. Deakin (1965) has drawn
attention to the fact that in Jdune, 1961 a Gallup Poll
showed that 21% of a sample of the British electorate
were in favour of free entry, 68% wanted restrictions
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and 6% were for a total ban. Another Gallup Poll taken

in July 1964, found that only 10% févoured free entry,

68% were for restrictions and 20% for a total ban.

Deakin (1965) is of the opinion that immigration has

been one of the central issues in the 1965 elections

in many constituencies, of which he has studied six

in detail. Chater (1966) has analysed the main fears

of the British public. The apprehensions were that

1. Coloured immigrants are responsible for the housing
shortage.

2. Coloured workers threaten British wages and
conditions.

3. Immigrants are holding back the education of our
children.

4. Coloured immigrants bring diseases into Britain.

5. JImmigrants have caused an increase in crime.

6. Immigrants are dirty, noisy and always causing a
nuisance.

7. Immigrants are a heavy burden on our social
services.

8. Inter-marriage may lead to degeneracy, social dis-
order and moral corruption.

9. Their moral and social standards are lower than ours.

10. If immigration is not stopped immediately we will be
ruted by them in 20 years time.

Richmond (1955) conducted a survey of British
attitudes towards coloured 'colonials' in 1951. He
concluded that roughly one third of the British popul-
ation is extremely prejudiced, one third mildly pre-
judiced, and the remainder tolerant. Banton (1958)
thever, maintains that although evidence of discrimina-
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tion is undeniable, colour prejudice was not so wide-
spread as Richmond had predicted. He interviewed a
national sample of 300 and found that none of his sub-
jects supported the theory that biological differences
are relevant to questions of social equality. Only
10% of the subjects contributed to the theory of
racial superiority and 2% supported it wholeheartedly.
In a later survey, Banton (1959) found that only 4% of
the respondents thought that coloured people are
inferior to whites.

Glassand Pollins (1960) found that 15% of the
sample in their survey was tolerant, 10% extremely
prejudiced and the remaining showed varying degrees of
prejudice. Collins (1957) found considerable regional
differences. According to Collins prejudice in the Tocal
population is dependent on the size and composition of
the immigrant community, the period of immigrant settle-
ment, and the composition of the native population.

Hi1l (1965) conducted an attitude survey of 120 people.
His testees represented a cross-section of landladies,
householders, employers and employees in dense, medium
and Tow immigrant concentration areas of London. He
found that 20% of his sample were severely prejudiced
and 30% considerably prejudiced.

It is interesting to note that N. Dem (1953) him-
self a Nigerian, found considerable evidence of colour
prejudice in the entire range of the white population.
He concluded that a coloured perscon feels that almost all
whites are basically prejudiced, that skin colour affects
all social relationships across the colour barrier and
that the sooner this is accepted the easier it will be
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to achieve social justice and fair play.

It appears that a considerable hardening of opinion
has taken place since Banton conducted his survey. His
work was done prior to the arrival of the main body of
immigrants. With the arrival of much larger numbers of
non-white immigrants, propaganda put out by a number of
pressure groups to support their demand for restrictions
on immigration, Banton's findings certainly seem out of
date. The more recent surveys seem to be supporting
the view that prejudice is far more wide spread than was
imagined even five years ago. Since the situation is
changing fairly rapidly, it would be worth while to
lTook in some detail at the most recent survey of dis-
crimination conducted by the Political and Economic
Planning (1967).

The survey was conducted to investigate discrimina-
tion or potential discrimination against immigrants from
the West Indies, India, Pakistan and Cyprus in the fields
of employment, housing credit facilities, insurance and
personal services in six areas of Britain. A total of
974 immigrants were interviewed. ‘The nationality of
interviewer and interviewee was kept the same, i.e. an
Indian was interviewed by an Indian, a West Indian by a
West Indian and so on. Interviews with persons in a
position to discriminate were carried out. 'Situation
tests' were also conducted. The 'situation tests' were
carried out by a team of three research workers, a
coloured immigrant, a white immigrant, and a white
Englishman. Al1 the three research workers applied
independently to employers, landlords, building soc-
ieties, car hire and insurance firms. The occupational
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roles and requirements were controlled and where these
had to be varied slightly; they were always in favour
of the coloured applicants.

The interviews revealed Tittle evidence of racial
prejudice. Regardless of their personal feelings, the
interviewees felt that all people should be treated
alike. They acknowledged, at least verbally, that they
were against discrimination on racial grounds. Where
evidence for discrimination by them was undeniable,
they blamed others for their action - "the customers
wouldn't Tike it" - "other employees would object".

The situation testing, however, revealed a
completely different story. A substantial discrimination
against coloured immigrants was discovered in all as-
pects studied. There was considerable evidence that
the discrimination was based Targely on colour, the
West Indian being discriminated against most, the
Cypriots Teast.

The belief that immigrants tend to be hyper-
sensitive about colour and see discrimination where none
exists, was unsupported by evidence. On the contrary,
a detailed examination of the discriminatory behaviour
showed that

(a) claims of discrimination by immigrants were
supported by unequivocal, or at Teast strong
circumstantial, evidence,

(b) discrimination occurred on many occasions
without the immigrant being aware of it. For
example, a coloured immigrant may be charged
higher rates for car hire or motor insurance,
or he may be told that the job has already
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been taken or the house Tet,

(c) dimmigrants tend to avoid situations in which
they might be discriminated against. For
example over two-thirds of Asians studied
had never applied for accommodation to a
white landlord whom they did not already
know .

The report came to a conclusion that the degree of
discrimination claimed by immigrants is far less than is
otherwise suggested by independent evidence. Surprisingly,
the evidence of maximum discrimination was found among
those with highest qualifications, general ability and
famiTiarity with the British way of 1ife. 0f those with
English trade qualifications, 70% had experienced dis-
crimination, 44% with G.C.E. etc., had such experience,
while only 36% of those who had no qualifications reported
to have been discriminated against. A considerable dif-
ference was found in the behaviour of senior employers
and trade unionists at the national Tevel and the Tocal
managers and shop-stewards. While the former group was
strongly in favour of integration, the latter practises
discrimination, sometimes overtiy but wmostly covertly.

The survey concluded with the following conclusion.
“This is the situation which exists now. It exists
when, 1in both employment and housing, many immigrants are
following ways of 1ife which do not bring them into
contact with potential discrimination. There were some
suggestions from people in a position to discriminate
that time would reduce discrimination; familiarity would
reduce hostility and make immigrants more acceptable.

"~ Such optimism is not borne out by the findings of
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the research, which show two main trends:

(i) As immigrants become more accustomed to

English ways of 1ife, as they acquire higher
expectations and higher qualifications, so they
experience more personal direct discrimination.
This is apparent in the local differences between
areas with established communities as opposed to
new communities. It is reflected in the experiences
of school-leavers who are the children of immigrants.
Inevitably their number will increase.

(ii) Awareness of discrimination, prejudice and
hostility tends to make immigrants withdraw into
their own closed communities. (Institute of Race
Relations, 1967).

LegisTative action to fight discrimination was
first sought in 1965. The 1965 Race Relations Act had
the following main provisions:-

| (a) it prohibited vracial discrimination in public
places on grounds of colour, race, cthnic or
national origins,

(b) 1t made incitement of racial hatred a criminal

offence, and

(c) it created a national Race Relations Board and

several Local Concitiation Committees to deal
with the contravention of the Act. The concil-
iation committees were asked to secure settle-
ment between the parties as far as it was pos-
sible and to use the threat of prosecution

in a criminal court as a last resort.

The P.E.P. survey (1967) discussed above, made a
deep impression upon the government. It soon became
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obvious that the 1965 Race Relations Act left and
major areas of discrimination outside its scope. As
a result, at the time of writing, the Race Reiations
Bill (1968) was before Parliament. The bill proposes
to make discrimination unlawful in the provision of
goods, facilities and services, employment, trade union
membership, and buying, selling or renting of houses.
The contravention of the provisions of the bill are to
be dealt with in the same manner as the contravention of
the 1965 Race Relations Act. If a person feels that he
has been discriminated against in the areas covered by
the bill, he lodges a complaint with the Local concilia-
tion committee. If that committee on making enquiries
is satisfied that discrimination has taken place, it
would try to settle the matter by reconciliation. Only
when reconciliation has failed shall the offender be
prosecuted in a court of Tlaw.

It thus appears that the rapid build-up of
coloured immigrants has resulted in some degree of
alienation between the various racial groups, though
the situation still appears to be relatively fluid
since the racial attitudes do not seem to have hardened.
With this background, it is now intended to examine
the education of immigrant children in British schools.
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CHAPTER 2

THE EDUCATION OF IMMIGRANT CHILDREN
IN BRITAIN

At first the problems faced by immigrants were in
the fields of housing, employment and personal services.
Education did not pose a serious problem until about
1960, as the number of immigrant children in British
schools was small. Talking about teaching race relat-
ions in schools Polack (1957) wrote "The average child
in ‘this country differs from his counterpart in many
other countries owing to the fact that he is not active-
ly confronted with racial differences in his own early
experience ------ . Although English children have
little actual experience of other racial groups, they
are soon made aware of the existence of the British
Commonwealth and in all sorts of ways are impressed
with a sense of kinship and responsibility towards other
Commonwealth countries, inhabited by peoples of every
race and colour". As Tate as 1965 Jordan (1965) was
writing "What has been published on immigrants in
Britain usually only refers in passing to the education
of children; generalizations are commonplace, as a rule
unsupported by statistical evidence". The usual pattern
of arrival among immigrants has been that the bread
winner of the family arrived first, established himself
in the U.K., and was then joined by his family. On the
whole, West Indian parents have left children to be
lTooked after by relatives or grandparents while the wife
followed the husband shortly after his arrival in
Britain. "It has been estimated that, between 1955 and
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1960, 100,000 children were left in Jamaica by emigra-
ting families" (Lee, 1965). Indian, Pakistani and
Cypriot wives, on the other hand, tend to join their
husbands much later and -usually bring the children

with them. Studying emigration from the Punjab, Shaw
(1966) observed "When a family man emigrates he gen-
erally leaves his wife and family behind, returning
every few years for a social visit and also to increase
his family". Many of these families which were left
behind are noy gradually being called here.

Tapper and Stoppes (1963) have suggested that
better educational facilities for children have been
one of the chief motivating forces behind immigration
to the U.K. They point to the excellent attendance
record of the immigrant children in support of their
claim. A closer examination shows this view to be
fallacious. A substantial proportion of immigrants
have left their children behind to be educated in their
home countries. Even when they come here, it is
primarily for the purpose of uniting the family rather
than providing better educational facilities for the
children. Nevertheless, in the Tast five years there
has been an increasing tendency for all groups of
immigrants to send for their families to come to
Britain. Table 2.1 shows that in 1963 children formed
a significant proportion of immigrants entering the
U.K. and that the proportion of children was much higher
in 1964 than in 1963; a trend which is likely to con-
tinue for some years to come.
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Table 2.1
IMMIGRATION INTO BRITAIN

Men Women Children Total
(a 1963)
West Indians 12% 36% 52% 27,086
Indians 62% 18% 20% 42,109
Pakistanis 69% 18% 13% 29,573
(b~ 1964)
West Indians 10% 37% 63% 35,672
Indians 40% 27% 33% 44,468
Pakistanis 34% 19% 47 % 27,260

Source B.B.C. (1965) Colour in Britain.

It is almost impossible to trace the increase in
the exact number of immigrant children in British
schools during the Tast decade. There has been a marked
reluctance on the part of both Department of Education
and Science and the local education authorities to keep
separate records of immigrant children. At the end of
November 1963, in answer to a question about the number
of immigrant children in schools Mr. C. Chataway,
Parliamentary Secretary to the Minister of Education
replied that the information was not available. This
forms part of a general reluctance in government depart-
ments to keep any count of coloured persons in the
country, lest they may appear to be discriminating. For
example, Part III of the white paper, Immigration from
the Commonwealth was writing about "the presence in
this country of nearly one million immigrants from the
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Commonwealth".  The white paper was not drawing its
statistics from any official source, but seems to have
been relying on a series of articles in "The Times"
which appeared under the heading "The Dark Million".

It was not until 1966 that any statistics about
immigrant children were collected on the national
level. The first authoritative figure of 1mmigrant—
children seems to have appeared in the Plowden Report
(1967) and Hunt Report (1967) which put the total
figure as 131,043. )

Table 2.2 and 2.3 show the distributions they
quote of immigrant children in British schools.

Table 2.2

IMMIGRANT PUPILS IN JANUARY, 1966
CLASSIFIED BY COUNTRY OF ORIGIN AND SEX

TOTAL

Boys Girls Nunber T

West Indian 27,330 | 29,887 57,217 | 43.7
Indian 13,897 10,418 24,3151 18.6
Pakistani 5,069 2,791 7,860 .0
Cypriots (Greek) 4,869 4,783 9,652 A
Cypriots (Turkish) 1,934 1,709 3,643 2.8
Others 14,697 13,695 28,356 21.5
Total 67,796 63,247 131,043 {100.0
Source Hunt Report (1967)

There are several indications that the number of
immigrant children is Tlikely to continue to grow in the
next few years. Firstly a significant portion of the
immigrants, especially the Asians, are yet to be joined
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by their families. Secondly the immigrants tend to be
both young and mainly working class; their natural
increase may be expected to be larger than the average
for the total population of the U.K. Thirdly, as an
investigation by the Haringey Teachers Association
(1966) showed there are more immigrant children
in junior than secondary schools and more in infant
than in junior schools. An examination of table 2.3
would show that this is true at the national level.
Table 2.3

IMMIGRANT PUPILS IN JANUARY, 1966
AS A PERCENTAGE OF ALL PUPILS
CLASSIFIED BY AGE-GROUP AND SEX

Boys Girls
6 and under 2.4 2.4
7 - 10 1.8 1.8
117 - 14 1.6 1.4
15 and over 1.5 1.6
A11 immigrant pupils 1.8 1.8

Source Hunt Report (1967)

Although immigrant children form 1.8 per cent of
the total school population of England and Wales, they
are very unevenly distributed. Rural schools have
virtually no immigrant children while some urban schools
have alarmingly Targe proportion of immigrants. The
Commonwealth Advisory Council (1964) noted that "the
~evidence from one or two areas showed something a good
deal more disturbing than a rise in the proportion of
immigrant children in certain schools: it showed a
tendency towards the creation of predominantly immig-
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rant schools, partly because some parents tend to take
native born children away from schools when the propor-
tion of immigrant children exceeds a Tevel which suggests
to them that the school is becoming an immigrant school.
If this trend continues, both the social and the educat-
ional consequences might be very grave". In Southall,
for example four schools had more than 30% and one had
nearly 60% immigrant children (Lee 1965). Of 103 schools
in Harringay, 39 had 20% or more immigrant children and
of these, 23 had 30% or more. Since the statistics were
collected on 1st October 1965, the figures have steadily
increased (Haringey Teachers Association, 1966).

Since immigrants tend to settle in relatively
decaying part of the cities where educational facilities
are already under pressure and poor, a very high
proportion of immigrant children, in absence of any
special help, puts an almost unbearable burden on the
resources of the schools. The speed with which the
number of immigrant children can build up can upset the
planning completely. One school in Southall, for example,
"had 55 immigrant and 150 English children in 19671; in
1963, it had 130 immigrant and 90 English children. An
infant school in Islington had 163 immigrant children
(55 per cent) in 1964. In 1960, it had 10; in 1954, 3",
(Lee 1965).

Another problem is that immigrant children arrive
and leave all through the year. Harringay Teachers
Association (1966) for example, gave the following
figures:

School 1 15 out of 16 casual admissions were

immigrant.
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School 2 26 out of 32 casual admissions were

immigrant.

School 3 46 out of 56 immigrant children moved

out.

School 4 83 out of 106 immigrant children moved

out.
A11 these figures refer to one school year.

It is obvious from the above discussion that the
build-up of immigrant children has been both rapid and
uneven. It is now proposed to have a very brief look
at the reactions to the arrival of a large number of
immigrant children in British schools.

REACTIONS TO THE ARRIVAL OF IMMIGRANT CHILDREN

As might be expected the arrival of immigrant
children in Targe numbers has met with reactions varying
from strong disapproval to welcome. Unfortunately no
statistical surveys of public opinion on the issue of
education of immigrants have yet been conducted; the
material discussed here has been published as personal
opinions of teachers, administrators, and others, in
educational journals, popular press and official reports.

The first reaction of the local education authorities
was to deny that immigrant children posed any serious
problem of any kind and to attempt to sweep the issue
under the carpet. Hawkes (1966) in his book on immigrant
children in British schools has remarked "The main hind-
rance to public concern has been the unwillingness of
national and local authorities alike to reveal the
extent of 'immigration problems' at all. Because of the
atmosphere which tends to surround the immigration issue
in this country, the very act of facing up to the need
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for special teaching has seemed like a sort of dis-
grace". For example, Mr. Turner, Assistant Education
Officer, Inner London Education Authority told the
Times Educational Supplement that in Inner London there
was no immigrant problem. “Although in 1964 there were
more than 40,000 immigrant children in London schools -
about half West Indians and Indians and the rest
Greek and Turkish Cypriots and others, he believed,
nevertheless, that there was no immigration problem in
the city's schools. The immigration problem was, he
claimed, very Tlargely the creation of journalists on
the 1ook out for a sensational copy" (Times Educational
Supplement, 17th September, 1965). This appears to be
a wholly unrealistic attitude for an educational admin-
istrator to take. The first step towards the successful
solution of any problem must surely be its recognition.

As Hawkes (1966) has pointed out that educationists
amongst others must recognize the fact that Britain is
already a multi-racial society. Many of its schools
would soon be, if not already are, multi-racial in
character. If the transition is not to be accompanied
by discord, frustrations and tensions, the time to act
is now. The practical implications of the transition
must be analysed and acted upon as early as possible
if we are not to be overtaken by events. Already
coloured members of our community, in both housing and
education, are being segregated in certain relatively
under-privileged parts of certain cities and towns.
The problem of evolving ghettoes is being reinforced by
coloured children being taught in schools which have
podr buildings, higher pupil-staff ratios, and
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relative lack of cultural stimulation. If no action is
taken immediately, there seems to be every likelihood of
emergence of a distinct coloured class on the American
pattern, lower than working class on the social ladder,
and having inferior education and employment prospects.

It would appear that a small number of people have
welcomed the presence of immigrant children in British
schools. Trevor Burgin (1964) the headmaster of Spring
Grove School in Huddersfield, which, because of its
special English department, had all Huddersfield
immigrant children channelled through it, wrote,

"The impact and excitement of being a multi-racial
school is invigorating as well as being highly infectious.
We feel most strongly that all our children, English

and non-English are most fortunate in growing up together
in this spirit of affectionate, good-natured tolerance
and acceptance of each other". Such points of view,
however, have been expressed infrequently.

The increasing numbher of immigrants at school, on
the other hand, has considerably increased the appre-
hension of the Tocal population. HWriting about New York
Rose and Rothman (1964) noted "The turmoil begins when
the ratio in the school reaches a certain 'tip point',

a point at which the students (both white and Negro)
feel that the school is about to become overwhelmingly
Negro even though the actual percentage may be 25 to 30.
It is then the fear of invasion supplants the idea of
integration, and children (and their parents) begin
to develop concern about the behaviour patterns which the
newcomers bring with them". A similar tendency was
reported in Britain in a publication by the British
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Broadcasting Corporation(1964) publication 'Colour in
Britain'. It quoted a correspondent of a Midland news-
paper which emphasised the strain placed by immigrant
children upon schools in many areas. "The chief cause
of racial tension is not housing, personal habits or
fear of 'cheap labour' but the nagging fear that child-
ren will be held back at school by immigrant children
whose standards of literacy and intelligence are much
lower". In his survey of Pakistanis in Bradford,

Barr (1964) found a different picture from the one
revealed in 'Colour in Britain'. Barr found that al-
though there was a high proportion of immigrant children
in some schools, there had been few complaints by
English parents that their children's progress would be
held back by the presence of a large number of non-
English speaking children. Nor did he note a tendency
among white parents to attempt to transfer their
children to schools where the proportion of non-white
children was 1low.

In a series of articles 'Reaction to Immigrants'
published in the Times Education Supplement (September
1965) and based on interviews with a number of parents,
headmasters, teachers and the like, it was obvious
that the problem had aroused a widespread concern
amongst the local population. The headmasters and head-
mistresses reported, however, that the people who com-
plain about immigrant children the loudest have never
bothered to find out how immigration has affected the ,
school. This leads one to conclude that the general
stqte of race relations in the community is strongly
reflected in parental anxiety. A Birmingham headmaster

37



was quoted as saying "I walked into my local pub the
other night and I was the -only foréigner this side of
the counter". In his view there was a colour bar in
reverse in Birmingham. "Immigrants were getting away
with many things including crime which the local popul-
ation would not". Obviously he was airing his highly
prejudiced views. Another pessimistic headmaster said
"The first one comes and can be the cause of much
interest, curiosity and even good humour. With just a
few there is little difficulty with speech or behaviour.
They soon conform. But with increased numbers the need
to conform is lessened and an enclave is formed which
has little or nothing to do with the main stream of

the school".

There seems to be a general lack of awareness, even
among the teachers of immigrant children, about the
cultural, social and religious backgrounds of the new-
comers. On being confronted with these children their
first reaction is one of bewilderment. Brazier (1965)
noted that embarrassing mistakes are sometimes made.

For example, Jorowah Singh, a young Sikh boy not yet
turbaned, was escorted from reception to toilets by
helpful little girls, until, breathless, Ann dashed into
the classroom and told the teacher "Please Miss, it
ain't a girl".

Another headmaster is obviously puzzled and a little
amused by the behaviour of young West Indians. "A few
West Indians-have no sense of urgency. After spending
two years in ensuring that the street was clear at 8.55
I now have a small core of Tittle coloured children who
stroll, hand in hand, down the road, long after the
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school has started. I know that in_ their hearts they
are sorry for me. It is obviously beyond their compre-
hension that a full grown man should get so steamed up
about five minutes when most of the day still remains".
A useful piece of advice is given by another interviewee.
"When immigrants come to our schools we must meet them
with open minds and open hearts. This does not mean
that we should not learn as much as we can about their
way of Tife, their country and their backgrounds from
reliable sources. The more we truly know about them
will help us to be more sympathetic to their needs,
provided we are aware that there is never a typical
immigrant".

The reactions of immigrant children on arrival in
this strange land are even harder to discern. What
evidence is available is, with few exceptions, based
on reports by teachers and others aboutl what they think
immigrant children feel. Edson (1966) who had dealings
with a considerable number of immigrant children noted
"The Asian immigrant child is usually quite unprepared
for his uprooting, and his first reaction on arriving
in this country is inevitably a feeling of shock and
bewilderment. His eyes and ears are assailed by a
welter of new sights and sounds, as well as experiencing
the physical shocks of the rigours of an alien climate.
Once in school he has to come to terms with yet another
set of conditions, where differences will affect him more
intimately, and where the mastering of a new language
is only one of the problems he has to face". Burgin
and Edson (1966) feel that school must be the least
bewildering aspect of his new life. "When the Indian
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and Pakistani children in their sulwars (pyjama-type
trousers) tunics and flowing scarves of colourful silk
cross the threshold into our grey school building, they
seem to bring an Arabian Nights' atmosphere of colour
and mystery. They bring too, experience of a culture
so different from our own that their lessons within

the classroom must be the least bewildering of their
encounters with our way of life". Experience has
shown, however, that even school may pose formidable
problems for the immigrant child. The London Council
of 'Social Sciences (1964) noted that immigrant children
were expected to 1ive in a large town although the
majority come from rural areas. They were used to a
different system of education, different teaching
techniques, with no idea of using books and no encour-
agement to use their own initiative, so that when a
teacher here told them to go and look something up for
themselves they had no idea where to begin. Added to
this, they were unused to regular attendances and were
having domestic difficulties in settling down to life
with their parents. In some case there were Tanhguage
difficulties also where the children came from islands
where French patois was the primary language. Most
writers seem to indicate that Tlanguage and difficulties
of communication are a major stumbling block in the

way of successful adjustment of immigrant children.
Discussing the teaching of English to immigrants
Derrick (1966) noted "The pupils may fail to comply
with school rules and codes of behaviour because they
cannot be made to understand them, or

because at some stage
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they may seek to protect themselves by pretending not

to understand them ----- .. Often immigrant pupils are
blamed for making no progress in English when in fact
they have not been given a true opportunity of learning
it. Teachers who try and fail, find their pupils making
no progress, can hardly be blamed either: we are often
the worst teachers of our own mother-tongue simply
because it is our mother-tongue. We learnt it and we

do not know how we Tlearnt it, and certainly we find

it very hard to teach it successfully".

The Plowden Report (1967) has put the problem in a
nutshell. The immigrant children "have often been
abruptly uprooted, sometimes from a rural viilage
community and introduced, may be after a bewildering
air flight, into crowded substandard housing in an
industrial borough. This happens to European immigrants
from Cyprus, Italy or Eire, as well as to the Common-
wealth immigrants from the West Indies, parts of Africa,
India or Pakistan. When the immigrant is Hindu or
Mustim, and has special religious or dietary customs,
difficulties for both child and teacher increase
greatly. The worst of all is that of language. Teachers
cannot communicate with parents; parents are unable to ask
questions to which they need to know the answers. It
is sometimes impossible to find out even a child's age
or medical history. Opportunities for misunderstanding
multiply".

The problems are not confined to children who
arrive from an alien land. There is some evidence that
the problems of children of immigrant parents who were
born and brought up in England may not be dissimilar.
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In a large study of immigrants in Sparbrook Williams
noted that "The process ofvgrowing up in this country
presents even more complicated problems for the immigrant
children. Not only are their parental standards despised
either by the community as a whole or at least by their
peer groups; their roles are frequently inapplicable in
this country. Certain modifications, even if minimal,
have therefore to be made by the parents. Either the
role models offered by the white society may be unattain-
able through discrimination (for example the purchase
of a single-family house in a better district), or the
children may be prevented from following English models
by parents who are not willing to allow their children
to adopt completely alien patterns". (Rex and Moore 1966).

The immigrant child is thus faced with two contradic-
tory social and cultural patterns and is expected to
adjust to both of them. Collins (1957) feels that until
adolescence the home culture holds sway but with the
approach of adolescence the child is increasingly in-
fluenced by the social and cultural values of the
English society. Nevertheless, the immigrant child
suffers from considerable insecurity, uncertainty and
anxiety about his role. On the other hand "The Observer"
(10th September 1967) published interviews with some
immigrant adolescents and young adults. The interviewees
seemed to reject the values and mores of a society
which Targely rejected them. It would appear that a
good deal of uncertainty exists about the perception
that immigrant children have of their social environment
and only an objective research programme can supply the
necessary information.
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EDUCATION OF IMMIGRANT CHILDREN: ACTION

The Ministry of Education (1963) pamphlet No.43
English for Immigrants was the first official publica-
tion dealing with the 'immigration problem' in schools.
The pamphlet gave some background knowledge of countries
from which immigrants originate and discussed the
methods and techniques of teaching English as a foreign
language both to immigrant children and adults. It did
not touch upon the social aspect of the problem. The
Second Report of the Commonwealth Advisory Council (1964)
recommended that teachers of immigrants should familiar-
ise themselves with the cultural, and social backgrounds
of these children and that they should also have know-
ledge about the different national, cultural and racial
questions.

In the summer of 1963, English parents at Southall
began to campaign for segregated education of immigrant
children in the borough. They claimed that Asian
children. who were 12.5% of the total school population,
were getting a disproportionate amount of teachers'
attention and the English children were being held back.
Sir Edward Boyle, the then Minister of Education, rushed
to the scene, and came out firmly against any proposals
for segregation. A sub-committee was appointed and it
was later announced that the Toad of immigrant children
should in future be spread more evenly and that no
school would have more than one third immigrant children.
The Department of Education and Science Circular No.7
of 1965 later recommended this figure to be adopted
nationally. One does not know how the magic figure of
one third was arrived at, nor did the circular make any
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distinction between immigrant children with Tanguage
difficulties and immigrant children whose only dif-
ference from English children was the colour of their
skin. Circular 7/65 analysed the social aspect of the
"immigrant problem' and arrived at a conclusion that
"In the Tast resort it is the attitude of individuals
that matters most; only if this is based on knowledge
and understanding on both sides will it be possible
to build one integrated society". It has been widely
understood that the Circular 7/65 was issued more to
allay British parents' fears than either to help the
immigrant child or to assess the overall situation,
in the country.

The Plowden Report (1967) devoted a chapter to the
'Children of Immigrants'. It recommended provision of
additional facilities for training in teaching of
English as a foreign Tanguage, research on development
of suitable teaching techniques and teaching aids for
immigrant children, and induction courses for immigrant
teachers. It suggested that schools with a high pro-
portion of immigrant children should be generously staffed

r

and that dispersal of immigrant children if necessary,
should be done on the basis of language and other
difficulties.

The Hunt Report (1967) was the first official
publication which gave some detailed statistics of
immigrant children in British schools. It made a general
survey of the social environment of coloured children
and young adults in England and Wales. It supported
the view that the 'immigrant problem' is primarily a
question of attitudes and if England is to avoid racial
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riots in future, the time to act is now. It noticed a
reluctance in Britain to draw lessons from other
countries on the grounds that "it couldn't happen here".
The report strongly emphasised the urgent need for open
discussion of the problem and to tackle the problems
before they arise. Contrary to popular belief, the
report found considerable evidence of racial discrimina-
tion against coloured youngsters. It concluded "We
believe that prejudice against our coloured citizens,
although not so strong at present, is fairly wide-
spread and only thinly overlaid. We received evidence
of antipathy against coloured youngsters among white
youth in London, and we noted the signs of belligerence
among second generation West Indians in the face of
prejudice in Sparkbrook ~----= . The second and succeed-
ing generation of coloured Britishers, fully educated

in this country, will rightly expect to be accepted on
equal terms, and to have the same opportunities as the
rest of us. Within ten years there will be enough of
them to make their voices heard. Will each one be
accepted on his own intrinsic merits, as one of us? This
is the crux of the matter".

The London Head Teachers Association (1965) studied
the problem of immigrant children and made 37 recom-
mendations. The Harringay Teachers Association (1966)
set up a sub-committee to study the education of the
immigrant child in Harringay which reported in 1966.

Its eminently sensible suggestions included "the only

hope of preparing them (immigrant children) for adult

1ife, where they will undoubtedly encounter strong

racial feeling and deeply-rooted prejudices, lies in
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bringing all the matters concerned into the open in the
secondary school, in private and class discussion and 1in
all possible ways creating soundly based attitudes which
it is hoped will provide the basis for weathering any
future storms.

This appears to require at its foundation a belijef
in the truly multi-racial society, and this, in turn,
involves the school in meeting without compromise the
duty of educating all the children who present them-
selves for admission, without any attempt to control
the percentage of particular racial groups.

If, as a result of this policy, difficulties such
as backwardness, anti-social behaviour and a low stand-
ard of written or spoken English are encountered, these
difficulties should be tackled by an increase of staff
until the decreased size of classes enables appropriate
progress to be made.

The‘particu1ar difficulties should clearly be
treated, not as a matter of race, or of immigrant
behaviour, but as a purely technical educational problem".

The Birmingham Association of Schoolmasters (1967)
set up a sub-committee to study the educational problems
of 1mm1grants. It recommended that immigrant children
should be sent to a reception centre for the first few
months, where they should be medically examined and
given social training. No school should have more
than 25% immigrant children and special salary
arrangements should be made for schools with an ‘'immig-
rant problem'. The report prophesied that, unless
something was done, in a few years time city centre
immigrants will begin to agitate about the unfair
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provision of educational facilities for their children.
The action taken by .the local education authorities
to combat the 'immigrant problem' has been discussed
at length by Hawkes (1966) and Lee (1965). It could
be classified into three categories,
(a) Dispersal
(b) Special English tuition
(c) Laissez Faire

DISPERSAL .

Some local authorities, for example, Southall,
and Bradford have adopted the policy of fixing a
maximum Timit on the proportion of immigrant children
in its schools. If the proportion in the catchment
area of a particular school rises beyond the prescribed
maximum, some immigrant children are sent to other
schools where the proportion is not so high. The system
has the backing of the Circular 7/65 which recommended
dispersal where immigrant children form more than 33%
of the total school population. It has a further advant-
age that it prevents a school from becoming overwhelmingly
immigrant and allows for the maximum 'rub off' effect of
both Tanguage and social customs. The Plowden Report
(1967) recommended the criteria used for dispersal should
be linguistic and other difficulties and not irrelevant
factors such as colour. The Circular 7/65 did not make
any distinction between immigrant children with no
special language or educational handicap and those with
serious Tanguage and educational problems. For that
matter, nor have the dispersal policies of Bradford
and Southall. Apart from the wisdom of forcing young
children to travel long distances, the policy in itself
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is not sufficient. It should, at Teast be supplemented
by special instruction in English. If the immigrant
problem is primarily a question of attitudes, dispersal
alone would prove to be ineffective. Furthermore, in

the long run, this policy would result in not only
immigrant children being moved out but white children
being brought in. A much Touder protest would be

heard from middle class white parents if their children
were moved from suburban middle class schools into city
centre mainly working class and high immigrant schools.
For example, in New Ycwk when the schools were integrated
and children were sent to other neighbourhoods by buses,
a strong protest was lodged by parents of white children.
White children in increasing numbers were sent to pri-
vate or parochial schools and there was a tendency for
parents to move out to suburbs where no such policy was
in operation (Times Educational Supplement 15th June,
1965). The policy of dispersal unless accompanied by
other measures is unlikely to solve much,

SPECIAL TEACHING

Some authorities have made provision for special
language teaching for immigrant children. This is done
either through a withdrawal or a reception class within
a school or a separate reception centre. Spring Grove
School is perhaps the most widely discussed example of
the usage of withdrawal and reception classes. Al]
immigrant children in Huddersfield were channelled
through this school. The children attended regular
classes and were withdrawn from time to time to be given
special coaching in English. The coaching was con-
tinued till the child was able to take his place in an
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ordinary classroom without any difficulty. By 1961
the number of non-English speakind chiidren had
increased so much that a full-time reception class
had to be organised. In this class children were
taught English all the time and were sent back to
normal classes as soon as their English was adequate.
Children ltearn a Tlanguage perhaps as much by mixing
with other children and having to speak the Tanguage
to other children as they do by formal education.
Withdrawal has the advantage that it allows for the
maximum ‘rub off' effect. Moreover non-English spéak—
ing children still feel part of the social milieu of
the school and take part in all non-linguistic school
activities such as games, art, pottery or P.E. On the
other hand, such classes are uneconomic of staff if
the number of immigrant children in a school is small.
Given a kind sympathetic and trained teacher, with-
drawal classes could be very useful, but in wrong hands,
they could prove to be more than useless. Even in the
best of circumstances, a child will take Tonger to
master the Tanguage in a withdrawal class than he would
if he were taught English full-time, but given bad
language teaching in a withdrawal class, the possibility
is that he will tearn the language very slowly indeed.
Hawkes (1966) quotes an example where "a Greek Cypriot
teacher was put in charge of a 'special English' class,
which was mostly Greek, but partly Turkish. He appar-
ently lapsed frequently into Greek; Turkish resentment
was prevented from breaking out in an international
incident only by the arrival in the class of two
Mauritians, who exposed the situation!"
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Reception classes have the advantage of some 'rub
off' effect since they are part of a normal school.
Since children learn English all the time, it could
enable the child reasonably quickly to rejoin normal
classes. There is a danger, however, that in prejud-
iced or incompetent hands these classes might become
centres where immigrant children are allowed to get

on more or less by themselves without learning of any
kind.

Slough has organised reception centres for
immigrant children through which all new arrivals are
channelled. The children stay at the reception centre
until they are ready to take their place in an ordinary
classroom. The reception centre is economical of staff
and equipment and could achieve results in a short space
of time. However, with all immigrant children gathered
at one place, the need for learning English is reduced
and there is no 'vub off' effect. Since the immigrants
tend to congregate in national clusters, the reception
centres would have more in common with schools in India,
Pakistan or West Indies than they would with English
schools. The Tonger a child is left at a reception
centre the more difficult it is for him to adjust
socially to an English school. Segregated educational
facilities for immigrant children is only a short step
from the reception centre idea. In this connection it
would be worth remembering the United States Supreme
Court ruling that "Separate educational facilities are
inherently unequal." It was noticed that on desegre-
gation "when Negro pupils are first placed in competition
with whites in high school or the upper elementary
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grades, they are usually too far behind to catch up.
If standards are not lowered to accommodate the poorly
prepared Negro students, more fail than would have
failed in all-Negro schools." (Broom & Glenn, 1965).

LAISSEZ FAIRE

Many authorities have taken no action of any kind
on the implicit assumption that as long as immigrant
children are treated on the same footing as English
children, the problem would sort itself out. The
policy is that it is not a question of developing
iﬁtegration as treating it as a fait accompli from the
moment immigrant children set their foot in schools.
Such a policy results in a large number of immigrant
children being placed in bottom streams mainly because
of their ability or dinability in English. The Young
Fabian (1965) Group's pamphlet Strangers Within has
clearly pointed out this danger. "We believe that, if
~a full investigation were made many dark corners would
be found in the national picture, where immigrant pupils
are thrust unscrupulously into the remedial or ESN
classes, left unattended at the back of ordinary classes
of which they understand nothing, and may even develop
a sort of 'deafness' to English which will be almost

insuperable if tackled Tater." Tapper and Stoppes
(1963) found, predictably, that about half the immigrants
were in the fourth quartile at school. "The immigrant

child cannot progress further in English than the
English children with whom he is working. No doubt every
place has its schools with an all-white A stream, and
the C stream 50% chocolate coloured. If the English
children in a C class so composed are not being
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neglected the immigrant children are." (Robin 1965).

There is no evidencé to suggest that apart from
initial backwardness in English, the educational
potential of an average immigrant child is any less
than that of an English child. Indeed Goldman (1967)
seems to think that cince most immigrant parents have
taken the initiative of emigrating to U.K. when they
could, they are perhaps above-average in intelligence
and motivation. Their children, given suitable meas-
uring instruments, may well prove to be of above-average
intelligence in the U.K.
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CHAPTER 3

PREVIOQUS RESEARCHES INTO EDUCATION
AND SOCIAL RELATIONS OF
IMMIGRANT CHILDREN

A Timited amount of work has been done on the
problems of adjustment, education and social relations
of coloured and immigrant children in the United States.
There are many differences, however, between the social
climate and historical background of Britain and. the
United States. In the former, mass immigration is of
récent origin, is mainly from the Commonwealth, the
percentage of coloured immigrants is relatively small,
and attitudes towards coloured citizens are compara-
tively fluid. In the United States, on the other hand,
there is a long history of slavery, political and
social discrimination. The ratio of coloured citizens
is much higher and attitudes of prejudice are not only
of long standing and hardened but are in some cases,
‘supported by the state. Even Puerto Ricans on the
East coast of America present a picture which is very
different from the problems faced by any of the
immigrant groups in Britain. Since review of the
researches, studies and literature about educational
problems and educational potential of coloured and
immigrant children in the U.S.A. has recently been
published by Goldman and Taylor (1966a) it is not
proposed to discuss the American studies here.

An dincreasing number of writings on education and
social relations of immigrant children in Britain have
been published by educationists, sociologists and
psychologists during the Tast ten years. Most of these
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writings have been based on subjective evaluations
but some could be described as studies of a descrip-
tive or qualitative nature. Rigorously controlled
experiments or surveys using adequate sampling
techniques have virtually been non-existent.
Since it appears that language may be an import-
ant factor in the education of immigrants, the Tinguis-
tic difficulties have quite naturally dominated the
scene. Alleyne (1962) studied the effects of biling-
ualism on intelligence and attainment test scores in
a ‘London school., Bilinguals were found to be consis-
~tently and significantly inferior to monoglots on both
intelligence and attainment tests. The discrepency was
found to be greater on verbal than on non-verbal tests.
Further analysis of the bilingual group showed that
those born outside the British Isles were most seriously
handicapped. Although these children showed least
handicap on non-verbal tests, even these were not
found to be suitable instruments for assessment of
educational potential.
Goldman and Taylor (1966) classify the linguistic
Timitations of immigrant children into three categories
(a) Total language deficiency - children who speak
and write a foreign language only. Their
contact with English, prior to arrival in
England is almost nil.

(b) Partial language deficiency - children who
have Timited command over spoken English but
a language other than English is mostly spoken
at home. The script of the child's mother-
tongue is sometimes, but not always, based on
the Roman alphabet.
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(c) Dialect impediments - where the child's mother-
tongue is English, but the English is spoken
in a Creole dialect.

The Conference on Linguistic and Language Teaching
in a Multiracial Society concluded "The dialect or
Creole English is an immature language which is clearly
inadequate for expressing the complexities of present-
day Tife, for complete understanding of human motivation
and behaviour." (Jones, 1965). It seems that partial
understanding of the Tanguage is a greater handicap in
learning standard English than a complete ignorance of
it.

Craig (1963) compared the written English of
Jamaican and English schoolchildren. One school from
a relatively privileged neighbourhood and one school
from a relatively deprived neighbourhood was selected
in each country. He found that the English sample was
superiorAto the Jamaican sample in its linguistic
ability. The superiority of English schools was even
more marked in those aspects of Tanguage which were
closely associated with general ability.

Other studies have also heen done on lTinguistic
problems of immigrant children (Wallis, 1963; Baker,
1965; Cavage, 1965; Bell, 1966).

Saint (1963) analysed the educational problems
of one hundred Indian boys in secondary schools. 76%
of the boys studied had been 1iving in England for
less than two years and 49% less than one year. Only
40% could attempt the tests. Almost all the boys
tested showed a lack of aural-oral skill in English,
were retarded in Arithmetic and even more so in English.
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The average 1.Q. of the sample was 15 points below
the national mean. Saint argues that this should not
be taken as an evidence of inferior educational poten-
tial of these children since the tests employed were
culture-bhiased. The study found interesting positive
correlations between intelligence test scores and
length of residence and schooling in England. Houghton
(1966) found little difference between the mean intel-
Tigence test scores of Jamaican and English infants.
Taken together these two studies show remarkable similar-
ity to the results obtained in a study of canal boat
children in England by Gordon (1923) and in Brazil by
Weil. Gordon found that the scores of canal boat
children on the Binet test were average up to the age
of six. After this their mental age did not progress
at an adequate rate. Six seems to be about the age
at which the linguistic factor begin to be increasingly
dominant in intelligence and attainment tests. If
indeed immigrant children suffer from ‘'culture induced
backwardness' they would be expected to have average
intelligence scores up to the age of six and there-
after show a progressive decline.

There is a general belief amongst educationists
in Britain that young children do not have any attitudes
of prejudice, that given an opportunity to study together
children, both black and white, will grow up to be
tolerant adults. Williams (1966) in her study at
Sparkbroékfound that teachers generally saw their
roles as socializing, anglicizing and integrating agents,
by "putting over a certain set of values (Christian),
code of behaviour (middle-class) and a set of academic
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and job aspirations in which white-collar jobs have a
higher prestige than manual, clean jobs higher than
dirty (shop work is higher on the scale than the
factory floor), and interesting, responsible jobs are
higher than just 'good money' jobs" (Rex and Moore, 1967).
The teachers expected immigrant children to conform to
the Engl<ish way of life and believed that present
educational policies would achieve integration at

school which would carry over to the adult 1ife.

Williams found that there was rarely any racial in-
cident at school but when interviewed outside, children
revealed a considerahle degree of racial prejudice.

She thinks that this is due to the development of a

norm amongst children that the school is not a place to
show one's feelings of racial antagonism.

The optimism of the teaching profession,‘that
given racially mixed schools in which the percentage
of immigrant children is not allowed to rise too high,
the present educational policies would lead to racial
harmony in future, has, unfortunately, not been supported
by research evidence.,

Kawwa (1963) studied ethnic attitudes of 777
secondary schoolchildren, mainly English, in London and
Lowestoft. The school in London was multiracial in
character while the one in Lowestoft had only English
children. It was found that the London boys and girls
showed a preference in their friendship choices for
members of their own ethnic groups. A fair degree of
prejudice was found among children in London. The
schoolchildren in Lowestoft, a town with virtually no
immigrants, were by cémparison, far more tolerant of
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coloured people and Cypriots.

Kawwa (1965) studied the interaction between
immigrant and English children in a primary and a
secondary school in London. Over 750 English, West
Indian and Cypriot children were tested. The age
range of the testees was 7-17. He found evidence of
ethnic prejudice in children as young as seven. There
was considerable hostility between the various ethnic
groups, the group of coloured children being the most
hostile. He found a group amongst immigrants which
identified itself completely with the English, result-
ing in internalization of English values, includ-
ing derogatory attitudes towards themselves, their
colour and their race. He also found that most child-
ren fell somewhere between strongly prejudiced and
neutral on a scale ranging from very tolerant through
neutral to strongly prejudiced. Surprisingly enough,
no difference in ethnic attitudes was found between
children who chose coloured children as their friends
and those who did not.

Pushkin (1967) tested 172 white and 10 Negro
children aged 3 to 7 years in nursery schools in three
areas of London. Two areas studied had a fairly high
concentration of immigrants of comparative recent arrival
while the third area had very few immigrants. Of the two
high immigration concentration arcas, one was described
as 'exposed-tense' while the other as 'exposed-harmonious',
relations between ethnic groups in the former area
being tense and in the latter harmonious. The third
area was described as 'unexposed'. Mothers of child-
ren involved in the study were also interviewed and
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their ethnic attitudes assessed. The unfavourable
ethnic attitude towards -Negroes was found among
children as young as five and increased in intensity
with age. A low, insignificant but positive correlation
was found between the ethnic attitudes of mothers

and their children. However, mothers of children who
showed a highly unfavourable attitude towards Negroes,
had a very hostile attitude towards Negroes. Mothers
in the 'exposed-harmonious' area were significantly
less hostile than those in ‘'exposed-tension' area.

No significant difference was found between the
mothers in 'exposed-harmonious' and 'unexposed' areas.
The attitude pattern among children was similtar to
that of their mothers.

Hubbard (1965) found that not only children as
young as five or six are aware of differences 1in
pigmentation of skin, they are also aware of some of
the social disadvantages that follow from such pigment-
~ation. No corretation was discovered in this study
between children's prejudice and parental attitude
towards childrearing or social attitudes. No relation-
ship between sex, age, socio-economic class, or
academic ability and prejudice was found. No signi-
ficant difference in attitude was discovered in an all
white as opposed to a mixed race school.

Akram (1964) studied moral judgments of Indian
and Pakistani schoolchiidren. Intelligence and
social class was not found to be related to moral
judgments. The length of stay in Britain, education
of parents and authoritarianism at home were found to
be significantly related to moral judgments.
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CHART OF RELATED PREVIOUS STUDIES
MAIN -FINDINGS

ALLEYNE (1962)

Bilinguals were found to be significantly inferior to
monoglots on both intelligence and attainment tests.

CRAIG (1963)

English children were significantly superior to
Jamaican children on Tinguistic ability, especially
those aspects of Tinguistic ability which correlated
highly with 'g'

g °
KAWWA (1963)

(a) Schoolchildren in high immigration area (London)

showed preference for their own ethnic group in their

friendship choices and were highly ethnocentric. (b)

Schoolchildren in no immigration area (Lowestoft) were
more tolerant towards West Indians and Cypriots.

SAINT (1963)

(a) 1.Q. of immigrant children was found to be 15
points below the national mean. (b) Attainment of
immigrant children was very poor. (c) I.Q. showed a
positive correlation with the Tength of residence in
the U.K.

CAKRAM (1964)

(a) Intelligence and social class were not related
to moral judgments of Pakistani immigrant children.
(b) Length of residence in Britain, education of
parents and authoritarianism were related to moral
judgments of these children.

HUBBARD (1965 )

(a) Children at the age of five and six were not only
aware of the differences in the pigmentation of the
skin, but also of the social disadvantages that follow
from such pigmentation. (b) No relationship between
prejudice and socio-economic class, sex, age,

academic ability, and parents' social attitudes was
discovered.

KAWWA (1965)

(a) Strong ethnocentric attitude was found among
children as early as seven. (b) The degree of racial
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hostility among schoolchildren was high, coloured
children being the most hostile. (c) No difference
between the ethnic attitudes of children who did

and did not choose coloured children as their friends
could be discovered.

HOUGHTON (1966)

Little difference was found between the mean 1.Q. of
English and Jamaican infants.

REX AND MOORE (1967)

Teachers expected immigrant children to conform to

the English way of 1ife and believed that the present
educational policies would achieve integration at
school which would carry over to the adult 1ife.

(b) A social norm was discovered among schoolchildren
that school is not the place to show one's antagonism.
Although there were no racial incidents at the school,
children revealed a considerable degree of prejudice
when interviewed outside.

PUSHKIN (1967)

(a) Unfavourable attitudes towards Negroes were found
among children as young as five and increased in
intensity with age. (b) Mothers in areas with
harmonious race relations were significantly Tess
hostile towards Negroes than mothers in areas where
relations between the races were tense. (c) No
significant differences were found between the
attitude towards Negroes of mothers in areas with
harmonious race relations and areas with no
immigration.
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THE NEED FOR FURTHER RESEARCH

From the above discussion, it is obvious that
recent immigration from the tropical Commonwealth
has produced profound changes in the social structure
of contemporary Britain. In less than 20 years it
has become a multi-racial society. The changes are
felt, as dramatically as anywhere, in the classroom
where teachers are presented with the problems of
teaching children with vastly different social,
cultural, religious, educational and lTinguistic
backgrounds. A class of 13 year olds may well be
composed of children from pre-industrial as well
as highly industrial societies, children who speak
no English, those who use English only at school,
those who speak Creole English as well as those
whose mother-tongue is English.

The situation is made more complex by the fact
that the teachers, on the whole, were completely
unprepared for the task. They were trained to teach
English children. Little expert help is available
to deal with the new situation. It is only in the
three or four years that special courses for teachers
of immigrant children have been run. So far these
specially trained teachers have been far too few to
deal with an increasingly chaotic and potentially
explosive situation.

The Titerature in the field is growing rapidly.
Yet almost all the material consists of personal
experiences, hunches and conclusions based on them.
Research in the field of education of immigrant
children was practically non-existent until the middle
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60's. Indeed, until that time the subject as an

area of research was taboo with the education
authorities. Any attempt to discover facts was
interpreted as an attempt to 'stir things up' in

an otherwise calm atmosphere. Every effort was made

to minimize difficulties or even to plead 'no problems',
in case the very admission of their existence might
suggest intolerance. ‘'Hard research' even to-date, can
be counted on the fingers of one hand.

It is with this in mind that an attempt is made
here to study the correlates of socio-personal adjust-
ment of two groups of immigrant children in a London
school. It is believed that it may have considerable
generality, but obviously confirmatory studies will
need to be made which take up the points of interest
in what is believed to be a pioheering effort.
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CHAPTER 4

THE EXPERIMENTAL DESIGN

THE AIMS

The aims of the study were twofold. Firstly it
was intended to compare the pattern of adjustment of
immigrant children with that of their English counter-
parts in order to discover the differences between
the adjustment of the two groups, and the differences
between the adjustment patterns of various immigrant
sub-groups, if any. Secondly, it was hoped to study
the relationship between various factors in the per-
sonal make-up of dimmigrant children and their home-
background with their socio-personal adjustment in
English schools.

RESEARCH VENUE
The research was conducted at a secondary modern
mixed school in North London.

PILOT WORK

As discussed in the Tlast chapter, there is an
almost total lack of research evidence on the subject
under study in Britain and it was realised at the out-
set that in many ways this study would be exploratory
in nature.

As a first step, the investigator, an Indian by
nationality, made himself thoroughly familiar with the
four main immigrant groups in England, viz, West Indians,
Indians, Pakistanis and Cypriots. A large number of
pubs, clubs and places of religious worship frequented
by the various immigrant groups were visited. Usually
the investigator was accompanied to these places by
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friends, some of whom were members of these clubs or
religious bodies, and was introduced to various
people as a fellow immigrant. Acceptance was easily
and quickly achieved, especially when it was known
that the investigator was an educated person and a
school-teacher. An exchange of information about
Tife in Britain almost invariably followed on sub-
sequent visits. For fear of putting people on their
guard, no notes were taken on the spot, nor was it
mentioned that the investigator was engaged in a
study concerning immigrants. Frequent visits to such
places where the investigator talked to a Targe number
of immigrants provided the background information.

Evidence from America and contact with immigrants
in this country has shown quite clearly that no valid
research on race relations using non-disguised
techniques could be carried out unless a strong
rapport is established with the subjects. In common
with other minority groups the immigrants tend to be
very touchy about race relations and would only reveal
their true feelings to a person they believed they
could trust. The Political and Economic Planning
(1967) survey has cited considerable evidence to the
effect that immigrants are not alone in this attitude.
It noticed considerable hesitation both on the parts
of immigrants and the English people to talk openly
about race relations. It was therefore evident that
establishing a strong rapport was the a priori con-
dition for any research involving immigrant children.
With this in view, the investigator applied for and
was accepted for a teaching post in a North London
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Secondary Modern Mixed School with a fairly high
proportion of immigrant children.

No good teaching is possible unless the teacher
has established good social relations with his pupils.
Rapport with both immigrant and English children was
established as a routine part of normal teaching
duties. Every opportunity to share games, sports and
extra-curricular activities was taken and every effort
was made to gain pupils' confidence.

No attempt was made to conduct any formal testing
or interviews until the investigator established him-
self as a teacher and was seen to be fully accepted by
pupils as a part and parcel of the school set up. It
was important that he should be perceived and categorised
primarily as a teacher and not as a member of a part-
tculayr racial group. After about five terms at school
it was evident that the investigator had become ‘colour-
less' and was being perceived by the pupils as just
another teacher. For example, on three occasions
during lessons on 'human sexual reproduction' questions
were asked by the girls whether they should go out
with a coloured boy; and by the boys that "Does marry-
ing a coloured girl lead to sub-normal children being
born?" As a part of normal teaching duties, the
investigator encouraged pupils to bring their views
about race relations into the open and to discuss them
amongst themselves, with him or with other teachers.
Only when sincere enquiries about other races, includ-
ing some quite derogatory remarks about the investigat-
or's own race, were being made and frankly discussed
it was felt that the ihvestigator was becoming 'colour-
less'. 66



The importance of rapport was Tater revealed
when during the interview, the pupils, especially
the immigrant pupils, asked again and again as to
why they were being asked these personal questions
and whether they 'had to answer'. They were told
that a study was being made to discover if pupils
in this school were facing any special difficulty
and to find out what children did after school
in their spare time. It was made clear that they
would not be forced to answer any question they did
not wish to answer and they could opt out of the
testing and interview if they wished. However, if
they did participate in the testing programme it
would help the investigator and probably other
children as well. Many wanted to know if the results
would be seen by the headmaster or any other members
of the staff. It was then pointed'out that teachers
would not be shown the answer-sheets, that results
would be analysed by an electronic computer, and
in any case no one could connect any particular
child with any answer-sheet. The explanation
seemed to satisfy most pupils. Only three English
children out of a total of about 600 pupils invest-
igated refused to participate. No refusal was
received from any immigrant pupil.

SCHOOL
The London Secondary Modern Mixed School which
was the venue for the research had a total number of
pupils on the roll of just over 700. The area had a
large number of light industries but no heavy indus-
try. Most of the leavers from the school worked in
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local industry. The area could be described as hav-
ing a substantial though not very large proportion of
immigrants and could be considered as fairly typical
of the areas where immigrants tend to settle. Relat-
jons between various ethnic groups were not relaxed
though no racial incidents had been reported.

The build~up of immigrant children at school had
been on the scale and pattern found in most high immig-
ration areas. The school was first opened in 1956
when it had no immigrants on the roll. In 1962, it had
about 10% {immigrant children and when in 1967 it was
reorganised into a comprehensive school, the proportion
of immigrant children had risen to as high as 40%.

Immigrant children at the school were mainly
West Indian and Cypriot in origin with a few other
nationalities. Cypriots were mainly Greek but a few
were Turkish. West Indian children were drawn from
all parts of the catchment area of the school while
Cypriot children were recruited mainly from one section
of it. Until 1958 the school had no Cypriot children
when one Cypriot boy was transferred from another
school through Tack of facilities for advanced work at
that school. The boy passed his examination, word
went round the Cypriot community, and other Cypriot
children soon followed. Gradually this school became
the regular first choice of the Cypriot community in
the area. On the whole, Cypriot children had to come
by bus or walk quite a distance to school while the
West Indians lived in the streets around.

The Head teacher had been at the school since it
was first formed in 1956 and could be described as
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having very liberal and tolerant views. He was very
aware of, and sympathetic towards, the problems of
immigrant children and went out of his way to help
them. He had a keen awareness of, and an intelligent
interest in, educational problems generally, and
frequently contributed to educational journals,
lectured to various organisations on educational
policy, and was a leading member of one of the large
teachers' organisations.

The attitude of staff towards immigrant children
may be described as fairly typical of a cross-section
of the teaching profession as a whole. A few were
prejudiced and were ready to ascribe all the evils of
the school to immigrant children. "The things were
fine till they came". They could see Tittle good in
immigrant pupils and regarded them as obstructive,
undisciplined, destructive and generally a nuisance
at school. On the other hana, a few members of the
staff were very tolerant of, and took great pains
in helping immigrant children, sometimes spending
several hours after school in doing so. The remaining
members of the staff had various shades of opinion
between these two extremes. The school in recent
years always had a few immigrant teachers on its staff.
Out of a total staff of about forty, the number of
immigrant teachers, including temporary teachers, had
risen to seven at one stage, but four was the more
usual number. Of the five immigrant teachers at the
time of the survey, two were West Indian and three
Indians. The West Indian teachers in the past, with
a single exception, had failed to make effective
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contact with either the English or the West Indian
children and had not been successful teachers. The
failure rate of Indian teachers at the school had
also been very high but the headmaster claimed that
of the immigrant teachers, those from the Indian
sub-continent had proved to be the most successful.
The problem of race relations was rarely discussed
in the staff-room. None of the teachers admitted
having an unfavourable attitude towards immigrant
children. No objection to carrying out the present
research was raised by any member of the staff on
the grounds that it might aggravate tensions. In
fact the survey did not encounter any opposition
from either staff, pupils or parents.

The school was organised into four 'houses',
ecach of which was further sub-divided into eight
'registration groups'. Each 'registration group'
had children of the entire age-range and was the
administrative unit in place of the more usual one-

age form. The school was run neither along 'free
discipline' Tines nor on an authoritarian model.

In discipline matters it was fairly typical of the
schools in the borough. The headmaster and some
senior members of the staff were allowed to use the
cane though it was employed infrequently and only as
a last resort. A school detention was organised
every week for persistent Tate arrivals.

An Indian teacher, whose standard of spoken
English was excellent, was employed at the school to
give immigrant children special coaching in English
where necessary. The coaching was done on the
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'withdrawal' basis, the children being withdrawn from
normal classes for part of the day for Tanguage
instruction. ‘

No complaints about immigrant children were
received by the headmaster from English parents nor
did any of the parents threaten to withdraw the
children on .the grounds that immigrant children were
holding them back. The only exception to this were
two English families, both of whom were openly Fascist
in their political beliefs. There were some complaints
by the householders in the neighbourhood of the
school about the children's behaviour, but such com-
plaints were directed against both fmmigrant and
English children alike. The park-keeper of a nearby
park once complained to the headmaster that he was
getting very worried about gangs of coloured youths
who roamed in the park in the evenings bent upon
destruction. There was no indication, however, that
these youths were from the school. Some immigrant
parents were on the committee of the parent-teacher
association and relations between these and the
English parents on that body were described as 'cordial'.

Pupils were streamed in each year at school
according to their ability. Thus there were six
streams in the first three years which may be labelled
for the purpose of discussion as A to F, with A being
the brightest stream and F the remedial form. In
the fourth year all those pupils who expressed a wish
to stay on at school till the end of their fifth year
and were thought capable of benefiting by the extended
courses, were put in one form while others were
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classified into four streams according to ability.
No streaming was done 1in the fifth and the sixth
year.

Tables 4.1 and 4.2 show the distribution of
immigrant children at the school. The survey was
conducted towards the end of Summer term and the
beginning of Autumn term, 1966. By the autumn term
a fresh intake of first year children had been
enrolled at the school. Thus two successive groups
of first year children participated in the testing
programme. This accounts for the unusually Tlarge
number of immigrant children shown in the 11-12 years
age range. The two first years were grouped together.

TABLE 4.1

DISTRIBUTION OF TMMIGRANT CHILDREN
AT THE SCHOOL BY STREAMS

Year n ngtA%S E F ;Tota]
1 5 | 13| 13 |15 {22 |24 92
2 6 71 6 f11 {13l s0
3 3 o | 8| 8 [1al 45
4 3| 31 8 |13f 27
TOTAL 14 | 23| 32 | 32 |49 |64 214

NOTE: Since 4th year extended course, 5th and 6th
year pupils were not divided by ability rat-
ing, they are not included in this table.

A perusal of tables 4.1 and 4.2 would show that
113 out of 214 immigrant children (52.8%) classified
into streams by ability, were in the Tast third section
of the school. This is fairly typical of the situation

throughout the country.
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TABLE 4.2

DISTRIBUTION OF IMMIGRANT CHILDREN AT THE SCHOOL BY AGE AND
ABILITY LEVEL
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THE SAMPLE

The sample consisted of all West Indian and
Cypriot children at school. Two Cypriot boys and
one girl could not understand any English and could
not be tested. The number of other immigrant groups
at the school was small, therefore they were not
included in the study. A random selection of 100 of
each sex of English children who were also at the
same school was chosen as the control group. Each
English boy and girl at the school was given a code
number. Selection was then made by reference to the
random numbers table of the Lindley and Miller (1961)
Cambridge Elementary Statistical Tables.

In the first place Indian and Pakistani children
were not included in this study because there were
few children from the Indian sub-continent at the
school., The cultural background, mother-tongue and
social relations of Indian and Pakistani communities
in Britain are different from the West Indian and the
Cypriot communities. It is realised that Indian and
Pakistani children form the second largest ethnic
group of immigrant childaren in British schools, but
generalisations from groups of one type of racial
composition to another may be hazardous in any case
and such tentative conclusions as may be drawn from
groups of English, West Indians and Cypriots may not
be applicable to groups with different racial com-
position and groups which are more heterogeneous.
Replications of the research on groups including
Indian and Pakistani children, and groups which are
more heterogeneous in composition are, therefore,

74



necessary before findings could be said to apply to
all immigrant groups. |

Secondly, since the sample was drawn from one
school only, the conclusions should not be generalised
to apply to the entire immigrant population of British
schools or indeed to the population of London or any
other 'population' that could be specified. It would
be difficult to say how far the results reflected
the general pattern of adjustment of immigrant
children throughout the country and how far they were
specific to the social relations, ovrganisational set-
up, and educational climate at the school where the
study was conducted. Although the school was fairly
typical of the schools attended by a Targe majority
of immigrant children, no pretence could be made that
the sample was in any way representative of the
national population. The question of norms could ontly
be answered by studying a representative sample of
immigrant children throughout the country. It is hoped
that the present investigation will arrive at some
tentative conclusions to help pave the way for a
national study later, which can be planned more econom-
ically and effectively in the Tight of the findings
of an exploratory study. Such a pilot study should
reveal background variables on which a national
sample should be stratified, and indeed, clarify our
knowledge of criterion variables related to adjust-
ment worthy of study. A pilot study reveals affect-
ing background variables by establishing correlations
between them and the criterion. Unfortunately some
objections to statistical inference may apply even
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when trying to establish such relationships in a
study of a single school. However, the statistical
magnitude of such relationshipsis less important in
desfgning new experiments than some knowledge that
they must be taken account of, and if the study on
a limited sample suggests relationships which are
fortuitous, .the only effect of allowing for them in
future investigations would result in control for
an unimportant variable and would not vitiate the
results,

In support of a conjecture that some general-
isations may be justified it should be mentioned that
the locality where the study was conducted was not
dissimilar to a very large majority of urban areas
wheyre immigrants have settled. The school could also
be regarded as typical, in so far as any school could
be regarded as typical, of schools where a very large
proportion of West Indian and Cypriot children are
being educated.

It appears, then, that although the conclusions
of the present study could only be tentative and
suggestive, such study, nevertheless, would produce
fruitful results and ideas for further research.

The next problem was to select the variables
that appeared worthy of investigation for their
correlation with 'adjustment', and formulation of
hypotheses to be tested. The selection of variables
would have been an easy task if a theoretical model
of children's adjustment to an alien culture was
available. Unfortunately no such model has, yet, been
suggested. Some may argue that in a field which has
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an extreme lack of hard 'facts', before constructing
a theoretical model and testing hypotheses based on
that model, it would be advisable for a social scient-
ist to collect 'facts'. In this context, it would
be worthwhile to remember Charles Darwin's famous
dictum. "How odd it is that anyone should not see
that a1l observations must be for or against some
view, if it is to be of any service". Facts are
relevant only 1in so far as they are interconnected
with other facts as part of a coherent theory. The
purpose of observation is to relate facts in a mean-
ingful way from which could flow gencralizations and
predictions. Research is an "activity aimed at
increasing our power to understand, predict and con-
trol events of a given kind. ==w==- We would under-
stand an event by relating it Togically to others".
(Gage, 1963). Observations lead to formulation of
Taws. A law is a formalised rule which expresses
regularity of behaviour. No prediction and hence
control, is possible without such Taws or generaliz-
ations. The notion that a survey may simply bhe a
method for collection of facts for scientific enquiry
is clearly untenable. Gage (1963) has put the
position very forcefully. "All men -==-- are theorists,
They differ not in whether they use theory, but in the
degree to which they are aware of the theory they use.
The choice before the man in the street and research
worker alike is not whether to theorize but whether
to articulate his theory, to make it explicit, to
get out in the open where he can examine it". Skinner
deplores such an insistence on theory in the study
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of the retatively young science of psychology. He
thinks that experimental design and statistical
analyses, which must inevitably be required for test-
ing hypotheses, are positive stumbling blocks in the
path of progress. "But it is time to insist that
science does not progress by carefully designed
‘experiments' each of which has a well-defined beginning
and end. Science is a continuous and often a dis-
orderly and accidental process. We shall not do the
young psychologist any favour if we agree to re-
construct our practices to fit the pattern demanded
by current scientific methodology. What the statist-
ician means by the design of experiments is the
design which yields the kind of data to which a<ds
techniques are applicable. He does not mean the
behaviour of the scientist in his Taboratory devising
research for his own immediate and possibly dnscrutable
purpose” (Skinner, 1956). He thinks that since we
know so little about human behaviour, and therefore
Tittle about how a scientist hits at the right solu-
tion, excessive formalisation of research technique
and utiiization of experimental design is, to say
the least, premature. "If we are interested in per-
petuating the practices responsible for the present
corpus of scientific knowledge, we must keep in
mind that some very important parts of the scientific
process do not now lend themselves to mathematical,
logical, or any other formal treatment. We do not
know enough about human behaviour to know how the
scientist does what he does. Although statisticians
and methodologists may seem to tell us, or at Teast
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imply, how the mind works - how problems arise, how
hypotheses are formed, deductions made, and crucial
experiments designed - we as psychologists are in
a position to remind them that they do not have
methods appropriate to empirical observation or
the functional analysis of such data. These are
aspects of human behaviour, and no one knows
better than we how little can at the moment be said
about them". (Skinner, 1956).

Skinner goes on to say how he stumbled upon
his most important discoveries through sheey chance
of his apparatus breaking down. But surely, this
is an argument not against experimental design per se
but in favour of keeping one's eyes open for unexpected
as well as expected results and irregularities in
observed phenomena. The fact that Skinner chooses
to observe certain variables at the cost of others,
that he manipulates certain aspects of the environment
rather than others, that he employs certain apparatus,
must mean that he does have a set of hypotheses, how-
ever ill-defined or unverbalised, at the back of his
mind before he conducts any of his experiments.
T.H. Huxley (1931) has reminded us that without a
corresponding theoretical framework a collection of
facts do not contribute towards scientific advance.
A hypothesis, however tentative, must form the
basis of an experiment. "Those who refuse to go
beyond facts rarely get as far as fact. ---- Almost
every great step (in the history of science) has been
made by the 'anticipation of nature' that is, by
the invention of hypothesis which, though verifiable,
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often had very little foundation to start with".

Theories, even micro theories, cover a retatively
large aspect of behaviour and, in most cases, re-
present a life-time's work. A research worker
exploring a relatively unchartered territory is
unlikely to possess a theory which will help him in
designing his experiments. He has to carry out many
exploratory studies before even the rudiments of a
theory begin to appear. This is not in contradiction
to what has been said so far. Absence of a theory
does not imply absence of conceptual framework,
schemata, a model or a paradigm.

Paradigms are graphical representations of
expected relationships between variables. The
paradigm of juvenile delinquency, for example, may
be represented as follows:-

Personality factors .

: i b '
Social faccors'ummmmwmu»w«EUe11nquent acEJ

Family relationships {

Paradigms are not theories but they may develop
into theories. They derive their usefulness from their
explicitness. They help research workers to clarify
their conceptual framework of the project in hand and
allow him to attack the problem in parts. Many
research workers would deny the usefulness of paradigms
in a relatively unexplored field such as the education
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of immigrants. However, the very fact that one
chooses a research strategy, and studies certain
variables clearly indicates that one has an
implicit if not an explicit paradigm. Conducting
research without a paradigm thus becomes a Togical
absurdity. Given that a paradigm is essential for
research, there is no possible justification for
keeping it implicit. There is no virtue in ignor-
ance. The variables in a paradigm may be chosen
through Togical deductions, empirical findings, or
simply through personal hunches. The variables may
be chosen just because one expects, intuitively, to
find a positive or negative correlation between them.

In the present study in addition to the experi-
ence gained in the pilot work, it was thought
desirable to conduct a survey of the opinion of the
teachers of immigrant children in an attempt to
develop a paradigm of 'adjustment' of immigrant
children. The following letter was sent to 100
teachers in secondary schools with a substantial
proportion of immigrant children.

No attempt was made at any systematic sampling
of teachers. Since the object of this pilot survey
was simply to pool the experience of some of the
teachers of immigrant children, systematic sampling
techniques were considered unnecessary. No claim is
made here that the results of the pilot survey re-
flect the opinions of teachers in general. The Tist
of the teachers to be contacted was compiled through
a channel of formal and informal contacts, at the
school, teachers organizations, and the Institute of
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Education, University of London. The letter was sent
by post. 56 of the 100 teachers contacted replied.
Their replies are classified in table 4.3

Dear Sir,

The number of immigrant children in British
schools has increased rapidly during the last few
years. Some of these children have failed to set-
tle down at school and have caused considerable
difficulties while some have adjusted rapidly and
successfully, I have undertaken a study to dis-

~cover the patterns of adjustment of immigrant
children. Since you possess considerable experi-
ence of dealing with these children, I am appeal-
ing to you for help. I would be grateful if you
would please send me a list of factors (such as
intelligence, ability in spoken English and the
Tike), which in your opinion are conducive to
adjustment or maladjustment of these children.
The 1ist may be as long or as short as you Tlike.

Your co-operation would be very much
appreciated. A stamped-addressed envelope is
enclosed for your reply.

Yours faithfully,

J. K. BHATNAGAR
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TABLE 4.3

ANALYSIS OF TEACHERS' REPLIES
ABOUT THE CORRELATES OF IMMIGRANT
CHILDRENS' ADJUSTMENT

FACTOR: N %
Command over spoken English 52 92 .9
Skin Colour 43 76.8
Social relations with white children 41 73.2
Socio~economic class 38 67.9
Achievement at school 32 b7 .1 1
Attitude towards school 32 57 .1
Length of residence in Britain 32 57 .1
Attitude towards integration 31 55.4
Extraversion 30 3.6
D%greg of recognizability as a 99 51.8
foreigner

Age of immigration to Britain 27 48 .2
Intelligence 27 48 .2
Attitude towards Authority 27 48 .2
Family size 25 A4 .6
‘Chip on the shoulder' 21 37 .5
Interests 19 33.9
Family relationships 18 32.1
Intention of returning home 14 25.0
Social relations of parents 12 21.4
lLanguage normally spoken at home 12 21 .4
Vocational aspirations 10 17 .9
Parental attitude towards English 6 10.7
culture '
Parental attitude towards LEducation 6 107
Hobbies 5 8.9
Religion 4 7.1
Presence of both parents 3 5.4
Nature of housing 3 5.4
Out of school activities 1 1.8
District where the child lives 1 1.8
Whether parents are married 1 1.8

The following paradigm was thus suggested.
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A Tine indicates an expected correlation.

Since the main purpose of the study is to invest-
igate correlates of adjustment of immigrant children,

the intercorrelations between the variables

jignored for the purpose of the paradigm.

For the purpose of this investigation,

ment' is being treated as the consequent varjabie
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while all others an antecedent variables. The
words "for the purpose of this investigation" in
the last sentence need stressing. Although the
teachers were obviously regarding ‘adjustment'
as a consequent variable, social scientists are
aware of the extreme caution that must be exercised
before claiming to establish any causal connection
between two variables. Before it could be claimed
that A causes B, it would be essential to establish
that the occurrence of A is always followed by the
occurrence of B. The temporal sequence is of prime
importance. The antecedent variable must occur
prior in time to the consequent variable. If this
study were to estahlish ahy causal connections, it
would be necessary to demonstrate that the change
in an antecedent variable is followed by a change
in the consequent variable, ‘'adjustment'. A cross-
sectional study, like the present one, could at
best, discover the relationship between the main
variable under study, ‘adjustment', and various other
variables. Correlations do not establish causal
Tinks. A significant positive correlation between
A and B, for example, simply means that if an indivi-
dual scores high on variable A, he is also likely to
score high on B, It does not signify that either
A causes B or that B causes A. Causal links could
only be established through longitudinal studies.
Bearing the above quaTification in mind, there
is no harm in treating 'adjustment' as a consequent
variable for the purpose of this study. Since the
main objective of the investigation is to find out how
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‘adjustment' of immigrant children is related to the
various personality and environmental variables, there
is no alternative but to treat 'adjustment' as a
consequent variable for some computational purposes.
The obtained correlations, however, would simply
show the relationship of 'adjustment' to other
variables under study and not, what determines
'adjustment'.

The paradigm outlined ecarlier could be tested
either through statistical or clinical techniques.
The former would have required a survey employing
standardised measuring instruments while the Tatter
~a case history approach. The relative advantages
and disadvantages of the two methods of analysis
could be found in any standard text-hook of Social
Research and need not be discussed here. However,
in an exploratory study Tike the present one, there
are obvious advantageé in both methods of analysis.
Statistical techniques would be useful in rigorously
testing hypotheses derived from the paradigm but
case history method could be employed to gain fresh
insights and to develop new hypotheses about the
problem which could lTater be tested by statistical
techniques. Since there were unequal numbers of
subjects in each of the national groups tested, the
interaction effects of the antecedent variables
could not be computed by employing analysis of
variance technique. It was hoped that the case
histories might show such interaction effects. It
was, therefore decided to test the paradigm using
statistical tools of analysis and also to record
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the case histories of five most well-adjusted and
least well-adjusted West Indian and Cypriot children
each.

It may be claimed that any form of standardised
assessment technique is culture~biased and the results
obtained with one ethnic group are not comparable
with another., The findings of the study may be influenced
by the differential effects of the test situation upon
the performance of the different ethnic groups.
Although 1ittle research is available to throw light
on the subject, the present investigation was done
on the assumption that the testing techniques will
not have any systematic effect upon the responses of
children of different cultural groups in English
schools. The matter is obviously important for
the validity of any results that may be obtained and
would be discussed again in chapter 7 when the
measuring instruments have been selected.

On the basis of the teachers' survey, the pilot
work, the perusal of literature, and the paradigm,
the following variables were selected for the study
of their relationship with the ‘'adjustment' of
immigrant children. These could be regarded as
socio-cultural, cognitive, dispositional and back-
ground variables.

ABILITY AND ATTAINMENT

Academic achievement at school

Non-academic achievement at school

Fluency of spoken English

Intelligence test scores

Attainment in written English
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Vocabulary

SOCIAL RELATIONS

Social relations at school

Social relations at home

INTERESTS AND ATTITUDES

Interests

Attitude towards school

HOME BACKGROUND

Socio-economic class

gize of the family

Language normally spoken at home

Presence or absence of one or both parents

Nature of housing

Intention of returning to home country

Mother working

PERSONAL PARTICULARS

Age

Religion

Age at the time of emigration

Length of residence in the U.K.

Vocational aspirations

Vocational expectations

out of school activities

gince considerable uncertainty exists about
the definition of some of the variables selected for
study here, it is proposed to enquire into the
psycho1ogica1 nature of the controversial variables
in the next two chapters so that the hypotheses to be
examined in this study could be formulated.
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CHAPTER 5§

THE PSYCHOLOGICAL NATURE OF
THE VARIABELES UNDER STUDY I

ADJUSTMENT

Practically every text-book on Psychology uses

the phrase "well-adjusted personality", yet attempts
‘to define the term have been the exception rather
than the rule. The 1944 Education Act, for example,
-accepted 'maladjustment' as a form of handicap
requiring special attention and treatment. VYet the
Ministry of Education rules define maladjusted pupils
as those who "require special educational treatment
in order to effect their personal, social or educat-
ional readjustment”. Defining a maladjusted pupil
as the 'one who requires readjustment' is a circular
definition and hardly a satisfactory explanation.
In fact, it explains nothing. 1In view of the con-
siderable uncertainty in the meanings assigned to
the term, perhaps it may be fruitful to look into
the origins of the term.

HISTORICAL DEVELOPMENT

The term 'adjustment' originated in Mechanics
implying 'harmonious arrangement' of the parts to the
whole and to each other in the sense of adjusting
the sparking plug or the spanner. During the Tate
nineteenth century, with the increased emphasis on
a mechanistic conception of life, the term was
borrowed by Biology. General acceptance of the
theory of evolution with its emphasis on the 'sur-
vival of the fittest' encouraged many to argue that
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man's superiority over other animals is solely due

to his greater capacity for adjustment to the environ-
ment. Extension of this principle to explain the
inter-racial differences was the next Togical step.
«In 1891 Mivart (1891) was writing - "Of all races of
men they are the mightiest and most noble who are,
‘br by self-adjustment can become, most fit for all

the new conditionsof existence in which by various
changes they may be placed".

The term was adopted by psychologists from
biological 1iterature. Herbert Spencer (1870) in his
Principles of Psychology proposed that "mental 1life
consists in conﬁinued adjustment of inner processes
to outer procesées“. Sully (1890) a contemporary
of Herbert Spencer, views adjustment in much the
same light. "Mental development" he says "may be
viewed as a progressive adjustment of the individual
organism to its environment ----. It is only as such
adjustment is effected that the conditions of stable
1ife are realized".

Watson uses 'adjustment' in many of his writings,
almost entirely in relation to kinaesthetic motor responses
such as muscular adjustments while we walk, and
breathe. In his writings 'adjustments' 'responses'
and 'reaction' are employed almost interchangeably.

ADJUSTMENT AS ADAPTATION TO ENVIRONMENT
Like biologists, psychologists, at first, viewed
‘adjustment' in terms of passive attempts by the
individual to adapt himself to the environment. The
unique capacity of man for not just passively trying
to adapt himself to the environment, but actively
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changing the environment to suit himself, was almost
totally ignored. The point is ably raised by Briggs
and Hunt (1962). They argue that adjustment is not
merely passive adaptation to environment, it must
also include reshaping the environment to suit the
individual. It is, in fact, a two way process. The
individual engages in the active reordering of the
environment, the environment is reshaped, but in the
process the individual also undergoes modification.
Thus according to this view an adjusted immigrant
child will be the one who has not merely uncritically
accepted the Timitations imposed by his new environ-
ment, but has also successfully engaged in the
process of reshaping his new environment to take
account of hiZs abilities, interests and values.

Allport (1949) supports the above proposition.
"Adjustment must not be considered as merely reactive
adaptation such as plants and animals are capable of.
The adjustment of men contains agreat amount of
spontaneous, creative behaviour towards the environ-
ment. Adjustment to the physical world, as well as
to the imagined or the ideal worild, both being factors
in ‘behavioural environment' envolving mastery as
well as passive adaptation".

'"Adjustment' has also been regarded as the ability
to deal effectively with the physical and social
environment. In a study, the cooperative, happy
person who seemed to be dealing effectively with his
environment was counted well adjusted; the unco-
operative, discontented, disorderly, estranged person
or one who seemed to be unable either to alter his
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environment or to adapt himself to it was counted
maladjusted (Kievet, 1965). Crow equates 'adjustment'
with harmonious relation with the environment. "An
individual's adjustment is adequate, wholesome or
healthful to the extent that he has established a
harmonious relationship between himself and the
condition, situations and persons who comprise his
physical and social environment" (Crow and Crow,
1956). Gould and William (1964) have also taken a
similar position. "“Adjustment denotes the process
whereby an organism, organ or individual entity
enters into a relationship of 'harmony' or
‘equilibrium' with its environment; and the condi-
tion of having attained such a relationship. The
antithesis, maladjustment denotes the absence of
such process and/or the inability to attain such a
condition".

ADJUSTMENT AS A LIFE-LONG PROCESS

There seems to be a general agreement that
'total adjustment' is an ideal to strive for rather
than a goal to be attained. The process of ad-
justment goes on throughout 1ife. Many writers
think of 'adjustment' as the process through which
the organism strives to maintain the state of
homeostasis. Thus Tindall (1955) thinks of 'adjust-
ment' as a 1life long process operating at all levels
of Maslow's hierarchy of needs. As soon as a need
arises, presumably through disturbance of the
homeostasis, the organism strives to adjust itself
through initiating behaviour which satisfies that need.
A Tack of adjustment thus becomes essential to
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activity. Inactivity, on the other hand, would
indicate a period, however short, of complete
‘adjustment'. This point of view is open to objec-
tion on both the physiological and psychological
pltanes. Northrop (1948) argues that a Tiving
organism could never achieve complete physiological
homeostasis. "When a living system passes ------

to a state of thermodynamical equilibrium, death
takes place" (Northrop, 1948). On the psychological
level, the implication of Tindall's position appears
to be fallacious. If Tack of activity is taken as
an indicator of 'adjustment', apathetic children
would score high1y on this variable when compared
with active children. Mental patients in hospitals
are hardly the most active people in the world!

It would seem that a certain lack of 'adjustment' is
essential for the purpose of motivation but the
opposite is hardly true. Lack of motivation could
not be equated with adjustment.

The life-long process of 'adjustment' has been
well described by Samuel Butler (1932) in The Way of
all Flesh. "A1l our Tives long, everyday and every
hour, we are engaging in the process of accommodating
our changed and unchanged surroundings; living in
fact, is nothing else but this process of accommodation;
when we fail in it a Tittle we are stupid, when we
fail flagrantly we are mad, when we suspend it tem-
porarily we sleep, when we give up the attempt al-
together we die". 'Adjustment', thus, is a process
which goes on throughout life.
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ADJUSTMENT IN NORMATIVE TERMS

'Adjustment' has sometimes been seen in terms
of normal behaviour in the statistical sense. There
is always an implicit if not explicit standard often
vague, of what constitutes 'normal adjustment'.
Statistical averages of behaviour or more qualitative
standards of social valuations have been used as the
norms of 'adjustment'. Such an approach has, with
some justification, received a sharp reprimand from
Jones (1942). He argues that if the concept of
statistically normal or average behaviour is equated
with 'adjustment', a highly misleading standard is
set up which has a most fallacious appearance of
scientific objectivity. Thus in a culture where
racial prejudice was an established norm, a person
holding liberal views would be classified as 'mal-
adjusted', his maladjustment showing a high positive
correlation with his tolerance. There is a consid-
erable body of Titerature to show that this is absurd.

Allport has long been insisting that'adjustment'
of each individual is unique and could not be regarded
in normative terms. His famous definition of person-
ality shows this point clearly. "Personality is the
dynamic organization within the individual of those
psycho-physical systems that determine the unique
adjustment to his environment". (Allport, 1949).
Attempts to define 'adjustment' in normative terms,
thus, appear to have been sterile and unsuccessful.

ADJUSTMENT AS CONFORMITY TO SOCIAL NORMS
Another way of looking at 'adjustment' is through
acceptance or otherwise, of social norms. Thus where
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a child does not accept the social norms prevalant
at a.particular time and place, he may be regarded
as 'maladjusted'. Acceptance of social conventions,
therefore, would be of vital importance. "Adjustment
may thus be seen as a process of accommodating
individual idiosyncracies to these expectations,
difficult perhaps for some individuals with special
needs but relatively easy for most". (Tibble, 1959).
The deviation, however, must continue over a long
period of time and not be based on the observation
of individualaction. "A child should be considered
'maladjusted' only if his behaviour was difficult
or deviant more or less consistently over a consid-
erable period of time; and that over-timidity and
withdrawn behaviour may as much be a symptom of
emotional disturbance as aggression and hostility"
(Pringle and Clifford, 1962). Mason (1960) finds
adoption of social norms and gaining social acceptance
by themselves as insufficient criteria for ‘'adjust-
ment'. The individual must also feel happy. "A
successful person is one who lives and grows in such
a way that he is actively aware, relatively satisfied
and feels Tlargely successful with his internal adjust-
ment and as a result of this exhibits behaviour that
is generally approved by him and relatively accept-
able to the outside world". (Mason, 1960). A
similar stand is taken by Boehm (1955) who considers
'adjustment' as a "condition and Tevel of social
functioning which is socially acceptable and per-
sonally satisfying". Jahoda (1961) places stress on
harmony with social environment. "Cultural patterns
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and the values and beliefs of an individual can, but
need not, coincide. Where they do not coincide, an
individual will experience a strain between his own
inclinations and what the culture of his group
requires. Where they do coincide, people will feel

at ease in their environment without the experience

of situational strains. When individuals manifest
this overall favourable reaction to a situation,
observers often remark that the man and the situation
seem to be made for each other. There seems to be

a natural fit between some people and effective
culture pattern. Others are less well identified with
it, though their presence in the situation may be

as inevitable as that of the people at their ease:
they do not manifest the fit". Burt and Howard (1952)
are also thinking in terms of environmental 'fit'

when they state "A maladjusted child may be defined

as one whose adjustment to the recurrent situations

of his everyday 1life are less adequate than might
reasonably be expected from a child of his mental

age, and whose conditions and circumstances therefore
require special study and treatment". It is

important to note here that Jahoda is not suggesting
that mere conformity to the social norms would produce
'adjustment'. The 'fit' would be obtained only when
the inclinations of the individual coincide with

the demands of society. When conformity is the
natural consequence of the individual's dispositions.

ADJUSTMENT AS FREEDOM FROM ANXIETY
Farnsworth (1961) has defined 'adjustment' 1n
terms of freedom from anxiety. "Adjustment', according
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to him "is a state of mind in which one is able to
carry on his private life and his work without
crippling anxiety or other disabling manifestations
of emotional conflict -=-------- (it) entails freedom
with responsibility, flexibility, self-reliance and
a genuine concern for the common welfare". A
similar position is adopted by Combs (1949) who
states that "a maladjusted personality is equivalent
to a threatened one. Conversely, a well-adjusted
personality seems to be one unthreatened by its
perceptions”.

The credit of Tinking 'adjustment' with per-
ception, including self-perception, must go to Carl
Rogers. "When all of the ways in which the individual
perceives himself - all perceptions of the qualities,
abilities, impulses, and attitudes of the person,
and all perceptions of himself in relation to others -
are accepted into an organized conscious concept of
the self, then his achievement is accompanied by
feelings of comfort and freedom from tension which
are experienced as psychological adjustment". (Rogers
1947). Barron (1955), however, disputes that self-
awareness is essential for good 'adjustment'. He
seems to think that self-awareness, if anything is a
sign of 'maladjustment'. "We pay no attention to
ourselves when we are in the best of health. It
is when we are sick that the self comes to our
notice. A person just being himself is not con-
scious. Self-consciousness arises from malfunction".

Mayman's idea of 'self-awareness' is similar
to the 'reality perception' of Rogers. "An intact
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sense of selfhood or self-determination indicates

a successful synthesis by the individual of all that
he has been and done, with all that he wants to be
and do, with all he should and is able to be and

do, without his disowning any major feelings,
impulses, capacities or goals in the interests of
inner harmony" (Mayman 1958). According to Snyder
and Combs (1949) ‘adjustment' is "adequate to the
degree to which it is capable of accepting into
organisation any and all aspects of reality".

Lecky (1945) has also argued in similar terms.
Lundberg et. al. (1952) emphasise the point that
while self-awareness is essential for adjustment the
'reality perception’' must also include a valid
assessment of other people's attitude towards us "To
gauge correctly the attitude of others towards us,
and consequently the degree of objectivity towards
ourselves, is generally regarded as a mark of a
well-adjusted personality. Conversely, failure to
appraise with some accuracy the attitudes of others
towards us results in distorted notions of ourselves
which, when sufficiently aggravated, are a common
symptom of psychopathology".

PSYCHO-ANALYTICAL ACCOUNTS

Psycho-analytical schools of thought have also
dealt with 'adjustment' at great length though the
term itself has rarely been employed. Thus Blatz's
"independent security' as a basis of 'a well-adjusted
personality', denotes the acceptance of the consequences
of one's actions. It is only when a person is well-
adjusted and mature, that he can begin to accept the

98



consequences of his actions, both good and bad.
Sullivan's 'non-parataxic inter-personal relations'
imply having clear ideas about other people. These
ideas must coincide with reality and must not be
coloured by past experience. In fact, the concept
appears to be very similar to the 'reality perception'
of Rogers. Adler's 'social feeling' means involvement
with mankind in general. Only when a personality is
'well-adjusted' can it strive to identify itself

with larger and larger groups. An extremely 'well-
adjusted' person, according to Adler, will cease to
strive for power as a compensation for inferiority
feelings. Feelings of adequacy lead to increased
identification with and Tove for others. Fromm's
"productive orientation' is achieved when a person
breaks away from feelings of loneliness, and joins
others in a loving productive way. When this is
attained, 'adjustment' results. Otto Rank's
'creativity' is acquired when a person accepts and
affirms his own individuality. The concept is similar
to the 'reality perception' but is not limited to
perception. The person must not be able to accept
his individuality, he must also assert it.

A MULTI-CRITERION APPROACH

Some authors argue that 'adjustment' must be
seen as a multi-dimensional concept and should be
assessed against a number of criteria. Some of these
criteria may well vary inversely with each other.
Menniger, for example, thinks of ‘adjustment' as an
ability to form relationships with other human beings
and adaptation to physical environment with maximum
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effectiveness and happiness. "Not just efficiency,
or just contentment or the gréce of obeying the rules
of the game cheerfully, it is all of these together.
It is the ability to maintain an even temper, an

alert intelligence, socially considerate behaviour,
and a happy disposition" (Menniger, 1945).

It would certainly seem that 'adjustment' is
indeed a multi-dimensional concept and perhaps it
would be worth while to approach adjustment through
examining the characteristics of 'a well-adjusted'
person. Hilgard and Atkinson (1967) think that a
‘well-adjusted' person would show

(a) Productivity and zest

(b) Ability to form affectionate relationships

(¢c) self-knowledge and self-acceptance

Whittaker (1966) feels that the essential
properties of a well-adjusted individual are

(a) self-knowledge

(b} self-esteem

(c) ability to give and accept affection
(d) satisfaction of bodily desires

(e) ability to be productive and happy; and
(f) absence oftension and hypersensitivity.

The definitions discussed above could be
classified into five groups, those stressing the
importance of 'reality perception', 'dealing effect-
ively with environment', 'absence of anxiety'
'socially acceptable behaviour' and 'personal satis-
faction'. It appears that the five areas are not
mutually exclusive. Since there is considerable
overlap between the various factors emphasised by
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different psychologists, there is, in fact, more
agreement among them than may appear at first sight.
It is difficult to see how a person can be free from
anxiety unless he is socially accepted or personally
satisfied. A socially acceptable and happy person,
on the other hand, would generally be regarded as
one dealing effectively with his environment. There
again unless a person is able to view his environment,
and himself, objectively, it would not be possible
to deal with it effectively. It would seem, there-
fore, that most writers have a more or less similar
stereotype of an 'adjusted' person but have laid
stress on different aspects of a host of similar

and possibly supplementary processes.

There is some empirical evidence to support this
point of view. Melman and Kaplan (1958) constructed
three tests to reflect the self-actualization men
of Maslow, the autonomous men of Riesman and the more
usual approach of the MMPI, respectively. The
battery of tests was given to students at Kent State
University. A very high degree of correspondence
was found among the three tests. The same individuals
were shown as adjusted or maladjusted on all the
three tests.

Veroff, Felds and Gurin (1962) interviewed a
representative sample of the United States popul-
ation about their distress feelings in different
1ife areas, such as perception of the self, symptoms
of distress, adjustment in marriage, parenthood and
work. These indices were then intercorrelated and
factor analysed for men and women separately. Four
common factors emerged in both men and women.
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These were

Factor 1 - Psycho1ogica1’disturbance - (very
similar in description to ‘anxiety'
as defined here.

Factor 2 - Unhappiness.

Factor 3 - Social inadegquacy - (similar in
content to 'Social Acceptability’
as defined here)

Factor 4 - Lack of identity - Heightened self-
awareness and tlack of self-acceptance.

Adjustment as a multi-dimensional concept appears
to offer the most fruitful approach to the present
problem. The study and measurement of adjustment
appears to he possible through assessing an individual
against a series of criteria which are positively
related to each other. Since adjustment is a 1ife
jong process, a goal to strive for rather than a
state to be achieved, it 1is useful to think of an
optimum rather than a maximum tevel of tadjustment'.

At this stage it may he worthwhile to offer a
working definition of 'adjustment' in an attempt to
extract something from all the theories and to relate
them explicitly to cach other. It is postulated now
that a person may he called twell-adjusted' if he is
able to deal effectively with his environment through
having an objective self-concept, is socially
accepted, 1is personally satisfied and is free from
anxiety.

It is postu1ated, therefore that a well adjusted
perso?ayougg socially acceptable

(b)

(c)

(d) s free from anxiety.
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Discussion of the validity of the construct follows
for each dimension in turn.
SOCIAL ACCEPTANCE

Social acceptabi]itymighf be a criterion of
‘adjustment'. Using 68 eighth grade students
Scandrette (1953) found that individuals with high
sociometric scores performed significantly better on
the California Test of Personality. It may well be
argued that many a genius was socially unacceptable
in the societies in which he lived. Could we brand
such people as 'maladjusted'? It must be mentioned
that 'adjustment-maladjustment' is Tooked upon as a
dimension. Anyone and everyone is 'maladjusted’

(or adjusted) to a certain degree. A person who is
relatively unacceptable to his community would
certainly be regarded as maladjusted to that aspect
of tife. The operative word here is community. A
person's community is the social group or groups

with which he generally interacts. Social acceptance
of a person would then be judged in terms of accept-
ance by his family, peer groupé, work mates and the
Tike.

Social acceptability at school is thus defined
as "the degree of acceptance of the child by his
peers in situations involving voluntary social
interaction".

As discussed in Chapter 1, racial prejudice
appears .o be a fairly common and widespread
phenomenon in England today, at least in areas with
a high immigrant population. Since children acquire
social attitudes from parents, peer groups and other
adult influences around them, it is hypothesised that
"immigrant children are less socially acceptable than
English children".
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PERSONAL SATISFACTION A

Personal satisfaction might be a necessary condition
for 'socio-personal adjustment'. It is recognised
that complete personal satisfaction would not be
achieved by anyone and that some dissatisfaction is
essential for activity. However, at any given ‘
moment, one of the indicators of an individual's
‘adjustment' would surely be the amount of satis-
faction he derives from his socio-personal
environment, his perception of himself and his
relationships with others. Personal satisfaction
would be gained only through self-acceptance,
acceptance of others and coming to terms with the.
circumstances over which one has Tittle control.

Thus personal satisfaction is defined as "the
degree of satisfaction an individual derives from
his perception of the self, his social environment
and his personal relationships™. Richardson (1961)
found that satisfaction with 1ife in the new country
was essential for the ‘'adjustment' of British
immigrants in Australia. Taft (1961) found similar
results with Dutch immigrants in Australia. Campbell
and Yarrow (1958) found that "adjustment in the new
stituation will be facilitated when personal attributes
and long standing aspects of the self-picture need
not be fully renounced denied or changed, but can
be put into the service of the new situation.
Functioning is impaired where prior positions must be
fully renounced or cannot be re-defined in ways that
are compatible with situational values". Since many
aspects of the West Indian and Cypriot culture would
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not be looked upon favourably in England, the
immigrant child would need to alter his self-image,
value systems and social roles radically in an
attempt to adjust to his new environment. This is

a difficult task and many are likely to fail. The
new environment will possibly then be seen as
hostile and one in which the chances of success

for them are few. It is therefore, hypothesised
that "English children are more personally satisfied
than immigrants.”

OBJECTIVE SELF-CONCEPT

An ‘adjusted' individual perceives himself as
he really is.. The 'objective self' is defined here
as 'the self as perceived by others'. Thus the
difference between 'objective self' and the 'per-
ceived self' becomes an indicator of the level of
'adjustment'. Objectivity of the self-concept is
essential for dealing effectively with the
environment, both physical and social. Unless one
has self-knowledge, unless one is able to put oneself
in 'other peoples shoes' and perceive oneself as one
is perceived by others, it is unlikely that one
would be able to command mastery over the social
environment. For example, if an individual
perceives himself as ugly and strong, but is not so
perceived by others around him, it is unlikely that
he would make appropriate responses in a situation
where these two characteristics are the focal point
of attention. The 'objectivity of self-concept' may
thus be defined as the degree of overlap between
the perceived self or the 'self as we see it' and the
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objective self or 'the self as others see it'.

Hickman (1959) divided a group of 185 American
college students into a "well adjusted" and a "poorly
adjusted" group using MMPI and Harrower Multiple
choice Rorschach test. He found that the "well-
adjusted" group showed less discrepancies between
the perceived self and the social self (the self
as others see it).

Since immigrant children have moved across
cultures, it is reasonable to expect that they will
be at a disadvantage in assessing the impression
they make on others. They may find it difficult
to pick and interpret the common behavioural
cues. It is therefore hypothesised that "English
children have a more objective self concept than
immigrant children".

FREEDOM FROM ANXIETY

Since the term 'anxiety' is rather ambiguous,
it is intended to examine the meaning attached to this
term by various authors in an attempt to arrive at a
satisfactory definition of this term.

Anxiety has many meanings. According to Cattel]
(1957 ) the term has meant different things to
different minds. In these various interpretations,
clinical psychologists and learning theorists have
erected rather elaborate and ostentatious theories
about anxiety as a trait. Some consider anxiety
as the main source of human motivation, while others
see it as the chief disorganizer of motivation.

Some describe it as physiological disturbances of
the autonomic nervous system, as sources of the
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drive or energy that accounts for all problem
solving, as instinctual, as learned, as a form of
behaviour, as a reaction of the body, as a condi-
tioned instinctual drive, as form of fear diluted by
remoteness and uncertainty of danger. Freud argued
that anxiety consisted of sexual drives 'transformed'
in the 'transference neurosis'. Some have been
particularly critical of the concept of anxiety as
disorganised behaviour or as specific physiological
responses.

A psycho-analyst may prefer to define anxiety
depending on his theoretical framework as a symptom,
as a result, or as a signal of danger occurring as
a result of a repressed desire or unconscious wish
that is unacceptable to the ego or the super-ego,
seeking conscious expression or release from the
unconscious. Miller and Dollard (1941) speak of
anxiety as a secondary drive acquired as result of
the conditioned fear drive. They further explain
that maladjustive behaviour as well as some adjustive
behaviour patterns are learned and retained because
they serve to reduce anxiety. It appears, then for
drive-reduction theorists, anxiety is a concept to
account for such behaviour which results in the
reduction of the usual primary drive. Mowrer
(1950) who has used anxiety similarly to account
for all problem-solving behaviour, pointed out that
in his two-factor theory, conditioned responses
learned on the basis of contiguity give rise to
anxiety when frustrated or blocked. New behaviour
patterns are then learned in order to reduce the
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anxiety. According to his view, conditioning is based
on contiguity and problem-solving reinforced by
reduction of anxiety.

Freud has in fact two opposing accounts of the
fundamental nature of anxiety. In 1933, he put
forward the notion that frustrated 1ibido was
transformed into anxiety. He later rejected this
view, and suggested instead that anxiety arises in
the ego as a signal to anticipated danger. During
the state of helplessness of the infant from birth
onwards, his nervous system is too immature to
enable him to deal with such stimuli as hunger pain
etc., so that the first anxious reactions are con-
comitant with the actual painful stimuli. But as
he grows older this automatic response somehow
becomes delayed and instead of being an immediate
reaction accompanying response, it becomes a signal-
ling device, under the control of the ego, giving
warning that painful stimulation is likely to occur
unless steps are taken to avoid it. In the absence
of appropriate stimulation at the crucial period,
or where something has gone wrong with the individual's
maturational or learning system, the signalling function
may not operate until relatively late in the child's
career and immediate anxiety is experienced wherever
danger occurs. The defences against this kind of
anxiety are usually maladaptive and become patho-
logical symptoms.

There seems to be a general agreement about Freud's
second version of anxiety. Rosenzweig (1944) like-
wise considers that defences come into play as a
means of dealing with need frustration and it is
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only at this second-order Tevel that anxiety can be
said to be functioning. Maier (1949) also makes a
similar point. According to him, anxiety is a
product of frustration and in this case anxiety is
'"free floating' and not goal directed. Maier,
however, seems to miss the point which Freud has

made in his second version that a theory based entirely
on frustration could not adequately explain why some,
but not other, stimuli in the environment are anxiety
provoking. If this 'free-floating' anxiety is not
related to environmental stimuli, we are dealing

with some kind of psychotic state rather than with
normal or even neurotic anxiety.

Berg (1951, 1952) however, made an attempt to
reconcile Freud's two versions. Thus, "Anxiety is
a state of tension that arises in an organism in
consequence of frustration of instinctual gratifi-
cation and subsequently in anticipation of this.

It makes the interruption of the operation of the
pleasure principle and inauguration of the reality
principle (ego) ----- anxiety may be regarded as
basically an id-tension which can directly emerge
into consciousness and indirectly in a functional
somatic discharge". According to this view, the
development of anxiety is a form of learning.
Indeed Berg goes so far as to say that the
intellectual creativity of the Jews may well be
due to the heightened ego development as a result
of racial fear. .

As regards the genetic origins of anxiety,
Freud (1948) states that anxiety has three
characteristics:

| 109




(a) , it is dependent upon a previous trauma -
the prototype for all Tater anxious re-
action being the birth trauma;

(b) it is determined by being related to
some object presumably in the immediate
situation;

(c) anxious reactions are biologically
expedient or rather, they were so in
man's original state.

In the present day society, flushes of adrenalin
through the system are more Tikely to produce
stomach ulcers than appropriate flight behaviour.
According to this view then, it appears that Freud
claims that all anxious reactions, when not strictly
biologically appropriate, are neurotic. The
distinction between normal and neurotic anxiety
appears to be only a statistical or quantitative one.
This view is regarded by many writers as highly
debateable. Mowrer (1950) in particular takes

Freud to task on this issue.

Some theorists consider anxiety as an exclus-
ively undesirable and abnormal phenonmenon, others
as a frequently normal and useful one, or as both,
as in the distinction between normal and neurotic
anxiety shows . Anxiety may be relatively temporary
or permanent. There seems to be a general agreement
that anxiety is fairly wide spread in occurrence
in all societies. Many observers agree that it can
occur at all age levels. Adolescence is usually a
period of stormy maladjustment. Anxiety is high
during the adolescent period and declines as the
individual setties his problems of occupational
adjustment, marriage, and social